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Introduction 

he emergence of the novel corona virus 

diseases (COVID-19) have ushered in a range of 

government sanctions and structure-

reshuffling risk-control directives and policies across 

Nigeria and the Globe for the entire first quarter of 

the year 2020, in an attempt to curtail the spread of 

the coronavirus disease. While the results of the 

closure of international airports, nationwide closure 

of schools and lockdown of major states and cities; 

which stands as some of the risk control directives of 

the Nigerian government was felt almost 

immediately by all and sundry. The ramification from 

the shutdown of economic activity is more severe for 

Nigeria because, in the background of the novel 

coronavirus disease (COVID-19), the global economic 

crisis and the fall in oil prices further intensify the 

economic crisis and this create an acute impact in the 

Nigeria economy which will definitely last for some 

time. Every institution within the society has its goals 

geared towards the general development of the  
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society. Generally, education has been accepted as a road map towards the 

growth and development of the society, it is seen as an agent as well as a 

catalyst of social for all sectors of life. In order to achieve the stated 

objective, the curriculum which is the totality of the planned experiences 

provided by the school to assist the pupils in attaining the desired aims, 

goals and objectives of education. It is a means by which the experiences of 

attempting to accomplish the objectives of literacy of a nation, is made 

publicly available. 

For an already fragile education system, the immediate implications are 

evident; the impact of which has been mostly felt by students’. The 

nationwide closure of schools have rattled learning and access to pertinent 

school-provided services for a record number of students in Nigeria. About 

40 million learners have been affected by the nationwide closure of schools, 

of which 91 percent are primary and secondary school learners (UNESCO, 

2020). The COVID-19 pandemic poses unprecedented challenges on the 

the virus. Unfortunately, the educational sector in Nigeria is grossly 

affected with roughly 10.3 million secondary school students been out of 

school as a result of the school closures with no or limited access to 

learning activities. This, to a large extent affected the process of 

curriculum implementation across all levels of education in Nigeria. This 

paper therefore examines the implications of COVID-19 pandemic on 

curriculum implementation in Nigeria and recommended among others, 

the following: that technologically enhanced educational platforms 

should be developed which will put into considerations; teacher and 

teacher interaction, teacher and students’ interaction as well as students 

and students’ interaction; that e-learning teaching and learning aids 

should be made available, affordable and accessible for both teachers 

and students. 

 

Keywords: Education, COVID-19 pandemic, Curriculum, Curriculum 

Implementation, Nigeria. 
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government, teachers, students and parents that highlighted and amplified 

some of the cracks in the system. Unfortunately, the coronavirus pandemic 

(COVID-19) has no doubt adversely affected the global economy. It has 

forced governments across the world to place restrictions on movement 

while exempting providers of services to strictly observe social distancing 

while providing services as a way to contain the spread of the virus.  the 

educational sector in Nigeria is grossly affected with roughly 10.3 million 

school students been out of school as a result of the school closures with 

no or limited access to learning activities which have no doubt, affected the 

process of curriculum implementation across all levels of education in 

Nigeria. To cushion the effects of the pandemic, the world is embracing 

technological innovations in many sectors; most especially, education. 

Looking at happenings around the world today, the nation ability to ensure 

continuation of learning activities in schools through effective curriculum 

implementation will largely depend on their ability to fleetly exploit 

available technology, provide adequate infrastructure and mobilize policy 

makers to prepare alternative learning programmes. 

 

Conceptual Clarifications 

Coronavirus Disease (COVID-19) 

This is an infection which is as a result of a novel severe acute respiratory 

syndrome coronavirus 2 (SARS-COV-2). Infections for example, the novel 

severe acute respiratory syndrome (SARS) and the Middle East Respiratory 

Syndrome (MERS) were known in 2002 and 2012 in that order, were as a 

result of virus analogous to SARS-COV-2. Nevertheless, SARS-COV-2 has a 

higher range more than the earlier information related to viruses and as a 

result, the obscurity in the cure and management of COVID-19 (Zhong, et’al, 

2020). 

Remedial findings of diagnosis revealed that people infected with COVID-19 

can be symptomatic or asymptomatic in the premature stages of the virus, 

depending on individual immune system. It is reported that the signs of the 

infection contain dry cough, fever, tiredness, shortness of breath, headache 

and general body weakness owed to the incentive of supplementary pains 
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in the body (Zhong, et’al, 2020). However, this aforementioned signs can be 

invisible or obscure, when one is asymptomatic based on his/her immune 

system. The newness of SARS-COV-2 or COVID-19 and its unclear place of 

origin or host result to complexity in management of COVID-19 and the 

improvement of defensive vaccines. Though, apart from the pharmaceutical 

interventions, other preventive measures like using of face mask, washing 

of hands, social distancing has been the most effective way of minimizing 

the spread of COVID-19. 

 

Concept of Curriculum 

Esu, Enukoha &Umoren (2004) also conceived curriculum as all learning 

experiences a child has under the guidance of a teacher. According to 

Offorma (2005), curriculum is a programme which is made up of three 

components: programme of studies, programme of activities and 

programme of guidance. Curriculum as viewed by Alebiosu (2005) also as an 

instrument that dictates the affairs of every educational system. It is the 

vehicle through which knowledge and other learning activities are 

disseminated. 

Marsh and Stafford (1988) also highlight three dimensions of curriculum 

concept. First, they explicit that curriculum includes not only syllabi or listing 

of contents, but also a detailed analysis of other elements such as aims and 

objectives, learning experiences and evaluation as well as 

recommendations for interrelating them for optimal effect.  

Second, curriculum comprises planned or intended learning, calling 

attention to unexpected situations which necessarily may occur in the 

classroom practices. Thirdly, curriculum and instruction are inextricable. 

Lovat and Smith (2003) rightly contend that curriculum is part of teaching, 

not separate from it. Therefore, the most agreed basic notion of the 

curriculum is that it refers to a plan for learning (Todd 1965; Neagley & 

Evans, 1967; Zais 1976, Marsh & Stafford, 1988; Van den Akker, Kuiper & 

Hameyer, 2003 and Lovat& Smith, 2003). This concept of curriculum as (Van 

den Akker 2003) limits itself to the core of all definitions, permitting all sorts 

of elaborations for specific educational levels, contexts, and 
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representations. In discussing this curriculum concept, Marsh and Stafford 

(1988) argues that curriculum is an interrelated set of plans and experiences 

which a student completes under the guidance of the school. 

Stages in curriculum process when in the midst of learning activities, the 

teacher and learners are involved in negotiation aimed at promoting 

learning. This is the interactive stage of the curriculum process this takes 

place in the classroom through the effort of the teachers, learner, school 

administrators and parents. It also integrates the application of physical 

facilities and the adoption of appropriate pedagogical strategies and 

methods. The quality of curriculum implementation of any society is the 

bedrock of its political, economic, scientific and technological well-being. 

Another name for the teacher is curriculum implementer. The teacher is the 

one who translates the curriculum document into operating curriculum 

through a joint effort of his/her learners and other interest groups as viewed 

by Mkpa (1987). This implies that the task of implementing the curriculum 

lies on the teacher. The teacher does not just implement the content as it is, 

rather he breaks the content into teachable units.  

Curriculum conceptualized broadly as culture. (Joseph, Bravmann, 

Windschitl, Mikel, and Green 2000) expound this notion of curriculum, as 

culture link. Using a cultural lens, we can begin to regard curriculum not just 

as an object (content), but as a series of interwoven dynamics. Curriculum 

conceptualized as culture educates us to pay attention to belief systems, 

values, behaviors, language, artistic expression, the environment in which 

education takes place, power relationships, and most importantly, the 

norms that affect our sense about what is right or appropriate (p.19). Chen 

(2007), states it as a functions as a mirror that reflects cultural beliefs, social 

and political values and the organization.  

 

Implementation 

From education context, implementation is the act of putting the 

prescribed curriculum into practice in the school. It is the ultimate objective 

of curriculum development process because only after this has been done 

will learners have the opportunity to experience the curriculum and benefit 
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from it. Mezieobi (1993), conceptualized the term implementation simply as 

a process of putting an agreed plan, decision, proposal, idea or policy into 

effect. Implementation takes place as the learner acquires the intended 

experiences, knowledge, skills, ideas and attitudes that are aimed at 

enabling the same learner to function effectively in a society. 

 

Curriculum Implementation 

The term curriculum implementation had been defined in different ways by 

different scholars. Garba (2004) viewed curriculum implementation as the 

process of putting the curriculum into work for the achievement of the 

goals for which the curriculum is designed. Okebukola (2004) described 

curriculum implementation as the transition of the objectives of the 

curriculum from paper to practice. In a nutshell, Ivowi (2004) sees 

curriculum implementation as the translation of “theory into practice”, or 

“proposal into action”.  

Mkpa and Izuagba (as cited in Obilo and Saugoleye, 2015) also maintained 

that curriculum implementation is the actual engagement of the learner 

with planned learning opportunities; this planning includes the instructional 

materials that will be used for its implementation at the appropriate stages. 

Yobe (as cited in Aneke, 2015) also viewed curriculum implementation as the 

task of translating the curriculum concept into operating curriculum by the 

combined efforts of the teachers and society.  

Fullan (as cited in Owusi, 2009) is of the opinion that curriculum 

implementation is a process of putting a document or an instructional 

programme into practice. Leithwood (1982), like most other curricularists, 

considers implementation a process that attempts to reduce the difference 

between existing practices and the practices suggested by innovators or 

change agents.  

Curriculum implementation entails putting into practice the officially 

prescribed courses of study, syllabuses and subjects. The process involves 

helping the learner acquire knowledge or experience. It is important to note 

that curriculum implementation cannot take place without the learner. The 

learner is therefore the central figure in the curriculum implementation 
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process. Implementation takes place as the learner acquires the planned or 

intended experiences, knowledge, skills, ideas and attitudes that are aimed 

at enabling the same learner to function effectively in a society (University 

of Zimbabwe, 1995: 8). Zumwalt in Akwesi (2012) asserted that curriculum 

implementation is the practical application of theory into practice in a way 

that the eventual outcome is evidenced through the learners’ performances 

in and outside the classroom. Afangideh (2009), describes the concept of 

curriculum implementation as the actual engagement of learners with 

planned learning opportunities. 

Curriculum implementation process involves helping the learner acquire 

knowledge or experience. It is important to note that curriculum 

implementation cannot take place without the learner. 

Curriculum implementation therefore refers to how the planned or officially 

designed course of study is translated by the teacher into syllabuses, 

schemes of work and lessons to be delivered to students. 

 

Impact of COVID-19 Pandemic on Nigeria Education 

Education has been universally accepted as a major indication of a 

community social well-being, standard of living and social justice. In Nigeria, 

education appears to have been reduced to a pattern of repeatable 

practices-go to nursery, primary, secondary and tertiary schools to collect a 

certificate and start looking for a job that is usually not available. This is 

probably why Edward de Bono, (as cited in Julius, 2007) lamented the 

obsolete condition of education thus;  

“Education systems…are a disgrace to civilization. Much 

has changed in the last century: transport, 

telecommunications, computing, values e t c. the one 

thing that has changed hardly at all is education. 

Education has reached a stable equilibrium state from 

which it cannot be judged (2002)”. 

 

Nigeria’s educational system is based on the 9-3-4 formula: nine years for 

primary education, three years for secondary education and a minimum of 
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four years for tertiary education. However, the educational system is in 

assorted crisis of infrastructural decay, neglect, waste of resources and 

sordid conditions of services. Hence, for an already fragile education 

system, the COVID-19 pandemic poses unprecedented challenges on the 

government, students, teachers and parents; that have highlighted and 

amplified some of the existing cracks in the system. Among many, the 

following are some of the impacts of COVID-19 on education in Nigeria: 

i. Disruption of Learning Activities: COVID-19 has disrupted the 

landscape of learning in Nigeria, especially in secondary schools. 

According to UNESCO, (2020) about 35.9 million Primary and 

secondary school learners are currently out-of-school as a result of 

the school closures. The numbers for secondary school learners are 

just as stark. As stated by Thelma & Adedeji (2020), of roughly 10.3 

million secondary school students who are out-of-school, 

approximately 81 percent (8.4 million) of them are public secondary 

school students. This number of students across the country are at 

home with no or limited access to learning as the effective 

implementation of social distancing demands that schools be closed 

for as long as government are certain that the pandemic has been 

curtailed enough for the safety of learners and teachers before 

commencement of learning activities back in class. 

Given that a parent’s ability to provide academic support to their 

children is mostly determine by their level of educational attainment, 

general literacy level and other commitment; opportunities to learn 

at home are also limited. Since there exists a significant relationship 

between educational attainment and income level and also a 

correlation between school choice and parents income level, one can 

assert that the literacy level of parents in public schools in Nigeria 

might be lower than their private school counterparts. And in the 

case where the parents are educated, committing the time to train 

their children academically during this time might be a luxury. Ngogi 

& Mahaye (2020) discourse that long periods of learning would be 

lost for as long as the closures lasted. This is evident as different cases 
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are recorded daily. Kekić et al. (2016) reported that schools losing 

long periods of learning because of the disease outbreak can upshot 

to both chronological and stable smash up on educational system. 

The temporal damage include disruption of curriculum which could 

take a long time to be recovered while the undeviating spoil which 

include the actuality that some students may never come again to 

school even when the infection outbreak ended. It’s only factual to 

say that while the school closure are necessary to curtail the spread 

of COVID-19 virus, until schools reopened, majority of students will 

not be learning. 

ii. Loss of Access to School-provided Services: Beyond the missed 

learning opportunities, students in Nigeria also lost access to the 

daily meals made available by the Federal Government funded school 

feeding programmes, especially for public schools. Nigeria’s school 

feeding programme is one of the largest in the world, with the world 

food programme estimating that in 2019, Nigeria homegrown school 

feeding initiative provided access to daily meals to over 9 million 

children in over 40, 000 public schools. The benefits of the school 

feeding programme extend beyond encouraging enrollment and 

boosting learning. The school feeding programme yield larger socio-

economic benefits for children, their families and society at large. 

Two of which are especially pertinent to children of low socio-

economic groups: boosting of health and nutrition and providing 

social protection and safety nets. 

iii. Laying-off of quality teachers, thereby increasing unemployment: 

The effective implementations of social distancing do not only 

demand the closure of schools but also public places as well as 

worship centers. Hence most workers were deprived of their means 

of livelihood. 

The broad employ of online learning because of COVID-19 will 

undoubtedly worsen the circumstances as students will be working 

on their own. Here is a chance to actively engage employers to help 

out in providing the skills they require.  
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Unluckily, for financial reasons, many private schools were forced to 

lay off their staff teaching), thus increasing joblessness. This will 

make it even harder for graduates to find employment. The social and 

political penalty of large-scale unemployment, especially among the 

educated youth, can be severe. 

iv. The COVID-19 pandemic has also roll back enrollment and learning 

gains in education.  School closures have significant effects on 

learning, in a context where learning was already in crisis.  In a post-

Ebola assessment of the education sector in Liberia, school 

administrators, teachers and students were all asked about the 

effects of school closures; the most common response among all 

three groups was that no learning occurred despite the roll-out of 

educational radio programs in the country. The postponement of 

examinations or poor performance on examinations due to learning 

gaps can also affect transition rates to and within secondary 

education systems, as high stakes examinations often serve as a 

winnowing device to limit access to higher levels of the education 

system. 

v. Online Lesson Delivery: The danger of contamination and long time 

closure of schools has triggered schools to seek alternative means 

and approaches in order not to leave students behind with little or no 

access to learning; hence the swift move to online lesson delivery (e-

learning). Unfortunately, the e-learning is mostly initiated by private 

secondary schools with the financial capacity. The public schools are 

mostly left behind with the government, still not clear with their 

policy statement. 

 

Factors Influencing Curriculum Implementation 

The discovery of implementation problems occurred mainly in the late 1960s 

and early 1970s (Kanter, 1983; McLaughlin, 1998; Sarason, 1971) and this lead 

to the influences of curriculum implementation. It was also recognized that 

unless what was meant was actually implemented, the initiation of a 

curriculum change merely created the illusion that change had occurred 
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(Fullan and Pomfret, 1977; Hall and Loucks, 1975; Kennedy et al., 1984). 

Nnabuike (2012) identified some factors that could hinder the achievement 

of instructional objectives which is the focus of curriculum implementation 

include the following:  

Inability to manage the classroom among others: Where the instructional 

objectives are not achieved as result of one or combination of the above 

factors will influence curriculum implementation, Utilization of Instructional 

Materials and the importance of instructional materials in teaching and 

learning can also influence curriculum implementation. Instructional 

materials promote efficiency of education by improving the quality of 

teaching and learning (Adeoye 2010).  

The use of instructional material enhances permanent retention: It is 

unfortunates that despite all the advantages of instructional materials, and 

the fact that they are part of the curriculum planning and design, some 

government do not based on the importance of TLMs to implement new 

curriculum. 

 

The Teacher: 

As Whitaker (1979) asserts in the University of Zimbabwe (1995) module, the 

teachers view their role in curriculum implementation as an autonomous 

one. They select and decide what to teach from the prescribed syllabus or 

curriculum. Since implementation takes place through the interaction of the 

learner and the planned learning opportunities, the role and influence of the 

teacher in the process is indisputable, you could be thinking, teachers are 

pivotal in the curriculum implementation process, but what is their role in the 

curriculum planning process?” If the teacher is to be able to translate curriculum 

intentions into reality, it is imperative that the teacher understand the 

curriculum document or syllabus well in order to implement it effectively 

 

The Learners: 

Learners are also a critical element in curriculum implementation. While 

teachers are the arbiters of the classroom practice, the learners hold the key 

to what is actually transmitted and adopted from the official curriculum. The 
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official curriculum can be quite different from the curriculum that is actually 

implemented. The learner factor influences teachers in their selection of 

learning experiences, hence the need to consider the diverse characteristics 

of learners in curriculum implementation. For example, home background 

and learner ability can determine what is actually achieved in the classroom. 

 

Resource Materials and Facilities: 

No meaningful teaching and learning take place without adequate resource 

materials. This applies to curriculum implementation as well. For the 

officially designed curriculum to be fully implemented as per plan, the 

government or Ministry of Education should supply schools with adequate 

resource materials such as textbooks, teaching aids and stationery in order 

to enable teachers and learners to play their role satisfactorily in the 

curriculum implementation process. In Curriculum Implementation, it is 

suggested that the central government must also provide physical facilities 

such as classrooms, laboratories, workshops, libraries and sports fields in 

order to create an environment in which implementation can take place. 

The availability and quality of resource material and the availability of 

appropriate facilities have a great influence on curriculum implementation. 

 

Interest Groups: 

A number of these interest groups exist in almost all societies. These include 

parents, parents’ and teachers’ associations, religious organizations, local 

authorities, companies and private school proprietors. These groups can 

influence curriculum implementation in the following ways: 

✓ Provide schools with financial resources to purchase required 

materials. 

✓ Demand the inclusion of certain subjects in the curriculum. 

✓ Influence learners to reject courses they consider detrimental to the 

interests of the group. 

It is therefore important to involve these groups at the curriculum planning 

stage. 
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The School Environment: 

One other factor that influences curriculum implementation concerns the 

particular circumstances of each school. Schools located in rich socio-

economic environments and those that have adequate human and material 

resources can implement the curriculum to an extent that would be difficult 

or impossible for schools in poor economic environments to implement. 

 

Culture and Ideology:  

Cultural and ideological differences within a society or country can also 

influence curriculum implementation. Some communities may resist a 

domineering culture or government ideology and hence affect the 

implementation of the centrally planned curriculum. 

 

Instructional Supervision:  

Curriculum implementation cannot be achieved unless it has been made 

possible through the supervisory function of the school head. The head 

does this through: 

• deploying staff, 

• allocating time to subjects taught at the school, 

• providing teaching and learning materials, and 

• creating an atmosphere conducive to effective teaching and learning. 

 

As stated in Curriculum Implementation, the head “monitors and guides 

curriculum implementation through ensuring that schemes of work, lesson 

plans and records of marks are prepared regularly”. The head teacher 

maintains a school tone and culture that create the climate of social 

responsibility. Effective curriculum implementation does not take place in a 

school where the head is incapable of executing supervisory functions. 

 

Assessment:  

Assessment in the form of examinations influences curriculum 

implementation tremendously. Due to the great value given to public 
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examination certificates by communities and schools, teachers have tended 

to concentrate on subjects that promote academic excellence and little else 

on the rest. This action by the teacher obviously can affect the achievement 

of the broad goals and objectives of the curriculum. 

 

Unconducive School Environment:  

It is believed that learning can only take place in a conducive environment. 

By a conducive learning environment we meant spacious and well- 

ventilated classrooms and seats. There should be no distraction of any kind 

or noise, no interference to disrupt the learning activities. A school 

environment where all these ingredients are found wanting, curriculum 

implementation will be hindered and the teacher in question will not be able 

to carry out his/ her duties effectively and efficiently. This implies that the 

school environment is not student friendly.  

 

Heavy Academic Load:  

According to Afangideh (2009) in Obilo and sangoleye (2010), some global 

and emerging issues such as family life education, citizenship, HIV/AIDS, 

drug abuse among others are introduced as curriculum contents to be 

learnt by students/pupils. This is in addition to the already existing school 

subjects. Time allotted for the implementation of these heavy academic 

loads is not adequate teachers now combine normal class period with 

school lessons especially in the primary and secondary schools, whereas in 

the tertiary institutions they combine both sandwich, evening and regular 

programme with other programmes like distance and weekend 

programmes. All these posses challenges for the teacher as a curriculum 

implementer.  

 

Teacher Factor:  

Teachers are the determinant of effective and efficient curriculum 

implementation at every level, so they should be graded in their respective 

areas of specialization. National Policy on Education, NPE (2004), stated 

that no nation will rise above the qualities of its teachers. Teachers of today 
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once they are employed, they feel they don’t need education/learning again, 

they relax and become lazy and at the same time, obsolete. This posses a 

big challenge to them for they can no longer move along with the 

emergence of different teaching and learning innovations. 

 

Student Factor:  

Students practice examination malpractice, extortion of money, they 

threaten their teachers once they discipline/punish them for unruly 

behaviour in the school. This constitutes a big challenge to the teacher as a 

curriculum implementer.  

 

Parent Factor:  

Most parents, especially the illiterate and ignorant ones do not know the 

value of education and so don’t provide their children/wards with school 

materials like textbooks, writing materials. Most at times they threaten the 

teachers for punishing their children either due to truancy or any other form 

of indiscipline.  

 

Working Conditions:  

Government does not take good care of the teachers as should be. Teachers 

are being neglected by the government. Teachers’ salaries are being 

delayed together with their allowances. They are not being properly placed 

in terms of salary structure. Due to this kind of working conditions, teachers 

have no job satisfaction and so their working condition posses a big 

challenge to them that can influence curriculum implementation. 

 

Implication of Covid-19 Pandemic on Curriculum Implementation 

It is evident that the pandemic has shaken the already fragile education 

system of Nigeria, but its effect towards curriculum implementation in all 

levels of education is critical.  The following are some the implications: 

1. Teachers are the determinant of effective and efficient curriculum 

implementation at every level, so they should be graded in their 

respective areas of specialization. National Policy on Education, NPE 
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(2004), stated that no nation will rise above the qualities of its 

teachers. 

The role and influence of the teacher in the process is indisputable, 

one could describe their role in curriculum implementation as an 

autonomous one. They select and decide what to teach from the 

prescribed syllabus or curriculum. The emergence of Covid-19 has 

downgraded teachers input in curriculum implementation, through 

the use of technology in teaching. By so doing, most experienced 

teachers who have limited or no knowledge of the use of technology 

in teaching have been lay off, leaving the unqualified ones who lack 

instructional competence, subject mastery, class management but 

with technological knowhow to be in charge of the teaching activities 

in most schools hence there is no effective and efficient 

implementation of the curriculum.  

2. Learners are also a critical element in curriculum implementation. 

While teachers are the arbiters of the classroom practice, the learners 

hold the key to what is actually transmitted and adopted from the 

official curriculum. The pandemic period have also crippled learners 

interaction with each other as well as with the teacher thereby, 

leaving the slow learners on their own with little or no consideration 

to learners differences. 

3. No meaningful teaching and learning take place without adequate 

resource materials. This applies to curriculum implementation as 

well. With adequate resource materials such as textbooks, teaching 

aids and stationeries, teachers and learners can play their role 

satisfactorily in the curriculum implementation process. 

In Curriculum Implementation, it is suggested that physical facilities 

such as classrooms, laboratories, workshops, libraries and sports 

fields should be provided in order to create an environment in which 

implementation can take place. The availability and quality of 

resource material and the availability of appropriate facilities have a 

great influence on curriculum implementation. The emergence of the 

pandemic gave both teachers and learners across all level of 
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education no chance to access these facilities for effective 

implementation to take place; especially in the science oriented 

subjects. 

 

While exposing deep rifts, COVID-19 provides an opportune moment to 

rethink education system in Nigeria and to ‘build back better’ with greater 

innovation.  

• The pandemic highlights the benefits of integrating more flexible 

approaches to the delivery of education at scale.  Education systems 

in Nigeria and in many parts of the world tend to be one size fits 

all.  The factors that often prevent young people from following a 

linear path through the education system, such as the need to seek 

work and support their families, will be exacerbated by the 

pandemic.  This crisis provides impetus to deliver accelerated 

learning programs through national education systems to allow 

students whose learning was disrupted during COVID-19 to make up 

for lost time, as well as offer alternative approaches for vulnerable 

students who are not able to move through education systems in a 

linear manner. Further, these crisis fast tracks the potential for the 

development of innovative approaches, including self-paced modular 

learning as well as new learning modalities delivered through 

education technology. 

• The pandemic provides a powerful use-case for the more intentional 

integration of technology into education systems. Technology has 

diverse applications in the education sector, from digitalizing course 

materials and teaching aides, to remote tutoring, to more advance 

tailored learning that provides rapid assessment and 

feedback.  Necessity has removed some of the fear and resistance to 

the integration of technology in education systems. Post-pandemic, 

there will be much to learn about what did and didn’t work, such as 

the important role of the teacher in facilitating distance learning and 

maintaining a personalized connection with students and inequities 

in access due to enabling infrastructure such as internet connectivity 
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and electricity, access to devices and digital literacy.  However, as 

with many other fields such as health care and e-commerce, the 

changes brought about by the pandemic are likely to alter the 

education system permanently. 

• The pandemic has reinforced, not diluted, the important role 

teachers play in facilitating distance learning, providing individualized 

feedback, maintaining connection with students and providing 

ongoing psycho-social support.  It has also underlined gaps in teacher 

preparation, access to digital devices and connectivity.  Post-

pandemic, efforts to train teachers to integrate technology into their 

teaching and learning practices and to provide ongoing post-crisis 

psychosocial support will go a long way towards making current 

practice more interactive and engaging for students, while improving 

capacity to deliver education remotely in the event of future 

emergencies and in the creation of more modular approaches to 

secondary education delivery. 

 

Recommendation 

It is obvious that the pandemic is threatening the effective delivery of 

curriculum across all educational institutions by disintegrating the key 

elements (Teachers, Students, Instructional materials and Environment) 

that remote and influences effective curriculum implementation process, 

from interacting. Hence, the following recommendations are offered for 

the integration of the aforementioned components so as to enhance 

effective curriculum delivery: 

1. That technologically enhanced educational platforms should 

be developed which will put into considerations; teacher and 

teacher interaction, teacher and students’ interaction as well 

as students and students’ interaction. 

2. That e-learning teaching and learning aids should be made 

available, affordable and accessible for both teachers and 

students. 
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3. That since the world, with the pandemic is embracing available 

technology as an alternative for instructional delivery; 

teachers in Nigeria should be train and retrained on the basics 

of using technology for curriculum implementation. 

 

Conclusion 

The pandemic has highlighted an important role for public-private 

partnerships that go beyond delivery of education.  Around the world, 

innovative consortiums, with diverse stakeholders, have come together to 

address the challenge of COVID-19.  These include governments, teachers, 

publishers, education professionals, technology providers and telecom 

network operators. With the appropriate ideas shared, curriculum 

implementation can be more flexible, better and effective. 
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