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INTRODUCTION 
he National Policy on Education (NPE, 2013), describes 

Junior Secondary Education as the education which a 

child receives immediately after primary education while 

senior secondary education (or post Basic Education) is the 

education children receive after a successful completion of ten 

years of Basic Education. From these simple but clear 

definitions by the NPE, it may be logical to examine the school 

as an institution designed to provide learning spaces and 

learning environments for the teaching of students (or pupils) 

under the direction of teachers and other support staff. The 

current writers support Ehindero’s (2010) submission that 

effective schools should be able to provide series of planned 

learning experiences which are deliberately and purposefully 

organized to maximize the opportunities available for 

individuals to actualize their inherent genetic blue print in both 

formal and informal schools.  
In contemporary Nigeria, the experiences of students at all 

levels particularly secondary school students is that of fear, 

anxiety, danger, mixed feelings and uncertainty. Many students 

especially from the northern parts of the country are of the 

view that the school is becoming an unsafe environment or an 

environment to avoid. This is no thanks to the spate of 

abduction, kidnappings, banditry and killings of students right 

from their various schools across the country. It should be 
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recalled that the safe school initiative was launched in Nigeria in May, 2014 after the 

abduction of 276 school girls from their schools in Chibok, Borno State. Ever since, the 

abductions of school children have been on the increase with government at all levels 

findings it very difficult to tackle the menace. Consequently, the experiences of students 

as regards schooling in Nigeria appears to be unfriendly on a daily basis.  

The school should be a comforting refuge for all and sundry. In a contemporary and global 

world, schools especially in Nigeria should be the “Second home” of the students. It 

therefore implies that the school environment/ climate is crucial at ensuring the positivity 

of the schools atmosphere. More specifically, the structure of the school climate is 

defined as the quality and character of school life. Cohen (2009) sees it as both the 

abstract school atmosphere (e.g relational and belonging feelings) and the more concrete 

classroom life (daily teacher students’ interactions and didactic applications).  Reyes 

(2012) Rudasil, Snyder, Levincon and Adelson (2018), posited that further but careful 

research should be carried out on the students and the school environment.  

Bell (2009) reported that many parents prefer schools that their kids can be safe, succeed 

and strive academically. Over the years, some experts and stakeholders view the school 

as a house of fun or boredom this may stem from various developments happening within 

and outside the school environment globally. The situation in Nigeria is not different 

where it appears that many students are being discouraged from attending schools/ 

receiving formal education as a result of safety concerns. Ivary and Degol (2016) stated 

that the school climate represents nearly every aspect of the school experience, including 

the quality of teaching and learning, school community relationships, school organization 

and the institutional and structural aspects of the school environments (Holy & Miskel, 

2008; Tagiuri, 2008).  

An overview of the school climate therefore and according to Bryk, Sebring, Allensworth, 

Easton & Luppescu (2018), signifies that the school should be made up of assertive 

teaching, effective leaders, collaborative teachers, supportive environment and caring 

families. A positive perception of the school therefore is associated with higher academic 

achievements and lower levels of violence and problematic behaviour. Besides, the school 

climate is also associated with students’ mental health. If this is so, it indicates school 

happiness. (Kutsyuuruba et al, 2015; Reynolds et all, 2017; Reave et all, 2018; Steffgen, et 

all, 2013). School happiness is defined as emotional well-being of both staff and students 

(Engels, Aelterman, Petegam & Schepen, 2004). The importance of a happy school 

environment for the achievement of effective learning and the promotion of students’ 

abilities is evident. A happy school environment is not only a factor for academic success 

but also a lifelong factor in areas such as goals, communication skills, continuous success 

and self-actualization. (Bird and Markle, 2012; Talezadah & Samkan, 2011). According to 

Eyengho (2021 and 2022), Aksu, Demirel & Bektas (2011), Boehm & Lyubomirsky (2008), 

students’ happiness is likely to be on the increase if students are exposed to extra-
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curricular activities on a constant basis within and outside the school environment. There 

is therefore the likely possibility that if students in the school in particular are unhappy, it 

would affect their scores/grades, there may be poor students- teacher relationships, 

loneliness and anxiety which not only cause low- self0esteem but also cause depression 

and substance abuse. A happy school atmosphere contributes not only to school 

situations but also to a good future and positive life skills (Yucel & Vogt-Yuan, 2016). 

However, it should be pointed out that according to Henson (2001), a schools’ culture can 

make the school an enjoyable place to be or it can make some students’ world a 

continuous nightmare. It is against this background that this paper assessed the school as 

a house of fun or boredom with specific focus on secondary school students and their 

school experiences particularly in southwestern Nigeria. Are students actual experiences 

in the school system in line with the expected objectives set out for them? Experts 

(Eyengho, 2016; Kuchikomi, 2009 & Whitman, 2015), suggested that school children 

should be provided with flexible school curriculum which should be capable of bringing 

out all the potentials in the learners especially at the junior and senior secondary school 

levels.  

 

Statement of the Problem  

The school particularly, secondary school is designated as an institution that provides 

spaces and learning environments for the teaching of students under the direction of 

teachers and other support staff.  However, it appears that in recent times in Nigeria, 

students’ perception of the school as an academic institution is sharply divided. This 

perception on the part of the students may be due to the teachers’ factor in the school 

environment, the classroom and other students’ factors, the school environment factor, 

the school subjects’ factors and the extra- curricular activities factor. Unfortunately, this 

seeming perception of the junior and senior secondary school students’ experiences in 

the school system in Southwestern Nigeria has not been adequately established; hence, 

the need for this study.  

 

Objectives of the Study  

The objectives are to: 

i. Assess the influence of the teachers’ factor on junior and senior secondary 

school students’ perception of school experiences in Southwestern Nigeria; 

ii. Examine the influence of the classroom and other students’ factors on junior 

and senior secondary school students’ perception of school experiences in 

the study area;  

iii. Assess the influence of the school environmental factors on junior and senior 

secondary school students’ perception of school experiences in the study 

area;  
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iv. Examine the influence of the school subjects’ factors on junior and senior 

secondary school students’ perception of school experiences in the study 

area; and  

v. Examine the influence of extra-curricular activities factors on junior and senior 

secondary school students’ perception of school experiences in the study 

area.  

 

Research Questions   

Based on the objectives of this study, the following questions were asked and answered:  

i.  What is the influence of the teachers’ factor on junior and senior secondary 

school students’ perception of school experiences in Southwestern Nigeria? 

ii. What is the influence of the classroom and other students’ factors on junior 

and senior secondary school students’ perception of school experiences in 

the study area?  

iii. What is the influence of the school environmental factors on junior and senior 

secondary school students’ perception of school experiences in the study 

area?  

iv. What is the influence of the school subjects’ factors on junior and senior 

secondary school students’ perception of school experiences in the study 

area?  

v. What is the influence of extra-curricular activities factors on junior and senior 

secondary school students’ perception of school experiences in the study 

area?  

 

Methodology 

The study adopts the survey research design which enabled the researchers to obtain the 

opinions of a representative sample comprising junior and senior secondary school 

students. The population consisted of secondary school students in Southwestern 

Nigeria. The sample which comprised 668 secondary school students was selected using 

multistage sampling technique.  In the first stage, the six States created out of the old 

Western State was stratified into three from which three States (Ondo, Oyo and Lagos) 

were selected using purposive sampling technique. In the second stage, all the three 

senatorial districts in each of the States were used making a total of nine senatorial 

districts. In the third stage, one Local Government Area (LGA) was selected from each of 

the senatorial districts using simple random sampling technique making a total of nine 

LGAs then, four schools consisting of one junior secondary school, one senior secondary 

school were selected from each LGA using stratified random sampling technique.  

In stage five, JSS II, III, SSSII and III were selected using purposive sampling technique 10 

students from each arm of the four streams of classes from each of the 18 secondary 
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schools were selected using random sampling technique. One instrument was used to 

collect data for this study titled “Students Perception of School Experiences 

Questionnaire” (SPSEQ). The instrument is a questionnaire designed by the researchers 

to elicit information from the students on their school experiences in Southwestern 

Nigeria. The instrument was validated through expert judgment to establish both face 

and content validity. A test – retest was used to obtain the reliability co-efficient at three 

weeks interval and it was found to be 0.81. This was considered reliable hence suitable for 

use in this study. The instrument was administered on the respondents by the 

researchers. Six hundred and sixty eight (668) questionnaires were administered and 650 

(95%) were retrieved and used for the study. Others were either not returned or not 

property filled. Out of this percentage, 300 were males and 350 were females. The data 

collected were analysed using frequency and percentage to analyse data on the research 

questions.   

 

Results and Discussion 

Research Question One 

What is the influence of teachers’ factor on junior and senior secondary school students’ 

perception of school experiences in Southwestern Nigeria? 

 

Table 1: Influence of Teachers’ Factor on Junior and Senior Secondary School Students’ 

Perception of School Experiences in Southwestern Nigeria? 

S/N Statements Yes 

Freq. 

(%) 

No 

Freq 

(%) 

I don’t 

know 

Freq. 

(%) 

1. I am always scared of my:    

 (a) English Teacher  6 

50 

(46.3) 

28 

(28.9) 

-- 

(b) Mathematics teacher  61 

(56.5) 

20 

(18. 

-- 

(c) Computer studies teacher 34 

(31.5) 

9 

(8.3) 

-- 

(d) Civic education teacher  15 

(13.9) 

6 

(5.9) 

-- 

2. My teacher is not friendly in class and outside 

the class 

   

 (a) English Teacher  28 55 -- 
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(25.9) (50.9) 

(b) Mathematics teacher  61 

(56.5) 

40 

(37.0) 

-- 

(c) Computer studies teacher 39 

(36.1) 

37 

(34.3) 

-- 

(d) Civic education teacher  7 

(6.5) 

6 

(5.6) 

-- 

3. My teacher only call on students they like in the 

classroom  

   

 (a) English Teacher  66 

(61.1) 

41 

(38.0) 

-- 

(b) Mathematics teacher  74 

(68.5) 

34 

(31.5) 

-- 

(c) Computer studies teacher 7 

(0.9) 

9 

(8.0) 

4 

(3.7) 

(d) Civic education teacher  66 

(61.1) 

41 

(38.0) 

I 

(0.9) 

4. I don’t enjoy the way my teacher teaches:    

 (a) English Teacher  50 

(46.6) 

54 

(50.0) 

 

-- 

(b) Mathematics teacher  66 

(61.1) 

41 

(38.0) 

-- 

(c) Computer studies teacher 26 

(24.1) 

81 

(75.0) 

-- 

(d) Civic education teacher  50 

(46.3) 

54 

(50.0) 

-- 

5.  Too many assignments and tests are often 

given by my:  

   

 (a) English Teacher  26 

(24.1) 

81 

(75.0) 

1 

(0.9) 

(b) Mathematics teacher  70 

(64.8) 

38 

(35.2) 

-- 

(c) Computer studies teacher 9 

(8.3) 

93 

(86.1) 

-- 

(d) Civic education teacher  50 

(46.3) 

54 

(50.0) 

2 

(1.9) 

6.  Canning, punishment and the use of abusive 

words are frequent with my:    
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 (a) English Teacher  38 

(35.2) 

70 

(64.8) 

-- 

(b) Mathematics teacher  70 

(64.8) 

38 

(35.2) 

-- 

(c) Computer studies teacher 29 

(26.9) 

66 

(61.1) 

13 

(12.0) 

(d) Civic education teacher  7 

(6.5) 

32 

(29.6) 

-- 

7. I am afraid of coming to school because of my:     

 (a) English Teacher  29 

(26.9) 

66 

(61.1) 

13 

(12.0) 

(b) Mathematics teacher  41 

(38.0) 

 

39 

(36.1) 

-- 

(c) Computer studies teacher 28 

(25.9) 

39 

(36.1) 

-- 

(d) Civic education teacher  

 

7 

(6.5) 

32 

(29.6) 

-- 

8. My teacher’s method(s) of teaching is boring 

during:  

   

 (a) English Language class  44 

(40.7) 

57 

(52.8) 

4 

(3.7) 

(b) Mathematics  class  82 

(75.9) 

20 

(18.5) 

4 

(3.7) 

(c) Computer studies class 69 

(63.9) 

28 

(25.9) 

3 

(2.8) 

(d) Civic education class 55 

(50.9) 

28 

(25.9) 

 

4 

(3.7) 

 

Table 1 shows the impact of the teachers’ factor on secondary school students’ 

experiences in the school setting. Results indicate that out of the four core subjects’ 

offerings at the secondary school level, majority of the respondents/students perceived 

their teachers as affecting their school experiences negatively. For instance, students’ 

perception of their English Language, Mathematics, Computer and Civic teachers are 

almost at the same levels; the way the teachers handle their subject discipline are not in 

line with the students’ expectations. Results further revealed that most of the 

respondents are scared of their teachers especially the Mathematics teachers (56.5 %), 
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unfriendly attitude of some of the teachers (Maths teachers; 56.5%), teachers showing 

favourism in class, too many assignments and unproductive methods during teaching 

learning sessions. 

 

Research Question Two 

What is the influence of classrooms and other students’ factors of junior and senior 

secondary school students’ perception of school experiences in Southwestern Nigeria? 

 

Table 2: Influence of Classrooms and other Factors on Junior and Senior Secondary 

School Students’ Perception of School Experiences in Southwestern Nigeria? 

S/N Statements Yes No I don’t 

know 

1. My  classroom is too small  83 

(76.9) 

10 

(9.3) 

-- 

2. There are too many students/pupils in my class  69 

(63.9) 

28 

(25.9) 

-- 

3. The heat and other inconveniences make 

learning boring in my classroom  

57 

(52.8) 

44 

(40.7) 

2 

(1.9) 

4. My chairs and lockers in the classroom are 

often damaged by unknown students  

28 

(25.9) 

71 

(65.7) 

-- 

5.  Senior students in my school are found of 

punishing one without any real reason  

71 

(65.7) 

28 

(25.9) 

7 

(6.5) 

6. Other students make fun of me whenever I get 

an answer wrong in the class  

41 

(38.0) 

55 

(50.9) 

-- 

7. My personal belonging are often stolen in class  12 

(11.1) 

83 

(76.9) 

-- 

8. Noises from other classrooms in my school 

affect my learning  

46 

(42.6) 

55 

(50.9) 

-- 

9. Whenever teachers are not available for 

teaching, we are often forced to sleep in the 

class  

10 

(9.3) 

12 

(11.1) 

-- 

10. We are kept in the classroom for school 

subjects only from 8.00am to 3pm/4pm  

82 

(75.9) 

20 

(18.5) 

-- 

 

Table 2 shows the influence of the classroom and other factors on secondary school 

students’ experiences in school. The respondents identified small classrooms (76.9), too 

many students in the classroom (63.9), other inconveniences in the classroom (52.8), 
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punishment from senior students (65.7), kept in classroom for subject purposes only 

(75.9) among others as factors affecting negatively their school experiences. 

 

Research Question Three 

What is the influence of the school environment factor of junior and senior secondary 

school students’ perception of school experiences in Southwestern Nigeria? 

 

Table 3: Influence of the School Environment Factor on Junior and Senior Secondary 

School Students’ Perception of School Experiences in Southwestern Nigeria? 

S/N Statements Yes No I don’t 

know 

1. My school is located in a noisy environment 

thereby affecting the way I learn  

69 

(63.9) 

28 

(25.9) 

-- 

2. My school is too close to our house which 

makes it easy for my parents/guardians to visit 

me  anytime  

57 

(52.8) 

71 

(65.7) 

-- 

3. My school is too far from my house. I had to 

trek daily. Thus, affecting the way I learn. 

46 

(42.6) 

55 

(50.9) 

-- 

4. My school has no fence thereby making it easy 

for those who are not students to come into 

the school compound thereby causing lack of 

concentration and fear in class.  

55 

(50.9) 

28 

(25.9) 

-- 

5 My school is located in an isolated area thus 

exposing the students to all kinds of danger, 

44 

(40.7) 

 

57 

(52.8). 

-- 

6 I am afraid of going to school because of fear 

of being kidnapped or abducted by criminal 

elements. 

61 

(56.5) 

40 

(37.0) 

-- 

 

Table 3 shows the influence of the school environment on the experiences of secondary 

school students. Results revealed that most of the students were not comfortable with 

the way the school environment impacted negatively on their school experiences. For 

instance, the location of the schools (63.9), lack of perimeter fence (50.9), and students’ 

fear of being kidnapped or abducted in schools (56.5) among others dominated students’ 

concerns and responses. 
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Research Question Four 

What is the influence of the school subjects’ factor on junior and senior secondary school 

students’ perception of school experiences in Southwestern Nigeria? 

 

Table 4: Influence of the School Subjects’ Factor on Junior and Senior Secondary School 

Students’ Perception of School Experiences in Southwestern Nigeria? 

S/N Statements Yes No I don’t 

know 

1. I hate and feel bored by these subjects:    

 (a) English language  28 

(25.9) 

71 

(65.7) 

4 

(3.7) 

(b) Mathematics  69 

(63.9) 

41 

(38.0) 

8 

(7.4) 

(c) Computer studies  44 

(40.7) 

57 

(52.8) 

-- 

(d) Civic education  28 

(25.9) 

71 

(65.7) 

-- 

2. I offer too many subjects in my school  83 

(76.9) 

10 

(9.3) 

-- 

3. I find it difficult to understand all the subjects I offer 

in school.  

57 

(52.9) 

28 

(25.9) 

-- 

4. My involvement with school subjects does not allow 

me to be involved in other activities in my school.  

82 

(74.9) 

41 

(38.0) 

-- 

 

Table 4 indicates students’ perception of the various subject offerings in school. Out of 

the four core subjects selected for this study, it became obvious that majority of the 

students were not comfortable with the ways teachers handle these subjects in school. 

Interestingly, most of the respondents were not keen about learning Mathematics which 

is a core subject (63.9). They also have the same perception about Computer Studies 

(40.7). Majority of the students find it very difficult to comprehend what they were being 

taught in class (52.9). Most of the students also complain of offering too many subjects in 

the school (76.9). 

 

Research Question Five 

What is the influence of extra-curricular activities factor on junior and senior secondary 

school students’ perception of school experiences in Southwestern Nigeria? 
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Table 5: Influence of Extra-curricular Activities Factor on Junior and Senior Secondary 

School Students’ Perception of School Experiences in Southwestern Nigeria? 

S/N Statements Yes No I don’t 
know 

1. The school time table has a specific time for extra-
curricular activities  

28 
(25.9) 

71 
(65.7) 

2 
(1.9) 

2. I love the following activities:    

Literary and Debating Activities 66 
(61.1) 

41 
(38.0) 

2 
(1.9) 

Boys Scout 81 
(75.0) 

26 
(24.1) 

6 
(5.6) 

Guilds Guide 70 
(64.8) 

38 
(35.2) 

2 
(1.9) 

Football 93 
(86.1) 

20 
(18.5) 

-- 

Athletics 74 
(68.5) 

30 
(27.8) 

-- 

Table Tennis 61 
(56.5) 

40 
(37.0) 

-- 

Basketball 54 
(50.0) 

30 
(27.8) 

-- 

Scrabble 50 
(46.3) 

34 
(31.5) 

-- 

Lawn Tennis 55 
(50.9) 

40 
(37.0) 

-- 

Red Cross 61 
(56.5) 

37 
(34.3) 

-- 

Volley Ball 54 
(50.0) 

40 
(37.0) 

-- 

3. My school does not encourage sports within the 
school hours  

74 
(68.5) 

34 
(31.5) 

4 
(3.7) 

4. The school does not provide the opportunity to 
participate in these activities  

61 
(56.5) 

34 
(31.5 

1 
(0.9) 

5. My school has no play ground  55 
(50.9) 

41 
(38.0) 

-- 

6. There are no facilities and equipment for sports and 
other activities.  

74 
(68.5) 

34 
(31.5) 

-- 

 

Table 5 shows the influence of extra-curricular activities on secondary school students’ 

perception of their school experiences. The Table further shows the various extra-

curricular activities that ought to be in the school setting. Majority of the respondents 

reported that these activities were not even represented in their school Time-Table (65.7). 

The results further showed that a large percentage of the respondents were interested in 
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extra-curricular activities if these activities and related facilities were made available in 

their schools. For instance, students love Literary and Debating activities (61.1), Boys 

Scout (75.0), Girls Guide (64.8), and Athletics (68.5) among other activities. 

 

Discussion of Findings 
The outcome of the qualitative analysis produced a wealth of data. To the first research 
question on the influence of the teachers’ factor on junior and senior secondary school 
students’ perception of school experiences in Southwestern Nigerian, the results showed 
that majority of the respondents perceived their teachers as affecting their school 
experiences negatively. This is premised on the fact that the students are not often 
satisfied with their teachers’ methodology, attitude, disposition and styles of doing things 
generally during the teaching learning process. These findings point to the fact that the 
teacher is an important factor in the teaching and learning process. Whatever he/she does 
go a long way in determining the success or failure of the learners. The implication of 
these findings is that in terms of teaching and learning, a lot still need to be done on the 
part of the teachers and the various training institutes producing teachers annually. These 
findings corroborate the views of Eyengho (2021, 2022) and Bryk, Sebring, Allensworth, 
Easton and Luppescu (2018) that schools generally should always engage effective and 
experience teachers in the scheme of things. 
To the second research question on the influence of the classrooms and other students’ 
factors on students’ perception of school experiences, the results showed that majority 
of the respondents identified small classrooms, large population in classrooms, and other 
inconveniences in the classroom, students being kept in the classroom for a very long 
period and for subject offering only among others.  
These findings implies that the classroom where teaching and learning takes place should 
be friendly and suitable for effective teaching and learning. Students should be allowed 
to exhibit their inherent abilities and talents through coordinated efforts by providing 
enabling environment for the learners to get the best out of their schooling experiences. 
These findings also corroborate Ehindero (2010) and Cohen (2009) that the learning 
environment is very crucial especially the classroom and how it is structured in the total 
development of the learners is key. 
On research question three which is on the influence of the school environment on 
students’ perception of school experiences, results revealed that most of the students 
were not comfortable with the way the school environment impacted negatively on their 
school experiences. These findings point to the fact that the school environment should 
be safe for students, teachers and other support staff. If students are not comfortable 
with the security provided by the authorities concern, then, it is obvious that the 
concentration level of the learners would be impacted negatively. This is why Reyes 
(2012), Rudasil, Snyder, Levindon and Adelson (2018) submissions are in line with this 
study. They posited that there is the need to carry out further research on the learners 
and the learning environment. In addition, Eyengho (2016), Ivary and Degol (2016) claimed 
that the school climate represents nearly every aspects of the school experience.  
On research question four which focused on the influence of the school subjects on 
students’ perception of school experiences. Results showed that majority of the students 
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were not comfortable with the way teachers handle some of the core subjects selected 
for this study. In Nigeria, four core subjects (English Language, Mathematics, Computer 
Studies and Civic Education) are very crucial according to the NPE (2013). Students need 
to pass these subjects at credit level in order for them to succeed and proceed to the next 
level of their academic endevours. It therefore means that teachers handling these core 
subjects should be very conversant with the current trend of teaching and learning 
particularly as they relate to the core subjects in question. Teachers should be more 
enthusiastic about their subject disciplines and this should always be visible during 
teaching and learning. These findings correspond with Eyengho’s (2016) view that subject 
offerings in the school curriculum are essential elements in the school programme, hence, 
they should be taught effectively by experts. 
On research question five which is focused on the influence of extra-curricular activities 
on students’ perception of school experiences. The result revealed that various extra-
curricular activities are missing or not put to use in the school system. Most of the 
students who are interested in extra-curricular activities in the schools are either not given 
the opportunity to exercise their inherent talents or denied the opportunity of 
participating in these important activities. Students are rather kept in the classroom for 
longer periods with focus mainly on subject teaching. These findings also support 
Eyengho (2021 & 2022) submission that extra-curricular activities in the school system tend 
to bring out the best in the learners. These activities also enhance students’ academic 
achievement as they tend to compliment the various subject offerings in the school 
system.  
 
Conclusion  
The conclusion drawn from this paper is that various factors affect students’ perception 
of school experiences in Southwestern Nigerian, stakeholders in the education industry 
should focus on improving the organization the teaching and learning process. Students’ 
perception of school experiences are vital and should always be in the front banner of the 
school programmes in the scheme of things. It therefore implies that relevant 
stakeholders should constantly ensure that the factors identified in this study should not 
serve as stumbling blocks to the students rather the factors should be employed to 
enhance teaching and learning in and outside the classroom ecology. 
 
Recommendations  
Following the findings of this study, it is recommended that:  

1. Experienced teachers should be engaged especially in terms of the core subjects 
at the junior and senior secondary school levels; 

2. Classrooms should be structured in such a way as to be child friendly or structured 
in such a way as to make teaching and learning more comfortable for both 
teachers and students;  

3. School authorities should ensure that there should be perimeter fencing in the 
schools. In addition, the school environment should be more attractive, secured 
and friendly to all and sundry.   
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4. School subjects should be made more practical and relevant to the day to day 
experiences of the students; and  

5. Extra-curricular activities should be incorporated into the school programmes, so 
as the get the best out of the learners.   
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