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INTRODUCTION 
anguage learning achievement, or lack of it, can be said 

to be attributable to an interplay of various factors 

among which is the influence of the agents of 

socialisation involved in education, whether formal or non-

formal. Socialisation is central to all stages of human 

development and there are various levels of social interaction. 

It is a lifelong phenomenon with many stages within the 

process of development, particularly before adulthood when 

the vital aspects of socialisation occur and the societal 

influence on attitude tend to have stronger effect on 

individuals. The development of social character in man is 

central to the essence of education in all ramifications. This 

partly explains why the agents of socialisation play crucial roles 

in the entire process of human existence, especially where the 

issue of knowledge acquisition is concerned. They form the 

pedestal upon which the wheel of the society rotates in terms 

of norms, inclusiveness and social practices, among others. 
Man by nature is a social animal and he has to learn how to 

function as an individual in his society if he is to benefit from the 

relationship (N.E.R.C., 1978). Socialisation is pivotal to animate 

survival strategies as human beings in particular, naturally, 

inhabit and interact in groups as developing members of the 

society. This mode of existence involves the effects of 

interpersonal influence among individuals having to relate with 

one another. The agents of socialisation precede childbirth as 
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this does not occur in a vacuum, but rather involves parents who, as the foundation of the 

society, constitute members of given tribal groups or communities through which they 

must have imbibed certain ways of life with regard to human co-existence.  

The process by which children or other new members of society learn the way of life of 

their society is called socialisation. Socialisation is the primary channel for the 

transmission of culture over time and generations (Giddens, 2005). It is, therefore, akin to 

the concept of education. Amongst the role of socialisation is ensuring that every 

individual member of the society reflects the expectation of concerned groups. Through 

this, they influence the behavioural patterns of the child as a consequence of the other 

members’ utterances and actions. The influence of the society in moulding the individual 

members and determining their disposition to various aspects of life and living is 

indisputable- including education which, according to Singh (2005), ‘’must develop the 

attitude and skills essential for group life and civic efficiency’’. 

Agents of socialisation play critical roles in the entire process of human development, 

especially where the issue of knowledge acquisition is concerned. They are related to 

every environment that the individual child might find himself or herself as they grow as 

members of any given society. Such agents are peopled by individuals whose functions 

tend to influence every given social environment and, by nature, are indispensable or 

constitute an integral part of human developmental process.  Speaking about learning 

and intelligence, Obemeata (1992), expressed the view that, ‘’the basic brain power will 

not develop into this effective intelligence without appropriate stimulation by the 

environment’’. Generally, the social environment is capable of influencing human attitude. 

determining the impact on the learners’ respective performance in the different 

languages. The study involved students offering Hausa as second language and English 

among other subjects, while a 15-item questionnaire was used for eliciting responses in 

respect of learners’ attitude and opinions concerning the two languages. Students’ level 

of commitment to the learning of English was found to be different from that of learning 

Hausa while the reasons, apart from the effects of the education policy and those of the 

status of English were, apparently, traceable to the roles of certain agents of socialisation 

as important stakeholders in the education enterprise. Specific agents of socialisation 

were, therefore, identified as constituting potential tools which must be positively 

engaged or orientated in order to reduce the negative influences that affect learners’ 

interest. This is in order to achieve comparable students’ performance regarding English 

and Hausa in recognition of the immense benefits associated with speaking many 

languages. 
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Language learning is, therefore, not an exception as the process is subject to 

environmental dictates, including both the individual and societal attitude to the 

language(s) in question. For instance, where there exists positive attitude to a language, 

there would also be interest, which would enhance favourable learning achievement, just 

as negative attitude to a language or its speakers would repel learner’s interest and 

performance.  

The English Language has occupied a special position in Nigeria’s historical space till date. 

The learning of English as a school subject is not a matter of choice in Nigeria, where 

English is recognised as the official language as well as the language of instruction in 

school. English constitutes the only compulsory language subject as currently contained 

in the National Policy on Education. Atama and Shein (2015) state that ‘’the English 

language is the language of governance in Nigeria. It is not an indigenous language but 

has been chosen by the government to be the official language in Nigeria’’. 

In Nigeria’s multilingual setting, English serves as the language of interethnic 

communication (Sogunro, 2015). It is the recognised language of social interaction, 

nationwide. The English language apparently enjoys unequalled promotion from the side 

of the government, while the citizenry also attach high prestige to speaking the colonialist 

language as against their own indigenous languages, which are less appreciated. 

The Hausa language, unlike English, is an indigenous language in Nigeria. Hausa is one of 

the major languages in Nigeria and it is primarily spoken in the northern part of the 

country where it also serves as lingua franca among speakers of numerous indigenous 

languages. Nigerian languages are presently being taught as optional subjects in schools, 

unlike in 1977 and years that followed, when the edition of the National Policy on 

Education stipulated, for the promotion of national unity, that every child must learn 

another Nigerian language at the Junior Secondary level. The policy promoted the 

learning of indigenous languages among students across the country at that period, 

unlike now that the offering of all indigenous language has become optional subjects. The 

current education policy, no doubt, has negatively affected the fortunes of protecting 

indigenous languages, as students’ interest in learning has continued to decline.   

The attitude which people have towards the native speakers of a particular language 

affects the way the people react to the language (Ogunsiji, 2010).  Attitude to the use of 

English has always been positive in Nigeria, where the government’s policy is in its favour, 

while the people themselves recognise English as a language of prestige and civilisation. 

We have the situation in which people even prohibit their children from speaking their 

own indigenous languages at home, not to mention school, where children are 

encouraged to speak only English. The fate of indigenous languages can, therefore, be 

imagined against the backdrop of the maxim, that ‘’a culture lost is an identity lost’’..  

Language constitutes an integral part of culture, which deserves to be meaningfully   

represented within the context of education as a social enterprise. It is therefore 
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important to pay appropriate attention to the influence of the agents of socialisation on 

students’ learning achievements concerning English and indigenous languages, 

particularly Hausa. Previous studies have focused on second language learning errors 

from the perspective of the teaching and learning process in general and without 

particular attention to the roles of the agents of socialisation. This study, therefore, 

examines the influence which the family, peer group, school, religious organisation and 

the society in general, exert on the learning of English and Hausa among students at the 

secondary school level.  

     

Outline of Agents of Socialisation 

The various agents of socialisation are group structures, which form parts of a system that 

serves to interact for sustaining the society. Generally, such agents of socialisation include 

the home, school, peer group, mass media, and religious organisations, among others. 

 

The Home or Family as an agent of socialisation 

The home is the child’s first social environment. It is there that he spends his time among 

the other members of his family until he is old enough to take an interest and join in the 

activities of his peer group (N.E.R.C., 1978).  The home constitutes an indispensable social 

environment in which the process of socialisation for every individual child is normally 

initiated. ‘’Charity’’, they say, ‘’begins at home’’. To Banimore and Adegbola (2010), ‘the 

home is the first school a child will attend while the parents are the first set of teachers 

the child meets’. This is on the account that every child belongs to one family or another 

where he or she has, subconsciously, been developing the sense of self identity and 

started learning the norms of the society with the home or family playing a pivotal role. 

The family plays influential roles in the education of every child, being the unit that 

primarily determines his or her skills and habits necessary for social life. The home is, 

therefore, an important stakeholder in students’ performance in general and, particularly 

in the learning of English and Hausa at the secondary school, where the role of the parents 

serves as a determining factor.  

 

School as an agent of Socialisation 

Learning and teaching are all dependent on Language (Oladejo, 2014). For the child, the 

relevance of education in the process of growing up cannot be over-emphasised. Apart 

from the home, school is equally an important agent of socialisation that provides and 

determines leaning as an environment in which learning activities are conducted plays 

vital roles in students’ academic performance and self - development. According to Singh 

(2005), ‘education must make a real contribution towards the development of the child 

in the social context by providing experiences, which should enable the child to 

understand his own nature, the nature of his physical and social environment and his place 
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within that environment.’   The school provides the platform for the interaction of the 

learner with the teacher and children from other parental backgrounds, which, among 

others, contribute to influencing the child’s habits positively, or otherwise. ‘’When he 

starts school’’, according to N.E.R.C. (1978), ‘’he becomes exposed to a much wider social 

environment and the way in which he associates with one and the other members of this 

new social group- the children and teachers- is greatly influenced by his experiences in his 

home’’.  The school, therefore, cannot be taken for granted in evaluating learners’ 

performance in general, especially where language learning performance is in focus.   

 

Peer group as an agent of Socialisation  

Peer group influence makes great impact on the character of the youngsters. The peer 

group refers to a number of youth within the same age brackets who relate as playmates 

in delineated environments as a result of certain circumstances. Peer grouping may be 

based on such circumstances as residing in a particular location, attending the same 

school or membership of the same religious organisation, among others. 

Among the common characteristics of the peer group is that most members are 

teenagers from different family backgrounds who have not developed self-identity, self-

confidence or the power of self-opinion, and who also exhibit the tendency to copy the 

behavioural patterns of one another as friends. As a learning process, the practice of peer 

groups includes that in which issues and ideas are usually discussed through peer 

interactions that provide the avenue for imparting wrong or right influences among one 

another. For example, where some influential members of a peer group dislike a particular 

language for no justifiable reason, they could dissuade other members from developing 

interest in learning the language in question, which is tantamount to maintaining a 

uniform group attitude or behaviour. 

 

The mass media as an agent of Socialisation 

The mass media constitute a veritable source of shaping opinions, influencing characters 

and disseminating knowledge. Apart from reporting information about happenings, 

events and enhancing knowledge, several issues of human interest bordering on all 

spheres of the larger societal space are usually discussed and transmitted to the public 

through the various channels of the mass media comprising the print and electronic 

media. There is no gainsaying the fact that the mass media exert strong influence which, 

directly or indirectly, shapes citizens’ thoughts, opinions and characters. The views and 

opinion canvassed about a language through any of the various forms of the mass media 

definitely have the tendency to influence people’s general disposition towards such a 

language, either positively or the other way round.   

The print media, for instance, serve a wide audience of readers and provide a unique 

platform in which information or knowledge can from time to time be disseminated and 
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also preserved for continuous future enlightenment. Apart from books, the newspaper 

or magazines usually feature different sections for headlines, news, cartoons and columns 

for write-ups on various issues and opinions most of which have the potentials of 

influencing public thinking and attitudes. 

The electronic media even displays a stronger tendency to influence individuals as 

members of the society. The radio, for example, is more accessible and capable of 

spreading information or opinions far and wide, while the power of the television in 

influencing people’s character cannot be over-emphasised as it combines the effects of 

sight and sound. The social media is another platform for disseminating information and 

is known as having the broadest coverage with an unrivalled influence on the youth in 

particular.       

 

Aim and Objectives of the Study 

The aim of this work is to identify and assess the roles that certain agents of socialisation 

play in the learning of English and Hausa languages among the concerned secondary 

school students in Oyo. This is with a view to achieving comparable improvements in the 

students’ performance in these languages, through positive impact. 

 

Methodology 

A 15-item questionnaire was administered on One hundred and thirty four (134) students 

in   J. S. 3 at the Emmanuel Alayande College of Education Model College, Oyo, while the 

data collected were analysed using the simple percentage statistical method. The study 

adopted a purposive sampling approach in which only the students offering Hausa 

Language, and unavoidably, the English Language were involved.  

 

Table 1:  Students offering English and Hausa  

S/N Item Frequency of 

Positive 

Response   

% Frequency of 

Negative 

Response 

% 

1. I like English and Hausa 

languages.  

118 88 16 12 

2. I find learning English to be 

easier than Hausa. 

134 100 00 00 

3. I find learning Hausa to be 

easier than English. 

28 21 106 79 

4. I started learning Hausa 

before entering secondary 

school. 

12 09 122 91 
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5. I started learning English 

before secondary school. 

134 100 00 00 

6. My parents do not support 

my learning of English. 

00 00 134 100 

7. My parents fully support my 

learning of Hausa. 

08 06 126 94 

8. Our teachers are doing their 

best in teaching us Hausa. 

51 38 83 62 

9. Our teachers are doing their 

best in teaching us English. 

112 82 24 18 

10. I have friends in other schools 

who are also learning Hausa. 

16 12 118 88 

11. My friends in other schools 

are also offering English. 

134 100 00 00 

12. I do not like to offer English 

courses beyond secondary 

school. 

00 00 134 100 

13. I would continue to offer 

Hausa courses after 

secondary school.  

16 12 118 88 

14. There are necessary books 

for learning Hausa like we 

have for English.. 

08 06 126 94 

15. They should stop teaching 

Nigerian languages in 

schools. 

95 71 39 29 

Source; Field work, 2020 

 

Discussion 
One hundred and eighteen (118) participants, which amounted to eighty-eight percent 
(88%) indicated that they liked both the English and Hausa languages as shown in the 
question 1 results, which indicates a general interest in the two languages. However, the 
entire respondents to question 2, claimed that they found learning English to be easier 
than Hausa, while twenty-eight (28) students, that is, twenty-one percent (21%) stated in 
response to question 3 that they found learning Hausa to be easier than English. This 
confirms some students as having personal interest in learning Hausa.  
Question 4 recorded twelve (12) respondents, which made up nine percent (9%) who 
claimed to be exposed to Hausa language before entering secondary school, as against 
the results for question 5 in which all the one hundred and thirty-four (134) participants 
stated that they started learning English before entering secondary school.  These reflect 
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some of the consequences of the education policy on the fate of Nigerian languages. 
Furthermore, the responses to item 6 of the questionnaire revealed that all the parents 
supported their children in learning English, while the scenario was different for the 
learning of Hausa in question 7, where only eight (08) participants, which translated to six 
percent (6%) got their parents’ support.       
Fifty-one (51) participants that amounted to thirty-eight percent (38%) agreed in question 
8, that their Hausa teachers were doing their best in teaching the language. The results 
for question 9, on the other hand, show that One hundred and twelve (112) students, 
representing eighty-two percent (82%) indicated that the teachers of English were doing 
their best. These findings, apparently, call for more effort on the part of Hausa teachers 
with regard to the need to compare notes and methodology with their English language 
counterparts. This is with a view to improving their performance and, ultimately, increase 
students’ interest in learning Hausa. Question 10 revealed sixteen (16) respondents, that 
is, twelve percent (12%), as having friends that were also learning Hausa, while One 
hundred and eighteen (118) students or eighty-eight percent stated otherwise. It shows 
the effect of peer group influence, considering the fact that the majority was not learning 
Hausa has having negatively affected the interest of the students and other potential 
learners. 
The findings in respect of question 11 revealed that all the One hundred and thirty-four 
(134) participants and their friends in other schools were offering English as a compulsory 
subject, which shares a connection with the status of English as the language of education 
in Nigeria. The responses to question 12, similarly, showed that all the students, without 
any exception, liked to offer English courses beyond secondary school. This confirms that 
students recognised the relevance of English as an unavoidable requirement for 
admission as well as career advancement, among its numerous functions.  Meanwhile, 
only sixteen (16) participants, which amounted to twelve percent (12%) chose to continue 
offering Hausa courses beyond secondary school, as recorded against question 13. The 
results show the low prestige that the citizens associate with learning indigenous 
languages, as well as the effect of the government’s failure in assigning relevant roles to 
Nigerian languages.  
For question 14, One hundred and twenty-six (126) respondents, that is, ninety-four 
percent (94%) confirmed that they had the necessary books for learning English, which 
were not available in the case of Hausa. This proves the absence of relevant books and 
materials as affecting students’ interest and motivation to learn Hausa language. The 
results for question 15  revealed that ninety-five (95) participants, or seventy-five percent 
(71%) expressed the view that the teaching of Nigerian languages in schools should be 
stopped, while thirty-nine (39) students, representing twenty-nine percent (29) percent 
held the opinion that indigenous languages should be taught in schools. These findings 
indicate the effect of certain forms of negative influence against the relevance of Nigerian 
languages, which could only be reversed through a number of deliberate actions involving 
the stakeholders.            
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Conclusion 
The study examined the impact of certain agents of socialisation as important tools in the 
learning of English and Hausa Languages among secondary school students and 
therefore, claims that the possible realisation of comparable students’ interest in learning 
English and Hausa as school subjects also hinges on the recognition of the roles of certain 
agents of socialisation as important stakeholders in the education enterprise. The 
influence, which the various agents of socialisation exert on the different attitude of the 
learners towards the two languages was identified, while the benefits inherent in 
acquiring many languages were also noted in the research. It was found that the learners’ 
commitment to the study of English was positive, owing to a number of factors, while 
their subsequent interest in learning Hausa was shown to be declining.  
Among the suggestions proposed towards improving the learning of both English and 
Hausa was the need for positive disposition to the languages in question, particularly, as 
concerns the roles of certain agents of socialisation, since the learners have been shown 
as having general interest in the two languages. The issue of language policy also deserves 
to be reviewed as the failure to assign any role, function or recognition to the indigenous 
languages, was serving to demotivate learners’ interest in learning them. The paper, in 
essence, posits that while students’ interest in learning the English language should be 
sustained as a result of its overall functions in the Nigerian society, necessary steps should 
be taken towards promoting students’ learning of indigenous languages, which includes 
leveraging on the positive roles of the agents of socialisation. 
 
Recommendations  
The various agents of socialisation identified in this study as constituting important 
factors in the learning of English and Hausa Languages respectively, should be made to 
play positive roles with a view to improving the students’ learning achievements in the 
two languages.  
There is need to maintain the continuous existence of the Nigerian indigenous languages, 
while the functions of English should also be sustained. Government must, therefore, 
urgently address the circulating issues of nepotism, marginalisation, domination and 
inequities involving certain ethnic groups, which may affect students’ interest in learning 
second Nigerian languages. Relevant authorities should promote the learning of second 
Nigerian languages in schools as this could further enhance inter-ethnic understanding 
and also unite the citizens from different linguistic backgrounds. 
While the national policy on education is recognised for promoting the learning of the 
English language over and above the Nigerian languages, the provision in the policy for 
learning some indigenous languages including Hausa should be reviewed towards the 
direction of serving some functions at certain levels of the educational ladder in order to 
motivate students’ learning of Nigerian languages. In addition, there is the need to 
provide certain roles for indigenous languages so as not to further endanger them. Much 
have to be done concerning the issue of policy which, at present, is not favourable to the 
teaching and learning of indigenous languages.  
The school as a meeting point for children from different backgrounds that seek 
knowledge should provide enabling environment capable of motivating students to 
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developing interest in learning Nigerian languages in addition to English. The teachers of 
Hausa should also emulate their English counterparts in making relevant books and 
cultural materials available to students learning Hausa in the second language context to 
shore up leaners’ interest and motivation. They must rise to the occasion by redoubling 
their effort at making the learning of Hausa language easier for the students in question, 
which would go a long way in enhancing learners’ performance in Hausa, without 
diminishing their English learning achievements. 
The home as the first social environment for the child should be favourably disposed to 
children’s acquisition of language knowledge. The influence of parents on their children’s 
choice of subjects must be limited to motivation, because children by their nature, 
generally have the capacity to successfully learn many languages at the same time. 
Parents should, therefore, be made to interfere less in this regard, but should encourage 
the children to acquire other Nigerian languages taught in schools such as Hausa, like they 
normally do concerning the learning of English.   
The peer groups as a relevant agent of socialisation must be rightly oriented and guided 
along the line of imparting positive influence on the Hausa learners, that is, in a similar 
vein as being shared with their contemporaries involved in the learning of the English 
Language.  
Peer group exists in various institutions within the society and are known for peer 
pressure. They should, therefore, serve to reinforce the learning of second Nigerian 
languages, as opposed to discouraging their mates that show interest.   
The mass media, as an important machinery that promotes the global dominance of the 
English language must be deliberately engaged to employ their power of influencing 
opinions for inculcating the interest of learning indigenous languages among Nigerian 
students.  
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