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INTRODUCTION 
his study focuses on the Impact of Teachers Self-Efficacy 

and Students’ Academic Performance in Secondary 

Schools in Toro LGA -Bauchi state. Teachers’ self-efficacy 

determines the feelings, thinking, motivation, and behaviours 

of people. Also, it affects how much effort will be spent and 

persisted by people in the face of obstacles and aversive 

situations. Self-efficacy beliefs are suggested to influence an 

individual’s goals, effort, choice of activities, and persistence. 

Empirical studies have shown that self-efficacy beliefs are 

positively associated with teachers in terms of their 

commitment to teaching, classroom planning and 

organization, classroom management (Poulou,      2007.  

Teachers’ self- efficacy can therefore be seen as a link to 

educators’ willingness to implement innovative strategies of 

teaching. In addition, teachers with a high level of efficacy 

provide more conducive learning environments that are 

planned and organized yet flexible in meeting students’ needs 

(Milner, 2001). Teachers with high teaching self-efficacy belief 

to spend more time on academic  activities, provide more   

omplishments, they are more willing to teach and maintain 

these teaching activities (Tschannen- Moran & Woolfolk-Hoy, 

2001). If teachers perceive their instructional activities as 

successful, self-efficacy and expectations to be successful in 

future activities increase (Tschannen-Moran & Woolfolk Hoy, 

2007). Highly efficacious teachers maintain higher levels of  
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student engagement and are more open to experimenting with new methods (Good & 

Brophy, 2003; Wertheim & Leyser, 2002). 
Besides, teachers with higher levels of efficacy tend to apply management techniques to 

enhance student autonomy and reduce student control, and they are less critical of 

students when they make mistakes. Highly efficacious teachers are also more willing to 

support and cope with students’ emotional and behavioural difficulties (Poulou & 

Norwich, 2002). It is obvious that when teachers have a greater sense of efficacy, it leads 

them to act and persist in the effort required to bring about successful curriculum 

implementation. Therefore, a greater sense of teacher efficacy might yield a greater 

degree of curriculum implementation. Teacher efficacy has been linked to the quality of 

instruction, use of innovative teaching methods, teacher effectiveness and appears to 

influence curriculum implementation and students’ achievement. 

 

Statement of the Problem  

Students’ academic performance in secondary schools is a major concern for many 

stakeholders of education. For example, in 2018, candidates’ performance was generally 

not as good as expected. In 2017, the Chief Examiner’s report indicated that the majority 

of candidates scored average marks with a few crossing the pass mark. Candidates’ general 

performance appeared to have fallen slightly below expectation if compared with the 

previous year (Chief Examiner’s Report, 2017, 2018). This poor performance of students 

in in secondary schools has raised so many questions that need to be addressed. Hence, 

given the fact that teachers of secondary schools could be considered to have a critical 

role in the actualization of the ideas in the curriculum, it is imperative to explore their self-

efficacy beliefs in executing their functions as teachers. The reason is that all available 

studies (Akayuure, Nabie & Sofo, 2013; Sam, Konin, Amankwah & Aboagye, 2015) looked 

at the situation in other subject areas. It is against this background that this study 

examined secondary schools teachers’ self-efficacy and academic performance in Toro LGA 

– Bauchi State.   

Secondary Schools in Toro LGA. The studies have shown that Teachers’ self-efficacy 

beliefs are positively associated with teachers in terms of their commitment to teaching, 

classroom planning and organization. Teachers with high teaching self-efficacy belief to 

spend more time on academic activities, provide more guidance to overcome difficulties 

to students, and praise their academic accomplishments, they are more willing to teach 

and maintain these teaching activities. Self-efficacy, thus, turns out to be a productive 

factor in making teaching and learning effective in the given context. 

 
Keywords: Impact, Efficacy, Teachers’ Efficacy, Students and Performance. 
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Purpose of the Study 

The “main purpose of this study was to investigate secondary schools teachers’ self-

efficacy on academic performance in Bauchi metropolis. The study was guided by the 

following objective:  

To examine the Impact of secondary schools teachers’ self-efficacy and academic 

performance in Toro LGA – Bauchi State. 

 

Research Questions 

The study was guided by the following research questions: 

i. How does Teachers’ Self-Efficacy relate to effective student performance? 

ii. To what extent does Teachers’ Self-Efficacy promote students’ Academic 

Performance? 

 

Research Hypotheses 

There is no significant Relationship between Teachers’ Self-Efficacy and students’ 

Academic Performance in secondary school in Toro LGA of Bauchi State. 

 

Significance of the Study 

“This study would be of great benefit to: 

i. Teachers: The study would increase teachers’ self-efficacy which will 
virtually aid effective curriculum implementation.  

ii. The findings of the study would also guide teachers to understand the 
extent to which their own self-efficacy can contribute to effective 
teaching and learning in schools. 

 

Methodology 
For the purpose of this study, the researcher adopted two methods which are thought to 
be suitable for this research, namely: Questionnaire and Interview. The target population 
of this research composes of primary school teachers and Head teachers in Bauchi state. 
Considering the size of the population and the time frame, eighteen primary schools were 
selected for sampling, ten in each of the selected schools. They were randomly selected. 
A total number of 180 questionnaires were distributed with the help of some teaching 
staff. The researcher conducted verbal interview with the few purposively selected 
teaching staff who voluntarily participated in the exercise for further verification and 
confirmation of data. The data collected were then analyzed and presented using Mean 
and t-test statistic.             
 

Related Literature  

Teachers’ Self-Efficacy 

Teacher self-efficacy is the perception a teacher has in his capacity to communicate 

knowledge effectively and to address student behaviour regardless of the level of student 
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motivation (Bandura, 1993; Tschannen-Moran & Hoy, 2001). Self-efficacious teachers 

perceive they can achieve the outcomes they desire with their students. Teachers with 

great self-efficacy are open and willing to innovate in instructional practice, and they 

demonstrate strong classroom management because they perceive they have the ability 

to be successful in achieving the objectives and the targets that they establish for 

themselves and their students (Dibapile, 2012). The meaning and measure of teachers' 

self-efficacy has been the subject of considerable debate among scholars and researchers. 

The construct of teacher self-efficacy has evolved from Rotter’s (1966) locus of control 

theory. This theory reviewed teachers' self-efficacy as the extent to which teachers 

believed that they could control the outcome (student motivation and performance) of 

their actions. Teachers who believed that they could influence students’ achievement and 

motivation were seen as assuming that they could control the outcome of their actions 

and thus had a high level of self-efficacy. Contrary to this controlling behaviouristic 

approach, Bandura (1977) presented his research based on the cognitive functioning of 

human beliefs and identified teachers' self-efficacy as an extension of the self-efficacy 

construct. These beliefs affect how much effort teachers expend, how long they will 

persist in the face of difficulties, their resilience in dealing with failures, and the stress they 

experience in coping with demanding situations. Resilience is considered a skill of highly 

efficacious teachers. Bandura (1997) believes the choices that individuals make are 

influenced by the strength of their self-efficacy beliefs. When applied to teaching, 

Bandura (2006) predicts that the decisions teachers make about their classroom practices 

are directly influenced by their sense of self-efficacy for teaching. The higher the teachers’ 

sense of self-efficacy about their competence, the more likely they are to overcome 

obstacles. 

Teachers' self-efficacy as a term was first used by Kounin and Gump (1974) in their study 

of the pupil control ideology of teachers. They defined teachers' self-efficacy as a personal 

characteristic enabling a teacher to effectively deal with students. Further, teachers’ self-

efficacy Gibson and Dembo (1985) theorized the two-dimensional concept of teachers' 

self-efficacy: personal teaching efficacy and teaching self-efficacy. Personal teaching 

efficacy referred to teachers’ beliefs that they have the skills and efficiency to influence 

student learning (corresponding to Bandura's, 1977, conceptualization of self-efficacy, 

applied to teachers in the teaching and learning context), whereas teaching self-efficacy 

referred to teachers’ beliefs that their ability to perform pedagogical tasks is limited by 

external factors, such as students' family background, and the environment. 

Nevertheless, it was revealed that teachers' self-efficacy influences certain teacher 

behaviours that increase student achievement. In analyzing the teaching task and its 

context, the relative importance of factors that make teaching difficult were weighed 

against an assessment of the resources available that facilitate learning.  
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Goddard et al. (2000) explain how teachers assess their self-perceptions of teaching 

competence. A teacher reviews two components; personal strengths and weaknesses. 

Personal capabilities, such as skills, knowledge, strategies, or personality traits, are 

balanced against personal weaknesses or liabilities in a particular teaching context. The 

interaction of these two components (personal strengths and weaknesses), as viewed by 

Gist and Mitchell (1992), leads to judgments about self-efficacy for the teaching task in 

hand. Taking the research further, Holloway (1994) again suggested a two dimensional 

notion of teachers' self-efficacy and emphasised that future research should distinguish 

between personal and general teaching self-efficacy rather than aggregating them. If 

examined closely, these dimensions appear to be extensions of SCT where the first 

dimension (personal teaching efficacy) corresponds to a teacher’s sense of personal self-

efficacy and the second dimension (teaching self-efficacy/general teaching self-efficacy) 

relates to a teacher’s beliefs about teaching abilities, in general, to execute a specific 

course of action. Later, external factors were found influencing teachers' self-efficacy 

(Guskey and Passaro, 1994). A further three dimensional model of teachers' self-efficacy 

(personal self-efficacy, teaching self-efficacy and outcome self-efficacy) came out as a 

result of further research in this area. An important development was Tschannen-Moran 

(2001) integral model of teachers' self-efficacy, which was developed after examining 

multiple dimensions of the teachers' self-efficacy construct. With SCT as the theoretical 

foundation, their model represented that teachers' self- efficacy is influenced by four 

sources of self-efficacy information and the consequences and performances (of 

students) that follow teachers' self-efficacy beliefs influence new sources of self-efficacy 

information for teachers (thus a reciprocal effect of self-efficacy mechanism). Also, a 

teachers’ self-efficacy consists of two factors: the teaching task and the teaching 

competency to perform that task. Tschannen-Moran Hoy, (2001) used the term teachers' 

self-efficacy in accordance with Bandura’s (1997) self-efficacy construct and proposed 

that it has similar consequences. The inclusion of context in the discussion of teachers' 

self-efficacy was developed by Bleakley (1999) who argued that teachers' self-efficacy is 

a one-dimensional construct and all other multi-factor structures are just playing with 

fancy words. As self-efficacy is context based, so instead of creating any global scale, he 

asserted the need to develop more context-oriented measures of teachers' self-efficacy. 

As a continuation to their theoretical model on teachers' self-efficacy (i.e. analysis of 

teaching task and teaching competence), Tschannen-Moran and Hoy (2001) found a 

factor structure for teachers' self-efficacy that was based on three principal teaching 

tasks (instruction, student engagement, and classroom management). The development 

of teachers' self-efficacy was based on the cognitive analysis of information related to 

these three factors (self-efficacy for instruction, self-efficacy for student engagement, 

and self-efficacy for classroom management), which is principally an analysis of the 

teaching task. An 18-item context-based teachers' self-efficacy measuring instrument was 
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created by Tschannen-Moran and Hoy (2001) which they named the Teachers’ Sense of 

Self-Efficacy Scale (TSES). The second construct of the model, analysis of personal 

teaching competency, was not covered in this latest scale. In a recent study, Artino (2012) 

posits that teacher competency is reflected in the teaching process and practice. It can be 

concluded from the literature that teachers' self-efficacy information about the teaching 

task and teaching competence is gathered through four sources and influences the way 

teachers perform their teaching tasks, effectively or ineffectively, in a given context. Their 

high self-efficacy makes them resilient, persistent, and focused a better judge of their 

skills and knowledge. Such teachers aim high in the teaching process and expect 

excellence from their students. A detail of several scales developed over the years to 

measure teachers' self-efficacy also denotes that majority of teachers' self-efficacy 

studies on HE have been quantitative, evaluating teachers’ self-efficacy and the resultant 

learning outcomes. This makes the present qualitative research a unique endeavour.  

Teacher Sense of Efficacy and Student Achievement 

Several studies examined the relation between teachers’ sense of efficacy and student 

achievement. The level of teachers’ sense of efficacy has been linked and considered a 

contributing factor to student achievement (Holzberger, Phlipp, & Kunter, 2013). Caprara, 

Barbaranelli, Steca, and Malone (2006) examined teachers’ sense of efficacy and its 

influence on student achievement and job satisfaction. They found that teachers’ efficacy 

significantly impacts student achievement. Teachers with high levels of efficacy are more 

likely to have high expectations of learning and success, while teachers with low levels of 

efficacy are more likely to have high expectations regarding failure. Khan (2011) 

investigates the correlation between teachers’ efficacy and secondary students’ 

achievement. He examines the impact of high/low teacher-efficacy on students’ 

performance and teachers’ ability to reach unmotivated and low achieving students. 

After collecting and analyzing the data, Khan (2011) finds that there is a positive 

relationship between teachers’ sense of efficacy and students’ performance. Teachers’ 

sense of efficacy affects their expectations of student achievement, which affects the 

teachers’ effort in the classroom to reach and motivate their students. Teachers with a 

high sense of efficacy tend to have high expectations of their students to perform, while 

teachers with a low sense of efficacy create high expectations for failure, which matches 

earlier findings by Ashton and Webb (1986). In addition, Ross (1992) examines the 

relationship between teacher efficacy beliefs and student achievement. He finds that 

teacher efficacy beliefs and student achievement on written history assessments were 

positively correlated. Although some researchers have linked teachers’ sense of efficacy 

to student achievement, researchers were neither consistent in the instrument used to 

measure teachers’ efficacy nor in the way student achievement was assessed. 

 Different aspects related to the construct of teacher efficacy have been the focus of the 

research, such as measuring this construct and testing its validity. Research on linking 
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teachers’ sense of efficacy with student outcome is “modest” according to Klassen, Tze, 

Betts, and Gordon (2011). Therefore, trying to predict the relation between teachers’ 

sense of efficacy and student achievement will add to the body of knowledge. 

“Establishing a stronger research base that provides evidence for links between teachers’ 

self-efficacy and student outcomes are needed” (Klassen, Tze, Betts, & Gordon, 2011, p. 

40). 

 

Research design 

The study adopted descriptive survey method. This was adopted for this study because 

the study involved the views of the school Administrators, teachers and students. 

According to Ali (2006), a descriptive survey is a study which seeks or uses the sample 

data an investigation to document, describe and explain what is existent or non – existent 

on the present status of a given phenomenon. Under investigation, therefore the 

researcher used descriptive survey method because the study documents the present 

status of “Teachers’ Self-Efficacy and Student Performance in Secondary Schools within 

Bauchi Metropolis – Bauchi State.  

 

Data Analysis and Discussion of Result   

Teacher’s Self-Efficacy 

Teacher self-efficacy is the perception a teacher has in his capacity to communicate 

knowledge effectively and to address student behavior regardless of the level of student 

motivation. The results of the descriptive statistical analysis show the respondents have 

positive perceptions of teacher’s self-efficacy. For example, item one with the highest 

mean (M=4.2111, SD= .59974) shows that most of the respondents agree that teachers 

present knowledge/contents effectively to students. Item three (M=4.0231, SD=.62089) 

also show that most of the respondents agree that teachers handle and motivate 

students who show low interest in class work. The table below presents the details of the 

results. 

 

Table 1: Descriptive Statistics of teacher’s self-efficacy 

S/N Item Mean SD 

1 Teachers present knowledge/contents effectively to students 4.2111 .59974 

2 Teaching-Learning cut across Cognitive, Affective and 

Psychomotor domains  

3.9259 .69822 

3 Teachers handle and motivate students who show low 

interest in class work 

4.0231 .62089 

4 There is high rate of Innovation and Creativity among 

Teachers 

4.0000 .72375 
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5 Teachers Assign class work and activities promptly to 

students  

3.9626 .73062 

6 Teachers address students’ academic problems thoroughly 3.9862 .63450 

7 Teachers mold teaching-learning to align with students’ 

learning 

3.8411 .80666 

 

Testing of Hypothesis 

Table 2.3 1 Coefficients of Regression Analysis of Teachers’ Self-Efficacy Relate to 

Effective Student Learning 

Constant  b  Std. Error  β  t  Sig. 

Teachers’ Self-Efficacy .388  .067  .329  5.792  .000 

a Dependent Variable: Students’ Academic performance 

  

Table 3: Model summary 

r  r2  Adjusted r2  Std. Error of Estimate 

.776a  .602  .593  .73434 

a predictors (constant) Teachers’ Self-Efficacy 

b Dependent Variable: Students’ Academic performance 

 

Based on the result of the multiple regressions shown in the table above, it is indicated 
that teachers’ self-efficacy is positively and significantly influenced by students’ academic 

performance. The beta and p values are less than 0.05 (0.388 and p-value of .000). This 

implies that, other explanatory variable remains constant, if the mean score value of 

teachers’ self-efficacy increase by 1 unit, on average the mean score value of students’ 

academic performance increase by 0.388 unit and statistically significant at 5% significance 
level. Therefore, the null hypothesis (There is no significant impact of teachers’ self-
efficacy on students’ academic performance in secondary schools within Bauchi 

metropolis) is rejected while the alternative hypothesis is accepted; that means teachers’ 

self-efficacy has significant effect on students’ academic performance.  It can be 

concluded that when the teachers’ self-efficacy is improved by providing necessary 

elements will lead to a correspondent increase in students’ academic performance. 
 
Discussion of Result 
The findings of the study reveal that the respondents have positive perceptions of 
teacher’s self-efficacy. It is shown that teachers’ self-efficacy has the highest impact on 
the students’ effective learning. The result of the findings revealed that teachers with high 
sense of efficacy possess high expectations for students’ performance. These findings are 
in line with findings of Holzberger, Phlipp, & Kunter, 2013 who postulated that the level of 
teachers’ sense of efficacy has been linked and considered a contributing factor to 
student achievement.  Malone (2006) also examined teachers’ sense of efficacy and its 
influence on student achievement and job satisfaction found that teachers’ efficacy 
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significantly impacts student achievement. Teachers with high levels of efficacy are more 
likely to have high expectations of learning and success, while teachers with low levels of 
efficacy are more likely to have high expectations regarding failure. It is therefore obvious 

that teachers’ self-efficacy is positively and significantly influenced by students’ academic 

performance. 
 
Conclusion 
This research work focuses on the “Impact of Teachers’ Self-Efficacy and Student 
Performance in Secondary Schools within Bauchi Metropolis – Bauchi State. It was 
discovered that: Teacher self-efficacy determines the feelings, thinking, motivation, and 
behaviours of people. Self-efficacy beliefs are confirmed to influence an individual’s goals, 
effort, choice of activities, and persistence. Empirical studies have shown that self-efficacy 
beliefs are positively associated with teachers in terms of their commitment to teaching, 
classroom planning and organization, classroom management. Teachers with high 
teaching self-efficacy belief to spend more time on academic activities, provide more 
guidance to overcome difficulties to students, and praise their academic 
accomplishments, they are more willing to teach and maintain these teaching activities. 
The Pearson correlation coefficient was used in testing the hypotheses formulated for the 
study. The hypotheses testing were done at the 0.05 level of significance. The correlation 
coefficients obtained were all greater than the critical value of the coefficient implying 
that the null hypotheses were all rejected and their alternative hypotheses were retained.  
 
Recommendation  
Based on the findings and conclusions drawn, the following recommendations have 
been proposed. 

i. The study recommends that Secondary School Teachers should continue 
to increase their self-efficacy in Student Engagement, Instructional 
Strategies, and Classroom Management by attending more in-service 
training like workshops and Conferences centered on making them more 
efficacious.  

ii. The study recommends that Secondary school teachers should continue 
to share their own success stories; thus, feeling confident about their 
methods,” which proves that they are competent and believe in their 
capacities.  

iii. The study recommends “that Government, Ministry of Education, school 
principals, teachers, parents, and students should continue to 
appreciate, commend, and encourage teachers on their work to boost 
their confidence level.  
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