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Introduction 
t is important to point out that for many years now, 

English Language teaching and learning, and specifically, 

teaching methodology has developed very rapidly and 

has been subject to changes and controversies to the extent 

that most teachers often find issues overwhelming at times. 

However, from the standpoint of language experts and 

critics (Hogg & Denison, 2006; Crystal, 2006; Grandol, 1998; 

McArthur, 2001; Cook, 2003; Akinmusire & Eyengho, 2017 & 

Eyengho, 2018), English Language is still a dominant 

language in the world. This is so because findings from these 

scholars revealed that about 400 million people speak 

English Language as their first language, and that about 1500 

million people may be to a greater or lesser extent fluent 

speakers of English Language. According to Adamson 

(2004), language teaching is a complex undertaking. It is an 

enterprise that is shaped by views of the nature of language, 

of teaching and learning a language specifically, and of 

teaching and learning in general; and by the socio-cultural 

settings in which the enterprise takes place. 

However, it appears English Language teaching and learning is 

beset with issues hampering the teaching and learning process 

especially at the secondary school level in Nigeria. The 
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ABSTRACT 
This study examined 

the assessment of 

the problems and 

prospects of 

teaching and 

learning English 

Language at the 

secondary school 

level in Lagos Island, 

Nigeria. It assessed 

the various 

problems 

encountered during 

the teaching and 

learning of English 

Language and their 

classifications. It 

also determined the 

magnitude of these 

problems. The study 

further examined 

the use and 

appropriateness of 

resource materials 

during the process 

of teaching and 

learning. It 

 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
MAY, 2022 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJSSRA 
130 

SOCIAL SCIENCE RES. & ANTHROPOLOGY VOL.9 

ISSN: 2977-5745 

statistics from the West African School Certificate Examination (WASSCE) and the Senior 

Secondary School Certificate Examination (SSCE) on student's performance in English 

Language consistently reveal the presence of inadequate learning practices (Chief 

Examiners’ Reports; 2017 & 1018). According to Akinmusire & Eyengho (2017), despite the 

functions of English Language and the desire of many Nigerians to acquire competence in 

it, studies indicate that standard in English Language is falling and not up to the expected 

standard. The popular yardstick is the results of the Senior Secondary Certificate 

Examinations which always point to the woeful results or average performance. In a study 

carried out at different times by Awopetu (2006) and Eyengho (2011), students’ poor 

performance in English Language ranged from poorly motivated learners, inadequacy of 

instructional resources among others. 

In recent times, English Language has become the language for the international 

community. Ezugu (1995), stated that the English Language is the most widely spoken 

language in the world. It is used as either a primary or secondary language in many 

countries. It is the language of education administration, law, world trade, international 

diplomacy as well as that of pop culture. It is therefore worthwhile and very important to 

determined how teachers’ years of experience and qualifications impact on students’ 

learning. These were with a view to providing information on the problems and 

prospects of teaching and learning English Language at the secondary school level in 

Lagos Island, Nigeria. The study adopted the survey research design. The population 

consisted of secondary school teachers and students. The study is made up of five 

secondary schools randomly selected from Lagos Island. Twenty students were randomly 

selected from each of the schools while ten teachers were also randomly selected. A self-

developed questionnaire was employed for the study. The results showed that various 

problems encountered during the teaching and learning of English Language range from 

unfavourable learning environment to ineffective teaching methods. The results further 

revealed that the magnitude of these various problems was moderate at the secondary 

school level. The results showed that resource materials employed during the teaching 

learning process were not adequately utilized. It also showed that years of teaching 

experience by the English Language teachers impacted on the learners. The study 

concluded that teachers and other stakeholders should make concerted effort at 

ensuring that the teaching and learning of English Language should be made attractive 

to the learners in order for the students to be able to use the language effectively and 

meaningfully in their day to day activities. 

 

Keywords: prospects, teaching, resource materials, assessment, teaching methods. 
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attain mastery of this versatile language. More so, if the submission of Eyengho (2011) on 

the significance of English Language in Nigeria is anything to go by. He stated among 

other issues that from the beginning of the 21st century, it is increasingly being used for 

communication among people living in different countries of the world, it is often 

patronized by commercial publishers, thus enjoying a profusion of pedagogical materials, 

it improves communication among the various ethnic groups in Nigeria, it is the language 

of most media houses etc. 

Language education in Nigeria is struggling with series of deficiencies among users’ 

especially second language users, and it is believed that a major cause of these 

deficiencies is largely due to the English language teachers who are said not to be well 

trained and equipped for teaching in Nigeria. Some people also believe that the major 

reason for these deficiencies is not just poorly trained teachers but inadequate 

professionals in the system.  If a teacher of language is lagging behind in mastering 

grammatical categories in English Language for instance, it is very obvious that such 

inadequacies will definitely impact negatively on teaching and learning.  Are the problems 

being encountered during the teaching learning process the teachers’ faults or that of the 

learners? Are the problems systemic or otherwise? What are the prospects? 

 

Statement of the Problem 

The English Language appears to be the cultural window into the world of heterogeneous 

culture and traditions. It is the entrance of all higher intellectual pursuit as well as the 

medium of instruction in schools from the crèche to the university level. It is therefore 

important that students at the secondary school level as well as tertiary institution level 

are expected to communicate effectively using the English Language; communication is 

not limited to verbal mediums but writing as well. It is however regrettable that the 

teaching of this important tool of both effective and efficient education and 

national/international socialization at secondary schools in Lagos Island,  just like in other 

secondary schools in Nigeria has been suffering some defects and neglects alike. It is 

believed that teachers and other stake holders in the education sector should share the 

larger blame of this downward trend in the use of the English Language in Nigeria.  

Most importantly, mother tongue interference poses a debilitating danger to the 

prospect of good English language acquisition in secondary schools. This is especially due 

to the fact that students are mostly always exposed to and acquire their mother tongues 

before actually learning the English Language. Some experts believe that the problems 

are much more than imagine, that teachers are to be blame for ineffective teaching and 

other stakeholders in the education sector should share out of the problem.  The extent 

of these problems and prospects as regards the English Language in Nigeria is yet to be 

fully established, hence, the need for this study. 
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 Purpose of the Study 

The study assessed the problems and prospects of teaching and learning English 

Language at the secondary school level in Lagos Island. The specific objectives of the 

study are to; 

i. identify and classify these problems in Lagos Island; 

ii. determine the magnitude of these problems in the study area; 

iii. examine the use and appropriateness of instructional materials in the study area; 

and 

iv. determine how teachers' years of experience and qualification affects students 

learning in .the study area. 

 

Research Questions 

Below are some research questions formulated to guide the study: 

i. What are the various problems encountered in teaching of English language and 

their classification in Lagos Island? 

ii. What is the magnitude of these problems in Lagos Island? 

iii. How often do secondary school English teachers employ instructional resources 

when teaching the language in Lagos Island? 

iv. How does years of experience and qualification of teachers affect learning in 

Lagos Island? 

 

 Methodology 

 Research Design 

This research is descriptive in nature hence survey research was adopted for the study. 

The research was carried out to investigate the problems and prospects of teaching 

English in secondary schools. This investigation was carried out covering most of the 

secondary schools in Lagos Island, Lagos State. The subjects comprised of most of the 

secondary schools English students in Lagos Island. English teachers in each school were 

equally included in the population. This study is made up of five secondary schools 

randomly selected from the pool of schools in Lagos Island. Twenty students were then 

randomly selected from each school (four from each school) while ten teachers were also 

randomly selected. The sampling cut across the students' sex social economic 

background. The ages of the students were between 15 years and 18 years. All these 

students were in the senior secondary schools I, II and III respectively. The researchers 

used self-developed questionnaire as research instrument for the study. Two types of 

questionnaires were used to collect relevant information from both the students and the 

teachers. The questionnaire used for the collection was divided into two sections (A and 

B sections). Section A deals with information about the students, their age, sex, class they 
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belong to and the name of their schools. Section B deals with questions to be answered 

by the students. The other questionnaire was designed for the English teachers in each 

sampled school and these also include sex and qualification with some questions to be 

answered by them. 

The instrument (questionnaire) was validated by the experts who scrutinized it and made 

necessary corrections. The data generated for the study were analyzed using percentage. 

 

RESULTS AND DISCUSSION 

 Demographic Characteristics 

Table 4.1 showing the demographic characteristics of the respondents 

 Teachers Demographic Characteristics (N=50) S/N  

s/n Variables   Frequencies  Percentage  

 Gender  Males  21 42.0%  

  Female  29 58.0%  

 Level of Education  NCE 14 28.0%  

  B.A/B.ED 36 72.0% 

 Teaching experience  1-5 years 20 40.0%  

  6-10years 16 32.0%  

  11-20years 11 22.0%  

  21 years above 3 6.0%  

 Student's demographic characteristics (N=100)  

 Gender  Male  51 51.0%  

  Female  49 49.0%  

 Age  13-15years  25 25.0%  

  16-19years  57 57.0%  

  Others  18 18.0%  

Source; field survey 2020 

 

Table 4.1 presents the demographic characteristics of the respondents. From the table, it 

was revealed that 42.0% of teacher's respondents were male while 58.0% were females. 

The table also revealed that 28.0% and 72.0% of teacher's respondent have NCE and B.ED 

qualifications respectively. 51.0% and 49.0% of the student's respondents were male and 

females respectively. 57.0% of theses respondents were between the ages of 1315 years, 

25.0% were between 16-19 years and other (18.0%) were 20 above. 

 

 Research Question 1: What are the various problems encountered in teaching of English 

language and their classification. 

This question seeks to find out the problems encountered in teaching English language. 

To answer this question, relative significant index model were used to determine the 

relative rankings of the responses. 
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Table 4.2: Showing the relative significant index of various problems encountered in 

Teaching English language. 

S/N Variables SA A UD D SD RSI RANKS 

1.  English language 

is a difficult 

subject 

18(18.0%) 18(18.0%) 2(2.0%) 42(42.0%) 20(20.0%) 0.58 15th  

2.  Teachers do not 

come to class 

regular  

11(11.0%)  38(38.0%) 0(0.0%)  30(30.0%)  21(21.0%)  0.60  11th  

3.  English language 

is not an 

interesting 

subject  

12(12.0%)  11(12.0%)  1(1.0%)  49(49.0%)  27(27.0%)  0.52  17th  

4.  English language 

has no values 

4(4.0%)  4(4.0%)  13(13.0  26(26.0%)  53(53.0%)  0.33  20th 

5.  Note given in class 

on topic are too 

voluminous  

31(31.0%)  49(49.0%)  0(0.0%)  10(10.0%)  10(10.0%)  0.75  5th  

6.  Teacher’s 

methods of 

teaching English 

complicates 

issues  

38(38.0%)  48(48.0%)  7(7.0%)  3(3.0%)  4(4.0%)  0.77  4th  

7.  Teacher's 

explanation is not 

understandable. 

English lang.  

24(24.0%)  49(49.0%)  11(11.0%)  9(9.0%)   7(7.0%) 0.67 8th   

8.  English language 

has no value. 

6(6.0%)  2(2.0%) 15(15.0%) 31(31.0%)  46(46.0%)  0.35  19th 

9.  Teachers do not 

come adequately 

prepared to class. 

23(23.0%)  21(21.0%)  9(9.0%)  35(35.0)  12(12.0%)  0.59  14th  

10.  Teachers do not 

care much on who 

understands the 

lesson  

21(21.0%)  17(17.0%)  2(2.0%)  44(44.0%)  16(16.0%)  0.60  11th  

11.  Teachers do not 

use technological 

42(42.0%)  54(54.0%)  1(1.0%)  3(3.0%)  0(0.0%)  0.84  2nd  
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tools in English 

instruction 

 

12.  teachers do not 

make lesson 

enjoyable.   

32(32.0%)  49(49.0%)  9(9.0%)  5(5.0%)  5(5.0%)  0.73  6th  

13.  Teacher cannot 

transfer well what 

he or she knows.  

25(25.0%)  28(28.0%)  8(8.0%)  28(28.0%)  11(11.0%)  0.63  9th  

14.  Teachers do not 

process listening 

text in the lesson.  

30(30.0%)  47(47.0%)  10(10.0%)   6(6.0%)  7(7.0%)  0.70  7th  

15.  I do not like 

English lesson.  

16(16.0%)  13(13.0%)  1(1.0%)  42(42.0%)  28(28.0%)  0.54  16th  

16.  I have difficulty in 

getting my 

thought in writing 

English. 

12(12.0%)  12(12.0%)  0(0.0%)  47(47.0%)  29(29.0%)  0.52  17th  

17.  I do not spend 

time outside of 

class to learn 

English   

17(17.0%)  39(39.0%)  3(3.0%)  19(19.0%)  22(22.0%)  0.61  10th  

18.  English language 

cannot be easily 

understood  

22(22.0%)  20(20.0%)  3(3.0%)  36(36.0%)  19(19.0%)  0.60  11th  

19.  Environment not 

conducive for 

learning  

63(63.0%)  28(28.0%)  6(6.0%)  2(2.0%)  1(1.0%)  0.85 1st  

20.  Teachers make 

English language a 

boring subject. 

31(31.0%)  58(58.0%)  5(5.0%)  3(3.0%)  3(3.0%)  0.78  3rd  

Source; field survey 2020. 

 

Table 4.2 shows the various problems encountered in teaching English language using 

frequency count of rating and RSI. The results of the RSI shows that the most significant 

problem is in teaching of English language is that the Environment is not conducive for 

learning “with RSI value of 0.85 and ranked 1st" and with a total of 63.0% agreeing to this 

fact. This is followed by the item ranked 2nd with an RSI value of 0.84. The other of the 

ranking indicate the severity of the problem of teaching English language, with the on 
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ranked 1st as the most significant problem of teaching English language to the item 

ranked 20th as the least significant problem of teaching English language. 

 

Research Question 2: What is the magnitude of these problems? 

This research question seeks to know how big the problems encountered in teaching of 

English language are. To answer this question, the responses of the respondents were 

computed and categorized into three using mean and standard deviation. 

 

Table 4.3: showing the magnitude of the problems 

Magnitude of the problem  Frequency  Percent  

High  

Moderate  

Low  

Total  

17 

67 

16 

100 

17.0 

67.0 

16.0 

100.0 

Source; field survey 2020. 

 

Table 4.3 shows the magnitude of the problem encountered in teaching English language. 

The responses were categorized into three. From the table, it is revealed that the 

problems encountered in teaching English language is 16.0% low, 67.0% moderate and 

17.0% high. 

 

Research Question 3: How often do secondary school English teachers employ 

Instructional resources when teaching the language? 

This research question seeks to find out the level to which instructional materials are 

utilized in teaching of English language. This question was answered by analyzing the 

responses of the respondents using frequency count and percentage distribution. The 

responses were also categorized in to three based on the level of usage of instructional 

materials. 

 

Table 4.4: Showing the usage of instructional materials in teaching of English Language. 

S/N Variable  SA A UD D SD 

1. Available instructional 

materials are not 

relevant to the topics.  

17(34.0%)  14(28.0%)  2(4.0%)  18(36.0%)  16(32.0%) 

2. English teachers are 

not enough in schools.   

     

3. Lack of instructional 

materials affect the 

 

23(46.0%)  

20(40.0%)  3(6.0%)  3(6.0%)  1(2.0%)  
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teaching and learning 

of English language. 

4. Instructional material 

allows students 

participation in 

teaching and learning 

of English Language. 

20(40.0%)  24(48.0%)  5(10.0%)  1(2.0%)  0(0.0%)  

5. The use of 

instructional materials 

supports and aids 

teaching and learning 

of English language. 

24(48.0%)  20(40.0%)  3(6.0%)  2(4.0%)  1(2.0%)  

6. The use of 

instructional materials 

is not essential in 

teaching and learning 

of English language. 

2(4.0%)  3(3.0%)  5(10.0%)  21(42.0%)  19(38.0%)  

7. The use of 

instructional materials 

assists students to 

develop the ability to 

understand English 

language. 

25(50.0%)  19(38.0%)  2(4.0%)  4(8.0%)  0(0.0%)  

8. Inability of pupils 

parents to provide 

textbooks for their 

children. 

 

18(36.0%)  

16(32.0%)  7(14.0%)  7(14.0%)  2(4.0%)  

Source; field survey 2020. 

 

Table 4.4 presents the responses of respondents on the usage materials in teaching of 

English language. From the table, it is revealed that a total of 52.0% of the respondents 

agree that available instructional materials are not relevant to the topics. 62.0% of the 

respondents agreed that English teachers are not enough while 68.0% of the respondents 

disagreed to that. Also a total of 86.0% of the respondents agreed that lack of instructional 

materials affect the teaching and learning of English language. Total of 88.0% of the 

respondents also agreed that instructional material enhances student's participation in 

learning. The reset of the responses can be seen in the table above. 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
MAY, 2022 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJSSRA 
138 

SOCIAL SCIENCE RES. & ANTHROPOLOGY VOL.9 

ISSN: 2977-5745 

Table 4.4 B: Showing the level of usage of instructional materials in teaching of English 

Language 

 Frequency  Percent 

Well used  

Moderate used  

Poorly used  

Total  

7  

36 

7 

50 

14.0% 

72.0% 

14.0% 

100.0% 

Source, field survey.2020 

Table 4.4B shows the level of usage of instructional material in teaching of English 

language. From the table, it is revealed that 14.0% of the respondents agree that the 

instructional materials were well used and poorly used respectively while 72.0% agreed 

that it was moderately used. 

 

Research Question 4: How does years of experience and teachers’ qualifications affect 

learning? 

This research question seeks to find out level of effect teachers years of experience and 

qualification have on learning. The responses were computed and categorized into three, 

which are “positive effect, moderate effect and negative effect”. The responses of the 

respondents were also analyses using freq. and percentage distribution. 

 

Table 4.5: Showing the possible effect of years of experience and teachers qualification 

on learning. 

S/N Variable  SA A UD D SD 

1. Older teacher are 

more Understanding 

in dealing with 

students than young 

ones. 

 

14(28.0%)  

12(24.0%)  6(12.0%)  13(26.0%)  5(10.0%)  

2. Teachers who have 

taught more than five 

years evaluates 

students properly. 

 

15(30.0%)  

17(34.0%)  10(20.0%)  8(16.0%)  0(0.0%)  

3. Teacher who have 

taught more than five 

years teach better.  

5(10.0%)  10(20.0%)  16(32.0%)  14(28.0%)  5(10.0%) 

4. Teacher with higher 

teaching 

qualifications keeps 

9(18.0%)  20(40.0%)  7(14.0%)  11(22.0%)  3(6.0%)  
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student's record 

better  

5. Teachers with high 

teaching qualification 

do not evaluate their 

students better  

2(4.0%)  6(12.0%)  9(18.0%)  16(32.0%)  17(34.0%)  

6. Teacher academic 

qualification 

influences the 

performance of the 

students.  

17(34.0%)  16(32.0%)  3(6.0%)  8(8.0%)  6(6.0%)  

7. Students' academic 

performance reflects 

the quality of 

teachers in the 

school.  

15(30.0%)  24(48.0%)  6(12.0%)  4(8.0%)  1(2.0%)  

Source: field survey 2020. 

 

From the table, it is revealed that a total of 52.0% of the respondents agreed that older 
teachers are more understanding in dealing with students than young ones while 36.0% 
of the respondents disagreed to that. It is also revealed that 64.0% of the respondents 
agreed those teachers who have taught more than five years evaluates students properly. 
30.0% of the respondents also agreed that teacher with more than five year experience 
teaches better while 38.0% of the respondents disagreed to that. It is also revealed that 
78.0% agreed that students' academic performance reflect the quality of their teacher. It 
is also agreed (58.0%) that teacher with higher teaching qualification keeps student's 
record better. The rest of the responses are found in the table above.  
 

Table 4.5b: Showing effect of years of experience and qualification of teachers on 

learning.  

 Frequency  Percent  

Positive effect  
Moderate effect  
Negative effect  
Total  

4 
37 
9 
50 

8.0% 
74.0% 
18.0% 
100.0 

Source: field survey 2020.  

 

From the table, it is seen that the negative effect, moderate effect and positive effect of 

years of experience and qualification of teacher on learning is 18.0%, 74.0% and 8.0% 

respectively. 
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 Discussion of Findings 

Based on the analysis of the demographic characteristics, it was discovered that there 

were more female teachers (58.0%) than male teachers (42.0%) in Lagos Island schools. 

The study also found that there were more teachers with Bachelor Degree (B.ED) (72.0%) 

than those with the National Certificate in Education (NCE) (28.0%).  This implies that there 

are more teachers with “University qualifications” than those with qualification from 

“Colleges of Education” in secondary schools in Lagos Island. Furthermore, the study 

revealed that there were more teacher with 1-5 years of teaching experience.  The 

implication drawn from this is that majority of the teachers in Lagos Island schools do not 

have very long experience in teaching. This could be because majority of the people that 

go into teaching only do so to sustain themselves for a while pending the time they will 

get a better white collar job. 

The findings of the study on the first research question shows that the major problem 

encountered in teaching and learning of English language is that of the environment not 

being conducive for learning, this is seen to be ranked 1st and with an RSI value of 0.85. 

This could be as a result of poor management of school environment either by the school 

or government and this could also affect academic performance of students. The second 

most significant problem encountered in teaching of English language as shown by the 

analysis is that teachers do not use technologically oriented instructional materials in 

English instruction, this is seen to have RSI value of 0.84 and ranked 2nd this is in 

accordance to Lynch (2008) and Awopetu (2006) which state that “insufficient time, 

resources and materials" is one of the major problems of teaching and learning of English. 

The 3rd most significant problem as found by the study is “teachers make English 

language a boring subject". This could be or lack of adequate training in communication 

skills and teachers’ motivation according to Eyengho (2011 & 2018), motivation is 

considered as "the attribute that moves an individual as to do or not to do something as 

well as to like or not to like something).  The study also found that the least significant 

problem encountered is that "English language value, this implies that majority of the 

respondents consider English language to be of a good value. This follows the fact that 

English language was a benchmark during the  colonial era and even till date and in 1882 

and 1887, the British government came up with a policy that made English language a core 

subject as well as the age of instruction. In Nigeria, the language of instruction from the 

fourth year of a child schooling up to the tertiary level. (Njoku and Izuagła: 2001; Eyengho, 

2011 & NPE, 2013). 

The variables with the same RSI values and ranking indicate that such variables 

correspond with the same response on problems encountered in learning of English 

language. Based on the analysis of research question 2,  it was found that the magnitude 

or rather the impact of these problems encountered in English  07.0% moderate, 17.0% high 
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and 10.0" low: This implies that the problems encountered in teaching English language 

in Lagos Island should be responded to appropriately by all stakeholders. The study also 

found that the usage of instructional materials is 72.04 moderately used. 14.0% poorly 

used respectively. This implies that instructional materials are being used in teaching 

English language to at least a good or reasonable extent in Lagos Island. This findings also 

align with the submission of Eyengho (2018), Akinmusire and Eyengho (2017) that all 

hands must be on desk to tackle the challenges constantly being encountered during the 

teaching and learning of English Language. 

The study also found that majority of the respondents (52.0%) agreed that older teachers 
are more understanding in dealing with students than young ones, this could be because 
of their long experiences in handling students and their differences. Furthermore the 
result of the analysis show that 64.0% of the respondents agreed that teachers who have 
taught more than five years evaluates students properly, this also could be as a result of 
their long years of experience in evaluating students on the contrary, the analysis showed 
that 38.0% of respondents disagreed against 30.0% of respondents who agreed that 
teachers who have taught more than five years teach better", this result does not follow 
expectation, it could be as a result of biasness in the response or perception of students 
in schools around Lagos Island. 
 

Conclusion 

English language is one of the important subjects that must not be overlooked in 
secondary schools. Its importance has been discussed in chapter one and two. Having 
looked at the major areas in the problems and prospects of teaching English language in 
secondary schools, it has been revealed from the study that most students do not want 
to study English since lessons are not made enjoyable and even the learning environment 
were not conducive enough for teaching and learning. Thus all these reasons together 
hinder teaching and learning of English in secondary schools. However, the causes of the 
problems of teaching and learning of English language in secondary schools comprises of 
many factors starting from the learning environment and use of irrelevant instructional 
materials for the teaching of English as a subject. 
 

Recommendations 
On the basis of the findings of this research, the following are considered to be very vital 
and useful:  

1. The teaching and learning of English Language in secondary schools in Nigeria 
should be made more practicable in the classrooms by providing technology in 
the teaching and learning process. 

2. More qualified and well trained English language teachers should be employed for 
effective teaching.  

3. English language teachers should be exposed to flexible in-service training for 

practicing teachers and teacher training institutes in Nigeria should constantly 

update the English Language curriculum for pre-service teachers. 
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