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INTRODUCTION 
t has been recognized that early year’s period is very crucial 

in laying the foundation for the future development of 

children. Researchers have observed that children from 

conception to six years of age undergo radical mental and 

physical development. In addition, children, if given good care 

during early childhood, are more likely to benefit from later 

education and other social services and become more 

productive, healthy, and law abiding citizens (Ibiam & Ugwu, 

2009). As such, children need more stimulation and learning 

opportunities beyond the scope of their parents and ordinary 

teachers. This therefore emphasise the importance of pre-

school education to children. 
Aistear (2011) asserted that partnership in Early Childhood 

Education involves parents, families and practitioners .working 

together to benefit children. Each partner recognises respects 

and values what the other does and says. Partnership involves 

responsibility on both sides. Aistear (2011) noted further that 

the early care and education of young children is increasingly 

shared among parents, families and practitioners. A 

partnership  approach between these people is  very important, 

at times of change in children's lives. These times might include 

settling into a new setting, getting to know a new practitioner, 

or getting used to a new baby at home. Other critical times 

might be when children experience bereavement, are upset or  
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worried, or feel left out or different in a negative way. By working together and sharing 

information parents and practitioners can help make these times in children's lives easier. 

Good partnerships are built on trust. Practitioners need to respect the confidentiality of 

information they receive about children, while understanding that confidentiality cannot 

be guaranteed for example in cases involving child protection issues. 

Parent-teacher partnership has been said to offer immense benefit to parents, teachers 

and children (Jekayinfa, 2009; Aistear, 2011; Fagbeminiyi, 2011). As for parents, they feel 

valued and respected, they are more involved in their children's learning and 

development, they can share information about their children, feel their family's values, 

practices, traditions, and beliefs are understood and taken into account, feel comfortable 

visiting the setting, talking to, and planning with practitioners, know more about their 

children's experiences outside the home and use this information to support their 

learning and development more effectively, understand why early childhood care and 

education is important and have increased confidence in their own parenting skills 

(Jekayinfa, 2009; Aistear, 2011; Fagbeminiyi, 2011, Koech, 2012). 

Partnership in pre-schools. The study employed the descriptive survey research 

design. The population of the study comprised all parents and teachers of pre-

schoolers in Osun State. The purposive sampling technique was used in selecting 

one hundred and fifty teachers and one hundred and fifty parents in Boluwaduro, 

Ifelodun and Ila Local Government Areas of Osun State, Nigeria. The instrument 

used was a self designed   questionnaire titled "Questionnaire on Impact of 

Parents-Teachers Partnership on Early Childhood Education (QIPTPECE). Data collected 

was analysed using percentage, mean and standard deviation. The result showed that 

parts of the school practices teachers expect parents partnership in the area of activities 

outside the classroom is high (x = 2.93) while in the area of assessment and observation (x 

= 2.99), provision of resources (x = 2.79). The problems affecting effective Parents-

Teachers Partnership as time factor (x = 2.73), level of knowledge and awareness 

(x = 2.74), availability of resources (x = 2.62), motivation/attitude (x = 2.76), level 

of education (x = 2.90), communication (x = 2.95). It was concluded that parent do 

not really have the time to involve effectively, some are not well informed on the need to 

partner with teachers, some are not skilled to give the expected assistance while some is 

inability to communicate with the teachers and do not have the needful resources. 

Parents-Teachers Partnership is a vital tool that can help to realize the goals and 

objectives of Early Childhood Education in Nigeria. 
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It is pertinent to mention that parent-teacher partnership still face some problems. In the 

study by Mukuna (2012), it was noted that collaboration between parents and teachers in 

classrooms still scored low mean ratings. Pre-school teachers in Mumias town want to be 

recognized as professionals and in charge of curriculum. They only want parents to give 

their children support in their work. Preschool parents and teachers in Mumias town 

wanted to collaborate in six areas, namely provide teaching and learning materials, pay 

school fees, participate in the feeding programmes, collaborate in health and hygiene of 

the children, support homework and discipline. In regard to the challenges facing pre-

school teachers and parents, the study concluded that both lack time, teachers have little 

knowledge or understanding on how to effectively work with parents, there is lack of 

proper communication between parents and teachers, bad teacher attitude towards poor 

and illiterate parents, marital problems are a barrier to parent-teacher partnerships in 

early childhood curriculum development, teachers feel that parents are a bother and have 

no knowledge of the curriculum. Literature also reveals that few parents volunteer to be 

involved in school activities (Aronson, 1986), and yet most of them have expectations of 

what teachers should and could do for their children. Teachers too are unwilling to discuss 

the specifics of their teaching with parents, yet they expect parents to support them 

(Hartley & Owen, 1986; Lareau, 1996). 

As important as teacher-parent partnership is to the development of pre-school 

education and pre-school children, it seems that it is only in developed countries that this 

practice is working. It has been observed that parent-teacher partnership is not enjoyed 

in Nigeria. In our society, most parents seem to have shifted their responsibilities to the 

teachers alone. A close observation of some pre-primary schools in Osun state revealed 

that pre-schools do not enjoy partnering with parents as the parents seem too busy to 

have time for partnering with the teachers of their children. Apart from this, it seems that 

pre-schools do not see any need for inviting parents to partner with them except in 

situations that require the parents to donate money or other facilities needed. 

 

Statement of the Problem 

It has been observed that pre-schools in developed countries enjoy partnership with the 

parents of children. The teachers do home visits when studying children and the parents 

on the other hand open up to the teachers about their children. These parents, with the 

teachers of their children, discuss freely and they go to the extent of discussing family 

issues and problems with them. The benefits of this collaboration have been found to 

include improved school grades, improvement in behaviour and attitudes as well as in 

overall business of pre-school education. However, the reverse seems to be the case in 

Nigeria. It has been observed that parent-teacher partnership is not enjoyed in our society 

because most parents seem to have shifted their responsibilities to the teachers alone. 

Besides, most pre-schools do not invite parents to partner with them. A close observation 
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of some pre-primary schools in Osun state revealed that pre-schools do not enjoy the 

benefits embedded in parent-teacher partnership as the parents seem too busy to have 

time for partnering with the teachers of their children while the pre-schools do not 

encourage partnership between them and the parents. This might be as a result of the 

fact that the parents as well as the pre-school teachers do not realise the impact that 

parent-teacher partnership can have on the education of their children. The teachers and 

school owners may not also realise the benefits that can be derived from parent-teacher 

partnership. This study therefore looked into the impact of parent-teacher partnership on 

pre-school education in osun state. 

 

Research Questions  

 The following research questions shall guide this study: 

1. Where in school practices do  the  teachers  expect  parents' partnership? 

2. What are the problems militating against effective parent-teacher partnership in 

pre-primary schools? 

3. What are the ways by which parent-teacher partnership could be improved in 

Osun State? 

 

Methodology  

This study adopted the descriptive survey research design. A sample of one hundred and 

fifty parents and one hundred and fifty teachers were purposely selected from three local 

government areas of Osun state. Five pre-schools were taken from each local government 

to make a total of fifteen pre-schools in three local government of Osun state. The local 

government are: Boluwaduro Local Government, Ifelodun Local Government and Ila Local 

Government. 

One self-designed instrument was used for this study. The instrument was a questionnaire 

titled 'Questionnaire on Impact of Parent-Teacher Partnership on Early Childhood 

Education (QIPTPECE)'. The questionnaire had three sections. The first section (section A) 

contained 11 items and was based on areas of school practices where teachers expect 

parents to partner. The second section (section B) contained 9 items which was based on 

factors militating against effective parent-teacher partnership in early childhood 

education while the third section (section C) contained 7 items based on ways of 

improving parents-teachers partnership. For all the sections, the Likert's Summated rating 

scale and response was adopted. For section A, B and C, the response was 4-point Likert 

scale of Strongly Disagree, Disagree, Agree and Strongly Agree. Using inter rating scale, 

the instrument was subjected to Cronbach Alpha and a reliability coefficient of 0.92 was 

obtained. Data collected were analysed using the descriptive statistics of percentage, 

mean and standard deviation. 
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Results and Discussion 
Research Question 1: Where in school practices do the teachers expect parents to 
partner? 
Table 1: Areas of School Practices where Teachers expect Parents to Partner 

S/N Areas of school practices where teachers 

except parents to partner 

SD D A SA Mean Std.D 

 Activities outside the classroom       

1.  Preschool teachers expect parents to assist in 

observing and guiding children while carrying 

out project assignments at home. 

19 

(6.3) 

39 

(13.0) 

186 

(62.0) 

56 

(18.7) 

2.93 0.75 

2.  Parents are expected to volunteer in carrying 

out special projects such as catering activities, 

arts and crafts. 

19 

(6.3) 

41 

(13.7) 

163 

(54.3) 

77 

(25.7) 

2.99 0.81 

3.  Pre-school teachers expect parents to be 

involved when children are taken on field trips 

and excursion. 

24 

(8.0) 

51 

(17.0) 

166 

(55.3) 

59 

(19.7) 

2.87 0.82 

 Weighted Average 2.93 

 Assessment and observation       

4.  Pre-school teachers expect parents to be 

involved by helping to carry out personal 

assessment and observation of their children. 

20 

(6.7) 

48 

(16.0) 

158 

(52.7) 

74 

(24.6) 

2.95 0.82 

5.  Preschool teachers want parents to carry out 

assessment of their children at home and then, 

update the teachers. 

18 

(6.0) 

46 

(15.3) 

149 

(49.7) 

87 

(29.0) 

3.02 0.82 

 Weighted Average 2.99 

 Provision of resources       

6.  Parents are expected to provide children with 

writing materials. 

14 

(4.7) 

41 

(13.7) 

115 

(38.3) 

130 

(43.3) 

3.20 0.85 

7.  Preschool teachers expect parents to donate 

relevant books in cash or in materials. 

18 

(6.0) 

71 

(23.7) 

136 

(45.3) 

75 

(25.0) 

2.89 0.85 

8.  Parents are expected to provide charts, 

posters and artistic paintings/works to teach 

children. 

27 

(9.0) 

70 

(23.3) 

158 

(52.7) 

45 

(15.0) 

2.74 0.82 

9.  Parents are expected to provide educational 

toys for children. 

32 

(10.7) 

85 

(28.3) 

126 

(42.0) 

57 

(19.0) 

2.69 0.90 

10.  Pre-school teachers expect parents to provide 

appropriate materials to be used in teaching 

content of lessons. 

45 

(15.0) 

97 

(32.3) 

107 

(35.7) 

51 

(17.0) 

2.55 0.94 

11.  Preschool teachers expect parents to join them 

in creating environment that is rich in 

experiments, games and books. 

39 

(13.0) 

70 

(23.3) 

140 

(46.7) 

51 

(17.0) 

2.68 0.91 

 Weighted Average 2.79 

Source: Field Survey, 2020. 

 

Table 1 revealed the areas of school practices where teachers expect parents to partner. 

The table shows that in the area of activities outside the classroom, teachers expected 

parents to assist in observing and guiding children while carrying out project assignments 
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at home (x =2.93), parents are expected to volunteer in carrying out special projects such 

as catering activities, arts and crafts (x = 2.99) that preschool teacher expect parents to 

be involved when children are taken on field trips and excursion (x =2.87). Meanwhile, 

since the weighted average as shown in the table is 2.93, it can be concluded that parents 

and teachers partnership in this area is high. 

In the area of assessment and observation: Preschool teachers want parents to carry out 

assessment of their children at home and then, update the teachers (x =2.95). Also, are 

expected to be involved by helping to carry out personal assessment and observation of 

their children (x =3.02).However, since the weighted average as shown in the table is 2.99, 

it can be concluded that parents and teachers partnership in this area is high. 

In the area of provision of resources: Parents are expected to provide children with 

writing materials (x =3.20), to donate relevant books in cash or in materials (x =2.89), to 

provide charts, posters and artistic paintings/works to teach children (x =2.74) and 

parents expect teachers to provide educational toys for children (x =2.69). Since the 

weighted average is 2.79, it can be concluded that parents-teachers partnership in this 

area is high. 

From the table, it can be concluded that in the areas of school practices where teachers 

expected parents to partner are: activities outside the classroom, assessment and 

observation, and provision of resources. 

 

Research Question 2: What are the problems affecting effective parents and teachers 

partnership in Early Childhood Education? 

 

Table 2: Problems affecting effective parents-teachers partnership in pre-school 

S/N Problems affecting effective 

parents-teachers partnership 

in early childhood education 

SD D A SA Mean Std.D 

 Time factor       

12.  Teachers and parents do not 

have the time to partner 

effectively. 

35 

(11.7) 

60 

(20.0) 

157 

(52.3) 

48 

(16.0) 

2.73 0.87 

 Weighted Average 2.73 

 LEVEL OF KNOWLEDGE / 

AWARENESS 

      

13.  Some parents and teachers lack 

the knowledge of issues and 

areas in child development. 

24 

(8.0) 

72 

(24.0) 

166 

(55.3) 

38 

(12.7) 

2.73 0.78 
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14.  Parents and teachers lack the 

awareness that they must 

partner with each other in Early 

Childhood Education. 

22 

(7.3) 

86 

(28.7) 

152 

(50.7) 

40 

(13.3) 

2.70 0.79 

15.  Some teachers as well as 

parents do not really know how 

to go about partnering with 

each other. 

22 

(7.3) 

72 

(24.0) 

155 

(51.7) 

51 

(17.0) 

2.78 0.81 

 Weighted Average 2.74 

 Availability of resources        

16.  Some parents and teachers do 

not have the resources (e.g. 

phone, transportation) to allow 

them partner effectively. 

30 

(10.0) 

92 

(30.7) 

141 

(47.0) 

37 

(12.3) 

2.62 0.82 

 Weighted Average 2.62 

 

 Motivation/Attitude       

17.  Schools often do not 

encourage parent-teacher 

partnership. 

25 

(8.3) 

63 

(21.0) 

164 

(54.7) 

48 

(16.0) 

2.78 0.81 

18.  Parents and teachers do not 

have attitude that encourage 

parent-teacher partnership. 

15 

(5.0) 

96 

(32.0) 

142 

(47.3) 

47 

(15.7) 

2.74 0.78 

 Weight Average 2.76 

 Level of Education       

19.  The level of parents'   education 

and social economic status   

often  stand as  barrier to 

parent-teacher partnership. 

24 

(8.0) 

51 

(17.0) 

155 

(51.7) 

70 

(23.3) 

2.90 0.84 

 Weighted Average 2.90 

 Communication Problem       

20.  Sometimes, language and 

communication ability of both 

parents and teachers stand as 

barrier to effective parent-

teacher partnership. 

18 

(6.0) 

54 

(18.0) 

149 

(49.7) 

78 

(26.3) 

2.95 0.84 

 Weighted Average 2.95 

Source: Field Survey, 2020. 
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Table 2 revealed the factors affecting effective parents-teachers partnership in Early 

Childhood Education. The table shows that the respondents indicated that the factors 

affecting effective parent-teacher partnership in Early Childhood Education are that: 

teachers and parents do not have the time to partner effectively (x = 2.73), that some 

parents and teachers lack the knowledge of issues and areas in child development (x = 

2.73), parents and teachers lack the awareness that they must partner with each other in 

Early Childhood Education (x = 2.70). Some teachers as well as parents do not really know 

how to go about partnering with each other (x = 2.78), that some parents and teachers 

do not have the resources (e.g. phone, transportation) to allow them partner effectively 

(x = 2.62), Schools often do not encourage parents- teachers partnership (x = 2.78), 

parents and teachers do not have attitude that encourage parents-teachers partnership 

(x = 2.74). The level of parents' education and social economic status often stand as 

barrier to parents-teachers partnership (x = 2.90). Sometimes, language and 

communication ability of both parents and teachers stand as barrier to effective parents-

teachers partnership (x = 2.95). 

From the table, it can be concluded that factors affecting effective parents-teachers 

partnership are lack of time, level of knowledge / awareness, lack of resources, lack of 

encouragement/attitude, level of education, and communication problem. 

 

Research Question 3: What are the ways by which Parents-Teachers Partnership could be 

improved in Osun State? 

Table 3: Ways by which Parent-Teacher Partnership could be improved 

S/N Ways of Improving     Parents-

Teachers Partnership 

SD D A SA Mean Std.D 

 Partnership       

21.  Parents and teachers should 

view each other as   partners   in   

progress towards optimal 

development of children and 

achievement of Early Childhood 

Education objectives. 

10 

(3.3) 

53 

(17.7) 

127 

(42.3) 

110 

(36.7) 

3.12 0.81 

22.  Both parents and teachers 

should accommodate 

individual's differences. 

6 

(2.0) 

40 

(13.3) 

150 

(50.0) 

104 

(34.7) 

3.17 0.73 

 Weighted Average 3.15 

 Communication       

23.  Schools need to make parents 

feel free to discuss any issue 

5 

(1.7) 

21 

(7.0) 

147 

(49.0) 

127 

(42.3) 

3.32 0.68 
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related to the child, school and 

other general matters. 

24.  Platforms or forums should be 

made available for both parents 

and teachers to discuss in formal 

and informal ways. 

4 

(1.3) 

22 

(7.3) 

173 

(57.7) 

101 

(33.7) 

3.24 0.64 

 Weighted average 3.3 

 TRAINING       

25.  Teachers and parents should be 

trained on effective parent-

teacher partnership in   Early 

Childhood Education. 

3 

(1.0) 

37 

(12.3) 

147 

(49.0) 

113 

(37.7) 

3.23 0.70 

 Weighted Average 3.2 

 Commitment       

26.  Parents should show genuine 

interest in the overall progress 

of their children. 

6 

(2.0) 

31 

(10.3) 

110 

(36.7) 

153 

(51.0) 

3.37 0.75 

27.  Teachers should be more 

committed to partnering with 

parents even when parents 

seem not to be committed. 

5 

(1.7) 

24 

(8.0) 

139 

(46.3) 

132 

(44.0) 

3.33 0.69 

 Weighted Average 3.35 

Source: Field Survey, 2020. 

 

Table 3 above shows the ways of improving Parents-Teachers Partnership in Early 

Childhood Education. 

The table shows that the respondents agreed that the following are the ways by which 

parents and teachers partnership could be improved; 

Partnership: Parents and teachers should view each other as partners in progress towards 

optimal development of children and achievement of Early Childhood Education 

objectives (x = 3.12), both parents and teachers should accommodate individual's 

differences (x = 3.17).  

Communication: Schools need to make parents feel free to discuss any issue related to 

the child, school and other general matters (x = 3.32), platforms or forms should be made 

available for both parents and teachers to discuss in formal and informal ways (x =3.24). 

Training: Teachers and parents should be trained on effective parents-teachers 

partnership in Early Childhood Education (x = 3.23). 
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Commitment: Parents should show children genuine interest in the overall progress of 

their children (x = 3.37), and teachers should be more committed to partnering with 

parents even when parents seem not to be committed (x = 3.33). 

The result on the table shows that ways of improving parents-teachers partnership are: 

Partnership, communication, training and commitment.  

Parents and teachers should view each other as partners in progress towards optimal 

development of children and achievement of Early Childhood Education objectives, Both 

parents and teachers should accommodate individual's differences, schools need to make 

parents feel free to discuss any issue related to the child, school and other general 

matters, platforms or forms should be made available for both parents and teachers to 

discuss in formal and informal ways, Teachers and parents should be trained on effective 

parents-teachers partnership in Early Childhood Education, parents should show genuine 

interest in the overall development of their children, and teachers should be more 

committed to partnering with parents even when parents seem not to be committed. 

 

Conclusion 

The findings of this study, shows that parents do not really have the time to involve 

effectively in Early Childhood Education and some are not well informed on the need to 

partner with the teachers, some of the parents are not skilled to give the expected 

assistance while to some is inability to communicate with the teachers and do not have 

the needful resources. 

 

Recommendations 

Based on the result of this study, the following recommendations are presented for 

improvement of Parents-Teachers partnership in pre-schools. 

1a. Schools can plan activities early in the school year that serve to introduce families 

and school personnel in a positive setting, rather than waiting until problems 

arise. 

b. Schools should organize training for the teachers on how to partner with parents.  

c. School management should provide opportunities for parents and staff to 

interact in informal ways by having graduation parties for the pre- scholars, open-

door policy, organizing family night or cultural night, organizing a carnival, 

organizing dinner and parents supporting groups. 

d.  School should organize Parents-Teachers conference or Parent-Teacher 

Association to inform the parents on their children progress and allow them to 

actively participate in educational process.  

2a. Teachers can provide parents with periodic updates of class activities, 

assignments and expectations.  

b. Teachers should develop attitudes that welcome parents and conduct activities 
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that invite them into the school. 

c. Teachers should make the parents feel free to discuss issues related to the 

children, school and any other general matter.  

d. Teacher can conduct home visits.  

3. Parents should show genuine interest in the overall progress of children by visiting 

the school to assist teachers in teaching children, volunteering to stand in as 

resource person and discussing with teachers on how best pre-school curriculum 

can be implemented. 

4.  Government should encourage pre-schools in public schools. 
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