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INTRODUCTION 
roductivity is the consequence of the efforts and 

resources put in to achieve a high level of productivity 

(Hacer, 2012). A ratio of output to input can be used to 

calculate productivity (Ajayi & Afolabi, 2012). In the context of 

the school system, productivity is measured by both efficiency 

and effectiveness, with teacher efficiency and effectiveness 

being a result of the school's achievement of goals and 

objectives (Aina & Adedo, 2013). Low productivity in secondary 

schools has an adverse influence on students' output, including 

skill acquisition, failure repeat, and dropout rates, among other 

things, all of which have negative consequences for students 

and society as a whole. 
The importance of the teacher in a child's entire development 

cannot be overstated, as it is the teacher who creates an 

environment of emotional support, optimism, and learning for 

the child. According to Ajao (2001), the quality of education is 

determined by teachers, as evidenced by students' overall 

growth. 

The amount to which any educational goals are attained can be 

used to gauge a teacher's output. A successful teacher is one 

who is productive. An excellent teacher, according to Aina, 

Olanipekun, and Grauba (2015), is one who cognitively 

challenges pupils, motivates them, sets high standards, and 

supports self-directed learning. Effective teachers play a critical 

role in student learning. However, assessing the effectiveness 
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of some teachers is difficult.Interaction with students, instructional approach, 

pedagogical context understanding, and classroom management are all desirable 

qualities. Classroom management is an important aspect of a teacher's efficiency. Despite 

the fact that the success or failure of any teaching and learning process is dependent on 

how classrooms are managed, classroom management is one of the neglected areas in 

our secondary schools. 

Teachers' productivity is defined by their professional emphasis. Teaching is a profession, 

and in order to be effective in this field, one must be focused, which focuses on 

professional development. Professional development is essential for any teacher's 

retention and advancement in the classroom. A good teacher improves his or her teaching 

abilities and knowledge on a regular basis. As a result, the necessity for in-service training 

or professional development for teachers is critical to the success of educational reform. 

In-service training should be supported as a means of improving teachers' professional 

status. 

In-service training is a structured process in which teachers' effectiveness is increased 

collectively or individually in response to new knowledge, new ideas, and changing 

conditions in order to improve the quality of students' education, either directly or 

indirectly. In practice, result-driven in-service training focuses on changing the behavior 

and/or attitude of teachers, administrators, and other staff members rather than the 

quantity of people who attend such programs (Ronald, 2004). In-service training for 

employees, according to Fazmi, Pervez, and Muntaz (2011),Teachers are able to be more 

systematic and rational in their teaching techniques as a result of this. The major goal of 

in-service training is for instructors to gain new knowledge and abilities in the classroom. 

It focuses on developing learning environments that allow teachers to improve their 

classroom effectiveness. 

mean and grand mean were used to examine the research questions, while the chi-square 

contingency table was used to analyze the hypotheses. The significance threshold was 

set at 0.05. Teachers may be motivated to participate in in-service training, according to 

the findings of the study. Administrators may be able to assist teachers in identifying 

additional opportunities for professional development. Furthermore, it was discovered 

that in-service training had a considerable impact on the productivity of secondary 

school teachers. It was so proposed, among other things, that the government devote 

more resources to ensuring that teachers are developed through in-service training and 

that instructors be granted study leave to pursue more education. 
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In-service training is a critical component of teachers' professional development, as it 

relates to their ambition to improve the quality of their work. Teachers can recognize and 

critically evaluate the school culture through in-service training, which can lead to 

improvements in the working culture. According to Ekpoh, Oswald, and Victoria (2013), 

instructors who participate in in-service training perform better in their jobs in terms of 

topic knowledge, classroom management, teaching strategies, and student evaluation. In 

addition, studies by Jahangir, Saheen, and Kazni (2012) suggest that in-service training 

helps teachers improve their performance in the classroom. Teachers would develop 

school administration skills, evaluation techniques, and understand greater curriculum 

areas of the disciplines during in-service training, according to Frederick & Stephen (2010). 

As a result, teachers and educational administrators should make a greater effort to 

promote and implement in-service training in schools in order to improve the 

effectiveness of school development. 

In-service training should be proactive rather than reactive, and its effectiveness is 

determined by how individualized and positive construct-based it is. In this regard, school-

based in-service training require leadership that is powerful. The principal, vice principal, 

supervisors, and inspectors provide this leadership. Administrators, as leaders, create a 

supportive and trusting environment, provide incentives and rewards for involvement, 

and provide ongoing moral and financial assistance. Administrators should act as role 

models by fully participating in training sessions. In this regard, administrators must 

establish a method for incorporating teachers in the identification of professional abilities 

that need to be enhanced, as well as the design of activities and programs to facilitate this 

skill development. 

The principal of a school is viewed as a possible candidate to oversee in-service training. 

In this capacity, he or she serves as a teacher, counsellor, and friend to the teachers, and 

must be able to provide support and encouragement to them during the program. 

Effective leadership, according to Syed (2011), is linked to the administrator's active 

participation in the school's learning and development process. Also, according to 

Achimugu (2005), Strong, Ward, Grant, and Lee (2011), participants should be dedicated 

to recognizing teacher training requirements and preparing appropriate training based 

on those needs. As a result, in the secondary school system, the school administrator 

plays a role in the execution of teacher in-service training and teacher productivity. 

However, it has been noticed that in many public secondary schools in Delta State's Isoko 

North Local Government Area, instructors are unable to implement school curriculum in 

accordance with education reform due to a lack of resources. Instructors' inexperience, a 

lack of professional development, and the hiring of non-professional teachers all limit 

teachers' ability to cover the school curriculum. As a result, the current research work on 

the role of school administrators in in-service training of teachers in order to upgrade 

knowledge in pedagogical skills and as a means of checking lapses in teachers-students 
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interaction, instruction, and teaching methodology, which are the key determinants of 

teachers productivity in this study, is based on this belief. 

 

Theoretical Foundation 

This research was based on DeCenzo, Robbins, and Owens' theory of human resource 

management (1982). The key tenet of this idea is that effective staff management 

invariably leads to increased productivity on the part of the employees. This approach 

encompasses the following fundamental concepts: staff acquisition, development, 

motivation, and maintenance. Staff development entails pre-planned activities aimed at 

increasing teachers' productivity through on-the-job training. Furthermore, well-

developed workers (including teachers) are simpler to keep for an organization's overall 

success. Teachers must be continuously improved, among other management strategies, 

in order to increase their efficacy as they face the realities and expectations of the 

teaching profession. As a result, it is expected that head teachers and other concerned 

education managers will effectively manage staff development programs in order to 

improve teacher effectiveness. According to the researcher, well-developed teachers are 

more prepared to deal with existing and emerging instructional issues than their less 

developed counterparts. According to Choy & Chen (1998), 85 percent of instructors who 

participated in professional development programs changed their teaching techniques, 

while 62 percent were encouraged to seek additional information and training. Also, 

Parsad, Lewis & Lewis, Lewis & Farris (2008) opined that 81 percent of instructors who 

participated in various professional development programs believed it enhanced their 

teaching. In-service training, according to Onah, Ugwu, and Ikpe (2010), had a substantial 

impact on teachers' attitudes about work in the areas of co-curricular activities record 

keeping and teaching. 

 

Statement of the Problem 

Productivity is the lifeblood of any business. Productivity is always a function of multiple 

variables that are combined in a relationship to get the intended result. The teacher 

determines the system's input and extends the output in the teaching profession. Several 

insinuations have been made about the school system and, by extension, the product. In 

terms of the way and manner in which they accomplish their jobs, teacher productivity in 

the area under investigation appears to be low. All of these are focused on teacher 

training, which is one of the most important tools for ensuring that the country's 

education reform is implemented effectively. Previous research has focused on a variety 

of factors that can improve teacher productivity, including educational facilities, 

inadequate secondary school funding, and low teacher morale, as well as poor leadership 

style of school administrators and a lack of emphasis on in-service training in relation to 

teacher productivity. As a result, the study aims to look into the function of school 
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administrators in teacher in-service training and teachers productivity in secondary 

schools in Isoko North Local Government Area of Delta State, Nigeria. 

 

Objectives of the Study  

The study's major goal is to determine the involvement of administrators in in-service 

training and teacher’s productivity. The study's goals were to:  

i. Determine the roles of school administrators in teacher in-service training. 

ii. Determine whether or not in-service teacher training improves teacher productivity. 

iii. Determine the limitations of in-service training. 

 

Research Questions 

The following research questions guided the study: 

1. What are the roles of school administrators in in-service training in Isoko North 

Local Government Area of Delta State? 

2. To what extent does in-service training contribute to teachers' productivity in 

public secondary schools in Isoko North Local  Government Area of Delta State. 

 

Hypotheses 

The study tested the following hypotheses: 

1. There is no significant difference between principals and teachers perceptions of 

the role of school administrators in in- service training of teachers in public 

secondary schools in Isoko North Local Government Area of Delta States. 

2. There is no significant difference between male and female teachers perceptions 

on the contribution of in-service training to teachers productivity in public 

secondary schools in Isoko North Local Government Area of Delta State. 

 

Methodology  

The role of school administrators in in-service training and teacher productivity in public 

secondary schools in Isoko North Local Government Area of Delta State was investigated 

using a descriptive survey approach. The study's participants were all 577 teachers and 20 

school administrators from all public secondary schools. 

The study used a proportional random sampling technique to select 280 respondents 

from 14 public secondary schools. Twenty teachers and one principal were chosen at 

random from each school using a basic random procedure, totaling 280 teachers and 14 

principals. The data was collected using a questionnaire created by the researchers. A and 

B were the two portions of the instrument. Section 'A' was for demographic information, 

while section 'B' was for items structured on a four-point rating scale of Strongly Agree 

(SA), Agree (A), Disagree (D), and Strongly Disagree (SD) - ratio 4-1 points. 
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Experts from the University of Delta, Agbor Faculty of Education verified the instrument. 

Some of the items that influenced the emphasis of this study were modified as a result of 

these experts' comments and objections. The instrument's dependability was determined 

using the text-retest approach, with a reliability of 0.73. This suggested that the device 

was trustworthy. The distribution and retrieval of the instrument were handled by two 

trained research assistants. The two study questions were answered using the mean, 

while the two null hypotheses were tested using the chi-square method at the 0.05 level 

of significance. Items with a mean score of 2.50 or higher were considered accepted, while 

those with a mean score of less than 2.50 were rejected. If the chi-square value is equal to 

or higher than the table value, the null hypotheses are also rejected. 

 

Presentation of Results 

Research question one 

What are the roles of school administrators in preparing teachers for in-service training in 

public secondary schools in Isoko North Local Government Area of Delta State. 

 

Table 1.0: Table showing the roles of principals in in-service training of teachers. 

                                  Principals                      Teachers           

S/N Items SA A D SD Mean Rmk SA A D SD Mean Rmk 

1 Encourage 

creativity in 

teachers 

8 5 1 0 3.50 Acc. 126 120 34 0 3.33 Acc 

2 Invite 

professional for 

teachers 

development 

6 6 2 0 3.29 Acc 120 131 20 9 3.28 Acc. 

3 Help update 

teachers 

knowledge 

7 6 2 0 3.56 Acc. 130 126 20 4 3.36 Acc. 

4 Help teachers 

identify more 

professional 

development 

10 4 0 0 3.72 Acc. 136 130 10 4 3.41 Acc. 

5 Recommend 

teachers for in-

service training 

9 5 - - 3.64 Acc. 140 130 10 0 3.49 Acc. 

6 Motivate 

teachers for in-

service training 

6 5 2 1 3.14 Acc. 138 122 144 6 3.39 Acc. 
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7 Encourage 

teachers to 

develop 

expertise in 

teaching 

5 5 3 1 2.98 Acc. 126 124 20 10 3.36 Acc. 

8 Provide 

conducive 

environment 

2 3 6 3 2.29 Rej. 60 60 90 70 2.44 Rej. 

 Grand mean     3.26      3.25  

  

Table 1.0 reveals that out of the items on the role of school administrators in preparing 

teachers for in-service training, items 1-7 were rated high by both principals and teachers. 

This implies that school administrators should invite professionals for teachers 

development, encourage creativity in teachers, motivate teachers and recommend them 

for in-service training. item 8 was however rated low by both principals and teachers. This 

shows that in-service training can equally take place outside the school environment for 

effective professional development.  

 

Research Question Two 

To what extent does in-service training contribute to teachers productivity in public 

secondary schools in Isoko North Local Government Area of Delta State? 

Table 2.0: Table showing the extent to which in-service training contribute to teachers 

productivity. 

S/N Items SA A D SD Mean Remark 

1 In-service training has improved my 

relationship with students. 

70 120 60 30 2.81 Accepted 

2 In-service training enhanced teaching 

content. 

130 102 28 0 3.16 Accepted 

3 In-service training improved my lesson 

preparations 

100 146 34 0 3.22 Accepted 

4 In-service training acquainted me with 

new methods of teaching 

156 54 40 30 3.17 Accepted 

5 In-service training has improved my 

assessment of students progress 

120 134 26 0 3.32 Accepted 

6 I have been attending in-service 

training programme 

160 86 34 0 3.44 Accepted 

7 In-service training has improved my 

classroom control. 

84 166 30 0 3.18 Accepted 
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 Grand mean     3.18  

 

Table 2.0 above shows the responses of teachers on the contribution of in-service training 

to teachers productivity. A look at the table shows that the teachers rated the seven items 

very high with a mean of above 2.50. Conclusively, the mean average of the whole items 

is 3.18. Since the mean average (3.18) is above the criterion mean score of 2.50, then it can 

be deduced that in-service training has contributed positively to teachers' productivity in 

public secondary schools in Isoko North Local Government Area of Delta State. 

 

Hypothesis I 

There is no significant difference between principals' and teachers' perception of the role 

of school administrators in in-service training of teachers in public secondary schools in 

Isoko North Local Government Area of Delta State. 

Table 3.0: Test of significance difference between principals and teachers perception on 

the role of school administrators in in-service training of teachers. 

Group      Level of perception Row total      X2 

value                                         

 Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

  

Principal 5 

(6) 

6 

(7) 

2 

(1) 

1 

(0.04) 

1.4  

1.92 

Teachers 120 

(119) 

131 

(130) 

20 

(19) 

09 

(10) 

280  

Column 

total 

125 137 22 10 294  

 

Table 3.0 reveals that the calculated t-value of 1.92 at 0.05 level of significance is less than 

the critical value of 7.81. Since the calculated t-value of 1.92 is less than the critical value of 

7.81, the null hypothesis is accepted. Therefore there is no significance difference 

between the perceptions of principals and teachers on the role of school administrators 

in preparing teachers for in-service training. 

 

Hypothesis 2 

There is no significant difference between male and female teachers perception on the 

contribution of in-service training to teachers productivity in public secondary schools in 

Isoko North Local Government Area of Delta State. 

Table 4.0: Test of significance difference between male and female teachers on the 

contribution of in-service training to teachers' productivity. 
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Group      Level of perception Row total      X2 

value                                         

 Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

  

Male 55 

(50) 

65 

(67) 

30 

(33) 

10 

(10) 

160  

1.94 

Female 32 

(37) 

53 

(51) 

28 

(25) 

07 

(07) 

120  

Column 

total 

37 118 58 17 280  

 

The result of the data analysis presented in this contingency table 4.0 shows that there is 

no significant difference between male and female teachers in their perceptions of the 

contributions of in-service training to teachers productivity. The calculated chi-square 

value of 1.94 which is lower than the critical value of 7.82 at df =3 at 0.05 significance level 

validate the above assertion. Therefore, there is no significant difference between male 

and female teachers in their perception of in-service contributions to teachers 

productivity. 

 

Discussion of Results  

It is evident from the statistics above that teachers and principals of public secondary 

schools have a lot in common. The first research question revealed that school 

administrators can help teachers prepare for in-service training by motivating them, 

recommending them, encouraging them to develop more expertise in teaching 

strategies, and assisting them in identifying additional professional development 

opportunities and out-of-school experiences. Oboegbulem (2008) noted that the 

achievement of obtaining high standards in the teaching profession is primarily 

dependent on the involvement of school administrators in recommending teachers 

nurture the intellectual and leadership capabilities of teachers. This research shows that 

school administrators care about teacher preparation in order to improve teachers' 

knowledge and skills. 

Similarly, the responses support hypothesis one, which argues that there is no substantial 

difference between principals and teachers in terms of school administrators' 

participation in preparing teachers for in-service training. The findings are consistent with 

accepting the null hypothesis as indicated previously. 

In-service training had a considerable impact on teachers' productivity in public secondary 

schools in Delta State's Isoko North Local Government Area, according to the study's 

findings. This is in line with the findings of Omar (2014), who claimed that through in-
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service training, teachers in most secondary schools learned how to introduce and 

present lessons, how to evaluate lessons, how to use questioning techniques, how to 

conduct formative and summative student evaluations, and how to improve their 

communication skills. All of these things help teachers perform better in the classroom. 

Table 4.0 shows that there is no significant difference in perceptions of the contributions 

of in-service training to teacher productivity between male and female teachers. This 

conclusion supported the findings of Parsad, Lewis, and Farris (2008), who discovered 

that 89 percent of teachers who were Participants in a variety of professional 

development programs stated it improved their teaching. In addition, the findings 

corroborated Onah & Ugwu's (2010) findings that in-service training improved teachers' 

attitudes toward work in the areas of teaching, co-curricular activities, and record 

keeping. The findings supported a study by Kazmi, Pervez, and Muntaz (2011), which 

found that in-service teacher training allows teachers to be more methodical and logical 

in their teaching approach. Furthermore, the findings were consistent with those of 

Ekpoh, Oswald, and Victoria (2013), who found that teachers who participate in in-service 

training perform better in their jobs in terms of topic knowledge, classroom management, 

teaching approach, and evaluation. 

 

Conclusion  

No educational system, it is widely held, can rise beyond the characteristics of its teachers. 

As a result, everything must be done in order to ensure that teachers become extremely 

productive. The discussion above clearly demonstrates the need of in-service training for 

teachers in schools as a tool for professional growth and to improve their knowledge and 

teaching and learning quality. The role of school administrators in teacher preparation has 

an impact on the effectiveness of in-service training. The duty of school administrators is 

to assist teachers in keeping their expertise up to date through in-service training. 

 

Recommendations  

The following suggestions were made based on the study's findings. 

1. The government should allocate sufficient funds to ensure that teachers receive 

adequate in-service training. 

2. School administrators should invite experts from various disciplines to conduct 

seminars and workshops for teachers in their various schools. 

3. The government should allow teachers to take study leave in order to further their 

education. 

 

References 

Achimugu, L. (2005). The Agonies of Nigerian Teachers. Port-Harcourt: Baren Press Limited. 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
MAY, 2022 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJERLS 

EDUCATIONAL RSEARCH & LIBRARY SCI. VOL.9 

11 
ISSN: 1942-6754 

Aina J.K, & Adedo, G.A (2013). Effective Teaching and Learning in Science Education Through IOSR 

Journal of Research and Method in Education, 2(5) 43-47. 

Aina, J.K, Olanipekuu S.S & Garuba, I.A (2015). Teachers Effectiveness and Its influence in Students 

Learning. Advanced in Social Sciences Research Journal 2 (4) 

Ajao, in (2001). Cadbury is Determined to Move Education Forward. Vanguard, June 27, 2019 pg 16. 

Ajayi, I.A & Ajolabi C.Y (2012). The influence of Set and Experience on Secondary School Teachers 

Productivity in South West Nigeria. European Journal of Educational Studies 4(3). 

Choy, S.P & Chen, X. (1998). Toward Better Teacher: Professional Development in Washington DC: 

As Department of Education. Retrieved March 20, 2022 from 

nsf.gov/statistics/seindo4/chi/cir.htm. 

Decenzo, D. Robbins, S. & Owens, L (1982). Personnel/Human Resources Management, Delhi: 

Prentice Hall of India. 

Ekpoh, V.I., Oswald, A & Victora, I. (2013). Staff Development Programme and Secondary School 

Teachers' Job Performance in Uyo Metropolis, Nigeria, Journal of Education and Practices 14(12) 

15-22. 

Frederick, B.J.A & Stephen, O.O (2010). Teachers' Perceptions of Staff Development Programmes 

as it Relates to Teachers' Effectiveness. A study of rural primary schools in Kenya. Educational 

Research and Review 5(1) 30-44. 

Hacer, H.V (2012). Evaluation of An In-service Training Programme for Primary School Language 

Teachers in Turkey, Australian Journal of Teacher Education, 36 (7). 

Kazmi, S.F, Pervez, T. & Mumtaz, G. (2011). In-service Teacher Training in Pakistan Schools and Total 

Quality Management, Interdisciplinary Journal of Contemporary Research in Business, March 

Edition 2011. 

Oboeghulem, A.I (2002). The Retraining Needs of Teachers for Universal Basic Education (UBE) 

Programmes in Nigeria. In A.U. Akubue and B. Okeke (Ed). Deregulating the provision and 

management of education in Nigeria. Publication of NAEAP. 

Omar, C.M.Z (2014). The Need for In-service Training for Teachers and Its Effectiveness in School. 

International Journal for Innovative Education and Research, 2 (11) 1-9. 

Onah, O.U & Ugwu E.I. (2010). Factors which predict Performance in Secondary School Physics in 

Ebonyi North Educational Zone of Ebonyi State, Nigeria. Advanced Applied Science Research, 

1(3) 255-258. 

Parsad, B. Lewis L, & Faris, E. (2001), Teacher Preparation and Professional Development, 

Educational Statistics Quarterly, 33(2) 71-82. 

Ronald, W.R (2004). Human Resources Administration in Education: A Management Approach, USA: 

Pearson Education. Inc. 

Strong, J.H,  Wards, T.J & Grant, L.W (2011). What Makes Good Teachers good? A Cross-case 

Analysis of the Connection Between Teacher Effectiveness and Student Achievement. Journal 

of Teacher Education 62(4) 339-355. 

Syed, M., Khalid, M. & Istiaq, H. (2011). In-service Training of Secondary Level Teachers: A Follows 

Up of Teachers' Performance in Comparative Perspective, Journal of Education and Practice, 2 

(11). 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
MAY, 2022 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJERLS 

EDUCATIONAL RSEARCH & LIBRARY SCI. VOL.9 

12 
ISSN: 1942-6754 

Tahangir, S.F, Saheen, N. & Kazmi, S.F (2012). In-Service Training: A Contributory Factor Influencing 

Teachers' Performance, International Journal of Academic Research in Progressive Education 

and Development 2(1) 20-30 

  

 

  


