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INTRODUCTION 
ne of the major problems the world is facing today is 

discrimination against persons with disabilities. 

According to the world health organization 2011 world 

disabilities report about 15 percent of Nigeria’s population or at 

least 25 million people, have a disability. Many of them face several 

human rights cases of abuse including stigma, discrimination, 

violence, lack of access to health care, housing, and most 

importantly education. 
In this population, some persons are facings different types of 

problems in the educational system and the result is that they are 

excluded from the educational system.  In Nigeria, the 

government has started some programs as outlined in the 

National Policy on Education which provides that education must 

be inclusive and that all children including those with disabilities 

have the right to qualitative functional, and effective basic 

education. The policy of inclusive education is an approach to 

curriculum policy that recognizes that while each learner has 

multiple needs even more so in situations of vulnerability and 

disadvantage, everyone should benefit from a commonly 

accepted basic level of quality education. Furthermore, the 

National Policy on Disability in Nigeria (2017) and the 

discrimination against a Person with Special Needs (Prohibition) 

Act (2018) prohibits discrimination based on disability and imposes 

sanctions including fines and prison sentences on those who 

contravene it. 

UNSESCO, (1994) conference on special needs education  

reaffirmed that every child has the right to attend class within the 

regular education system. They are to be supported in their  
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learning and to be included in all aspects of school life. Based on this cardinal principle there 

has been an increasing trend toward including students with disability within the mainstream 

system, irrespective of their disabilities. The trend is triggered by legal requirements. For 

example, in 2005, France education system has promoted charges which aim to counteract 

the social exclusion of these students, for instance, a 4-year-old person with a disability should 

be registered within the closest school to his/her home and he/she should even benefit from 

additional support from special education class where he/she still belongs or his/her general 

grade. 

Inclusive education is a stepping stone toward the educational system which includes all 

children in the educational process. Inclusive education is called special education which 

originally set out to meet the needs of learners who were being traditionally excluded from 

the school or otherwise marginalized within the classroom. Inclusive education happens when 

children with and without disabilities join and learn together in the classes. Research shows 

that when a child with disabilities attends classes beside peers who do not have disabilities, 

good things happen. It does not just involve a focus on the barriers to knowledge by learners 

but the improvement of the detail of the cultures, policies, and practices in the education 

system and educational institutions hence that they are approachable to the diversity of 

learners and value them equally. Today inclusive education or inclusion of education is a great 

concept that helps to achieve the quality of education and to assist the efforts the students 

to enrolment in the education system 

 

Objectives of the study 

1. To find out the Attitude of the primary school teachers toward inclusive education. 

2. To find out the difference between male and female primaryry school teachers 

regarding their attitude towards inclusive education. 

 

made by the researcher to study the attitude of primary school teachers towards inclusive 

education in the Ifedore Local Government Area of Ondo State, Nigeria. A descriptive 

survey method was used in the study. The sample consists of 150 primary school teachers 

in the three zones from the study area and a stratified random sampling method was used 

for data collection.  A questionnaire requesting information about the demographic 

variables of teachers and the measurement of their attitudes toward inclusive education 

was developed. The study employed the use of a five-point Linkert rating scale for the 

analysis of data. The major findings from the study showed that teachers have a strong 

belief that inclusive education is socially beneficial to all students, students can learn in 

inclusive classrooms if their teachers are willing to adapt the curriculum, and students 

regardless of their ability should be taught in regular classrooms.   
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Hypotheses of the study 

H01: Teachers do not have a favorable attitude among primary school teachers towards 

inclusive education. 

H02: there is no significant difference between male and female primary school teachers 

regarding their attitude towards inclusive education in Ifedore LGA of Ondo State, Nigeria 

 

 Need and significance of the study 

Inclusive education is an essential part of every education system. It should be more 

opportunities for all students in the regular classroom in the same schools. But today’s 

inclusive education in our country is facing many challenges. That’s why to meet the 

challenges successfully. It is very necessary to improve the different sectors of inclusive 

education. The present study is very important; because this study also helps 

I. The present study will help to know the attitude of Teachers of primary schools 

towards inclusive education in Ifedore LGA. 

II. To conduct this study the present Researcher has constructed Attitude Questionaries 

(for the primary school teachers) which will be very helpful for other researchers to 

conduct future research in the field of inclusive education 

III. The findings of the study will also create awareness for the state and federal 

Governments regarding Inclusive education 

IV. The findings related to the attitude of primary school teachers toward inclusive 

education will be very helpful for the government and policymakers to take some 

important steps and modify the different policies and ideas of inclusive education for 

its successful implementation of the school education system in Nigeria. 

 

Literature review  

Meaning of Inclusive Education 

The principle of inclusive education was adopted at the “World Conference on Special Needs 

Education: Access and Quality” (Salamanca, Spain 1994) and was restated at the World 

Education Forum (Dakar, Senegal, 2000). 

Inclusive education means schools desired, practice or approach where all children regardless 

of their physical, intellectual, social, emotional, linguistic, or other conditions. It should include 

all types of children such as gifted, backward and mentally retarded, learning disabilities, 

socio-economic disadvantaged students, etc. it is an approach that fulfills the learning needs 

of all children, youth, and adults who are vulnerable to marginalization and exclusion from the 

educational system. Inclusive education means that all students attend and are welcomed by 

their neighborhood schools in age-appropriate, regular classes and are supported to learn, 

contribute and participate in all aspects in all of the life of the school (UNESCO, 2008). 

Stainback and Stainback (1992) describe inclusive education as ‘A palace where everyone 

belongs, is accepted. Supported by his or her peers and others members of the school’s 

community in the course of having his/her educational needs met. To Gingre, (1997) inclusive 

http://www.inclusionbc.org/


 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
NOV., 2022 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJERLS 

EDUCATIONAL RSEARCH & LIBRARY SCI. VOL. 11 

188 
ISSN: 1942-6754 

education is a set of values, principles, and practices that seeks more effective and meaningful 

education for all students, regardless of whether they have exceptionally labels or not. 

Inclusive education is a learning environment that promotes the full personal, and 

professional academic development of all learners irrespective of race, color, disability, 

gender; learning style, and language (NCSNET,1997). Micheal, (1997) defines inclusive 

education as a set of values, policies, and practices that seeks more effective and meaningful 

education for all students, regardless of whether they have exceptionally labels or not. 

 Manivannan, (2001) describes inclusive education as the implementation of policy and 

process that allows all children to participate without any restrictions in all the educational 

programs meant for other children. The process of inclusion denotes the way in the system 

and makes it welcoming to all. Alqurani & Gut (2012) on the other hand see inclusive education 

as a situation when all students, regardless of any challenges that may have, are placed in age-

appropriate general education classes in their neighborhood schools to receive high-quality 

instruction, intervention, and supports that enable them to meet success in the core 

curriculum. UNESCO, (2008) defines inclusive education “as a process of addressing and 

responding to the diversity of needs of all learners through increasing participation in learning, 

cultures, and communities, and reducing exclusion within and from education”. So inclusive 

education involves changes and modifications in content, approaches, structures, and 

strategies, with the certainty that it is the responsibility of the state to educate all children. 

 

Importance of Inclusive Education 

An inclusive system provides a greater chance in the educational system for all children and is 

instrumental in changing inequitable attitudes. Schools provide the outline for a child’s first 

relationship with the outside world of their families; facilitate the development of social 

relationships and interaction. Respect and understanding grow when students of diverse 

abilities and backgrounds play, socialize, and learn together. 

Education that excludes and segregates perpetuates inequity against traditionally 

marginalized groups. When education is more inclusive, then the students’ concept of civic 

participation, employment, and community life will increase more. 

The advantages of inclusive education are several for both students with and without 

disabilities. 

1. Inclusive education increases the participation of students in all activities of the 

schools 

2. An inclusive setting helps the children do better socially and academically 

3. Inclusive settings help different professionals, such as teachers, psychologists, 

social workers, teacher educators, etc. to work together for the execution and 

formulation of educational programs. 

4. Inclusive education increased understanding and acceptance of diversity 

5. Inclusive education provides a greater opportunity for interaction for all students 

 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
NOV., 2022 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJERLS 

EDUCATIONAL RSEARCH & LIBRARY SCI. VOL. 11 

189 
ISSN: 1942-6754 

There is no doubt that the achievement of the above importance is bordered by some critical 

factors such as the insufficient number of trained teachers for an inclusive education system, 

lack of schools do providing sufficient resources to teach students in inclusive classes, 

inaccessibility and nonmotivating curriculum content and funding is the major barrier to the 

practice of inclusion.  

 

Basic Elements of Inclusive Education: 

The main element of inclusive education as described by Nepal & Pranab, (2018) are of three 

types: 

I. Use of teaching assistants or specialists: these teaching staffs have a very 

prospective to inclusive. In occurrence, a specialist who helps the teachers to 

address the needs of all the students is working inclusively. A specialist who pulls 

students out of class to work with the individual regularly is not. 

II. Inclusive curriculum: an inclusive curriculum includes locally relevant subjects and 

contributions by marginalized and alternative groups, it avoids binary narratives 

of good and bad, and allows adapting the curriculum to the learning styles of 

children with special education needs. 

III. Parental involvement: Most schools strive for some level of parental involvement, 

but it is often limited to e-mail home and special parent-teacher conferences. In 

such situation a diverse school system, inclusion means thinking about several 

ways to reach out to the parent on their terms 

 

Empirical review 

Khan, (2011) has conducted a study “Investigation of secondary school teachers’ attitudes 

towards and knowledge about inclusive education in Bangladesh”. The quantitative and 

qualitative findings of this study reveal that secondary school teachers have almost favorable 

or supportive attitudes towards inclusive education for children with special educational 

needs. This study also concludes that the Bangladeshi secondary school teachers had positive 

feelings about the inclusion of such children in the mainstream classes. 

Belapurkar & Phatak, (2012) have conducted a study “Knowledge and attitude about inclusive 

education of school teacher”. The result of the study shows that teachers in rural and urban 

have a slightly negative attitude about training and curriculum in teachers’ education 

concerning inclusive education. This study also indicates that the school teachers are not clear 

about government policies and planning for inclusive education. 

Das & Bhatnagar, (2014) conducted a study “attitude of secondary school teachers towards 

inclusive education in New Delhi”. The major findings of the study were that the teacher in 

Delhi had a positive attitude toward the inclusion of students with special needs. This study 

also indicates that the teachers who were a more positive attitude about inclusive Education 

were Male. 
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Galovic, Brojein & Glumbric, (2014) have conducted a study on “the attitude of teachers 

towards Inclusive Education in Vojvodina”. The result shows that in general, the participant 

held a neutral attitude toward inclusive education and more positive expectations regarding 

the outcome of inclusion. This study also indicates that the high school and preschool as well 

as the teacher with a previous positive experience with working are an inclusive environment 

reported a more positive attitude towards IE. 

Karui & Kauri, (2015) have conducted a study “attitude of secondary school teachers’ toward 

inclusive education”. In the findings of the study, there was no significant difference between 

male and female secondary school teachers concerning their attitude towards inclusive 

education. This study also indicates that there was a significant difference between rural and 

urban secondary school teachers concerning their attitude towards inclusive education. 

Kumar, (2016) has conducted a study “exploring the teachers’ attitude towards inclusive 

education system”.  The major findings of the study there is a significant difference between 

rural and urban teachers regarding inclusive education. This study also concluded that there 

is a significant difference between male and female teachers and low experience and high 

experience teachers towards inclusive education. 

 

Method of the study: 

The researchers employed the use of a descriptive type survey method in the study. Therefore, 

the researcher used different tools, techniques, strategies, and methods of descriptive survey 

research to collect, analyze and interpret the data. 

 

The population of the study: 

The population of the study consist of all the primary school teachers (both male and female) 

in Ifedore Local Government Area of Ondo State. 

 

Sample of the study: 

The sampled population for the study are 150 primary school teachers out of  which 81 are 

male primary school teachers and 69 female primary school teachers. 

 

Sampling technique: 

The stratified Random sampling technique has been applied in the selection of the sample 

 

Tools used for the study: 

The investigator has used a self-made questionnaire as a tool for collecting the data in the 
present study. The scale consists of 8 items. The Likert rating scale is constructed using a five-
point Likert’s scale i.e., strongly Agree (S.A.) with 5 points, Agree (A) with 4 points, Not Sure 
(NS) with 3 points, Disagree (D) with 2 points, Strongly Disagree (S.D.) with 1 point. 
 

Techniques of data analysis:  

The researcher used Mean, SD, and t-tests and the Likert rating scale for analyzing the data. 
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Data collection procedure: 

As per Previous planning, the tools were administrated upon the 150 primary school teachers 

out of 4 (four) rural areas and 4 (four) urban areas. The authorities of the concerned schools 

were informed well in advance by the investigator for the collection of data. The investigator 

clearly explained the instruction to the primary school teachers in staff rooms regarding what 

to do and how to rate the items on the scales with a time limit of one month. The school 

teachers were instructed to rate all items on the scale to evaluate to overall attitude to 

inclusive education. After completion of the rating by all the primary school teachers, the 

filled-in copies were collected. The collected questionnaire (150) from eight (8) primary 

schools, the researcher has calculated the total score of a questionnaire by computing the 

score against every item using a linker tram scale method of analysis. 

 

Analyses and interpretations. 

H01: Teachers have no favorable attitude toward inclusive education in primary schools. 

Table 1: Shows the number, mean, and S.D of the Total Teachers 

Group Number Mean S.D 

Teachers 150 106.12 9.10 

M ± σ 

M + σ = 106.12 + 9.10 = 115.22 

M – σ = 106.12 – 9.10 = 97.02 

From the table above, there is no significant difference between the attitude of male teachers 

and female teachers toward inclusive education in the area of study. 

H02: There is no significant difference between male and female primary school teachers 

regarding their attitude toward inclusive education in Ifedore Local Government Area. 

 

Table 2: Show the difference between male and female primary school teachers regarding 

their attitude toward the inclusive education 

Group/ 

Variable 

N Mean SD Mean 

Difference 

SED DF t-value Result 

Male 

 

Female 

81 

 

69 

106.80 

 

105.32 

10.376 

 

7.323 

 

1.484 

 

1.491 

 

148 

 

0.995 

Not 

significant 

at 0.05 

level 

*Significant at 0.05, ** Significant at 0.01 and @ not significant (Table Value of ‘T’ against df 

(149) at 0.05 level = 1.98 & 0.01 level = 2.16) 

 

From table 2, it is found that the calculated ‘t’ value (0/9995) is less than the table value of 

0.05 & 0.01 level of significance (1.98 at 0.05 level of significance. So we can broadly say that 

there is no significant difference between male and female secondary school teachers 
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concerning their attitude toward inclusive education. But based on their obtained Means 

score, we can say that their attitude toward the Inclusive education of male teachers is 

comparatively more favorable than the female teachers in  Ifedore LGA of Ondo state. 

 

Table 3: Attitude of primary school teachers toward Inclusive Education 

Factors N Rank Mean SD 

I opened that all students regardless of their 
ability should be taught in regular classrooms 

650 3 4.33 1.03 

I believe that inclusive is beneficial to all 
students socially 

688 1 4.59 0.63 

I believe that inclusive is beneficial to all 
students academically 

588 4 3.92 1.10 

I believe that all students can learn in inclusive 
classrooms if their teachers are willing to 
adapt the curriculum 

678 2 4.52 0.89 

I am pleased that I have the opportunity to 
teach students with lower academic abilities 
alongside other students in my class 

574 5 3.83 1.33 

I am glad to teach students with a range of 
abilities in my class 

453 8 3.03 1.43 

I am happy that including students with a wide 
range of abilities will make me a better 
teacher 

526 6 3.51 1.28 

I am pleased to have students who need 
assistance with their daily activities included 
in my classroom 

487 7 3.25 1.29 

 Source: Author’s computation, (2022) 
 
The descriptive data in table 3 above, demonstrated that the three highest attitudes of 

teachers toward students inclusive associated with the belief that: Inclusion is beneficial to all 

students socially (ẋ = 4.59, SD = 0.63) students can learn in inclusive classrooms if their 

teachers are willing to adapt the curriculum, (ẋ = 4.52, SD = 0.89) and all student regardless of 

their ability should be taught in regular classrooms (ẋ = 4.33, SD = 1.03) respectively. 

The three lowest attitudes of teachers towards students’ inclusive education were associated 

with the belief that: including students with a wide range of abilities will make a better teacher 

(ẋ= 3.51, SD= 1.28), having students who need assistance with their daily activities included in 

the teacher class will be pleasant, (ẋ = 3.25, SD = 1.29). 

The overall mean (M = 3.80) suggests that teacher’s attitudes towards inclusive education are 

somewhat affected by the first five beliefs mentioned above as their means ranks (1, 2, 3, 4, 

and 5) respectively are greater than the overall mean M = 3.80 while the mean ranking 6, 7, 8, 

have ignorable believe about teachers attitude towards inclusive education.  

This implies that primary school teachers generally believe those attitudes ranked 1, 2, 3, 4, 

and 5 affect students with special needs in inclusive education. 
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Major findings of the study: 
I. The first finding of the study is that the attitude of primary school teachers towards 

inclusive education overall has been favorable in Ifedare  LGA of Ondo State. 
II. The second finding of the study is that is no significant difference between male and 

female primary school teachers concerning their attitude toward inclusive education. 
It means that gender does not influence the attitude of primary school teachers 
towards inclusive education in Ifedore LGA. 

III. The third finding of the study revealed that there is no significant difference between 
the attitudes of teachers with high teaching experience and less teaching experience 
towards inclusive education in Ifedore LGA. 

 
Discussion of findings: 
This study was conducted to know the teacher’s attitudes toward inclusive education. The 
results of the study showed that there is a strong to moderate attitude of teachers toward 
inclusive education. This is due to the result of inclusive education in pre-service teacher 
programs and in-service teacher programs. 
Inclusive education is about comprehensive education (Thomas & Loxely, 2001). Regular 
teachers need to know that inclusive education is a social and human issue that benefits all 
individuals. With a clear understanding of inclusive education, teachers would not recognize 
disabled children as “strangers” but rather as integral and active participants of the regular 
school community. 
The study showed that the belief that inclusion is beneficial to all students in special terms 
was the highest which means a students with special needs can improve their social 
interactions with classmates in inclusive education. However, the belief to teach students with 
a range of abilities in the teacher’s class was the lowest of eight items as most teachers were 
not impressed to have more students who need assistance with their daily class activities 
included in the normal classrooms. They see this as a waste of teaching hours as the teaching 
would be done over and over again. This negative attitude of teachers toward inclusive 
education is in tandem with a study conducted by Bindhu and Niranjana (2014). 
 
Conclusion: 
Inclusive education is one of the most educational programmers in the education system. It 
gives equal opportunity to all children in regular classrooms. The result of the study is like that 
the moderate attitude of the primary school teachers in inclusive education. So, this result 
indicates that in the implementation of inclusive education in primary schools, teachers are 
needed to apply for knowledge and application-based programs. Therefore, it is important 
that the teachers give clear ideas about various issues and challenges of inclusive education 
like human resource deficit, lack of collaboration between special teachers and regular school 
teachers, and the most significant is inappropriate training programs in inclusive education. 
The goal to fulfill the universalization of education is incomplete without inclusive and 
integrated education for the challenged group of students. 
 
Recommendation 
The Federal government's efforts in meeting the needs of students with disabilities through 
the enactment of the National Policy on Inclusive Education is a welcome development. 
However, for this policy to effectively achieve its primary objectives, the findings from this 
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research work will be needful. Henceforth, founded on the findings, the following 
recommendations are presented. 

1. Teachers should be regularly exposed to training in special education in other to 
continuously improve their tolerance, skills, knowledge, and commitments toward 
inclusive education. 

2. Adequate modern teaching and learning facilities should be provided to facilitate 
positive attitudes of teachers toward inclusive education. 

3. The government needed to be applauded for the recent upward review of teachers' 
age of retirement from 60 to 65 years. This tends to improve teachers' attitudes 
toward inclusive education. Despite this, more still need to be done in the area of 
special duty allowance for teachers who are involved in inclusive education. 

4. The acceptable working condition of service should be put in place for the effective 
implementation of the national policy on inclusive education in Nigeria. 
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