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irrational112. However, according to Goodman he affirmed that the 

claims fund should be reconsidered since there are no other adequate 

means of compensating injured citizens for wrongful abuse of 

diplomatic officials.113 

 Hence, the status quo ante remains debatably with regards to the 

security implications of abuse of diplomatic immunities and privileges 

in the United States which has not been completely eliminated the 

abuse of citizens by the diplomats.  

 

Conclusion and Recommendations 

The abuse of diplomatic privileges and immunities in Nigeria and the 

United States of America has affected both countries negatively in 

terms of economy, security and development. Therefore, it is 

recommended that the United Nations should revisit the principles in 

the Vienna Convention on Diplomatic Relations, 1961 with a view to 

amending it to let diplomats’ family members, relations, other officials 

attached to them, bags, cars be searched and restrictive immunity be 

globally adopted by member countries. The diplomats’ family 

members, relations and other officials attached to them who might 

have committed criminal offences, involved in issues that might have 

led to civil suits be let to face the wrought of the law of the host states 

and not to be returned to the sending states for prosecution because 

the sending states do not have territorial expansion to the host states. 

 

  

 
112 United States Department of State 2017b. ‘Merida Initiative’ (2021) 

<https://www.state.gov/j/ini/merida Accessed 04 / 01 / 2021> Accessed 10th June 2021 
113 C. E. Wilson, ‘Diplomatic privileges and Immunities’ (University of Arizona Press, Tucson Arizona 

2011) p. 3 

https://www.state.gov/j/ini/merida%20Accessed%2004%20/%2001%20/
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Introduction 

ndoubtedly, language remains the 

major means of communication tool 

used by every man in their daily live 

irrespective of colour, race, or locality as a way 

to convey message to others. In this sense, 

language is inherently developed by man as a 

tool for internal (personal) and external 

expression (public). Perhaps Lyons (2015) was 

right to have described language as a form, not 

the substance with characteristics such as 

symbol of the sound system, arbitrary, 

productive, dynamic, diverse and humane. This 

shows that language is a system, which is 

formed by a number of components that fixed 

and can be patterned. Simply put, language is 

systematic but consists of several subsystems 

that differ one language from other languages. 

Language subsystem consists of phonology,  
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ABSTRACT 
There is no 

doubt that 

language of 

instruction is 

essential to 

instructional 

delivery of any 

educational 

programme, 

especially in 

adult class. 

This is based 

on the feelings 

that language 

of instruction 

may influence 

attainment of 

objectives of 

adult 

education 

programme, if  
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syntax, and lexicon. Little wonder, Rabiah (2012) contends that 

language is commonly considered unique but universal at the same 

time. Stressing further that, unique means having the characteristics 

or properties not possessed by other languages, while universal by 

having the same traits that exist in all languages. 

The assertion above lends credence to usability of both local and 

foreign languages for instructional purposes. In support of this, the 

National Policy on Education (FRN, 2013) emphasized the use of 

community languages as medium of instruction in all parts of Nigeria, 

not carefully selected. In this wise, this paper underscores 

significant role of Hausa language towards responsive adult 

education programmes among adult learners in northern Nigeria. 

Drawing on the assumptions and principles of Andragogy, the 

paper canvassed for the use of Hausa language in all adult 

education programmes for adult learners in the northern part. 

Based on this rationale, the paper established that Hausa language 

could be effectively utilized for achieving objectives of adult 

education programmes in the northern Nigeria. Among others, the 

paper suggests to the organizer and resource persons of adult 

education programmes to infuse and apply the assumptions and 

principles of andragogy theory in their training. Hence, the paper 

concludes that in an effort to develop our nation, the role of 

education in general and adult education in particular cannot be 

underestimated, if the talents and abilities of the adult population 

are to be developed, mobilized and utilized for national 

development. 

 

Keywords: Literacy, adult education, Hausa language, adult learner, 

northern Nigeria. 
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especially at primary education level. More so, the effectiveness of 

using the language a learner is comfortable with, a language in which 

he/she can express his thought and translate his internal ideas into 

articulate sentences has been established by numerous scholars 

(Obanya, 1992; Osborn, 2007; Oluwole, 2008). Though, for other 

scholars, the use of native languages in modern education is one of 

the problems militating against qualitative teaching and learning of 

the English language (See Kolawole & Dele, 2002). However, scholars 

like Oluwole (2010) emphasized on the potency of community 

language as a medium of instruction in modern education. Stressing 

that such language categorizes a large part of the child’s 

environment- in terms of names of all the objects, actions, ideas, 

attributes and so on that are so important to learner as well as to any 

society. Therefore, all the three major languages (i.e., Igbo, Hausa 

and Yoruba) could be viewed as viable tools for promoting all 

educational programmes in Nigeria, including adult education. 

Adult Education is an educational programme targeted at adult 

learners to provide opportunities to grow, achieve their goals and give 

meaning to their lives. For Johnson (2014), adult education serves as a 

removal of problem in the contemporary society, as it develops in the 

adult learners the critical consciousness which is so vital to help them 

face situations and use their prior knowledge and experience to learn 

how to succeed in all the challenges. That is, the curriculum of adult 

education is infused with basic ideas to meet the educational needs of 

adult learners. In support of this, Denison (2016) observed that there 

is hardly any industrialized country without a well-developed adult 

education and training system- a system that does not only provide a 

rich variety of programmes or courses that respond to both personal 

and national development needs, but also seeks to remove barriers to 

adult participation. Needless to say heavy investment of industrialized 
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countries in adult education and training is informed by the critical role 

of knowledge and skills in modern economy. 

The assertion above underscores the significant role of adult 

education to individual learner and national development. It is in 

recognition of this that the National Policy on Education (FRN, 2013) 

makes provision for Adult and Non-formal Education; within the 

purview of this programme includes functional literacy, remedial, 

continuing, vocational, aesthetic, cultural and civil education for 

youths and adult outside the formal school system. Among others, the 

objectives as stated by the policy include; to provide functional literacy 

education for adults who have never had the advantages of any formal 

education; to provide functional and remedial education for those 

young people who prematurely dropped out of the formal school 

system; to provide further education for different categories of 

completers of the formal education system in order to improve their 

basic knowledge and skills; to provide in-service on the job, vocational 

and professional training for different categories of workers and 

professionals in order to improve their skills; and to give the adult 

citizens of the country necessary cultural and civil education for public 

enlightenment.  

Obviously, the objective of Adult Education as stipulated by the 

Federal Government of Nigeria through the National Policy on 

Education was to mop-up the dropout and meet the educational needs 

of out-of-school citizens with a view to improving the skills and 

productive capacity of citizenry. In other words, adult education is the 

government way to pay keen attention to personal and social 

development of adult citizens, especially in the northern Nigeria so as 

to bridge the gap between educated and non-educated adults in the 

country. In fact, Adult Education is a national programme geared 

towards increasing the opportunities of all adult citizens to optimally 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
NOV., 2021 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJSSRA 
70 

SOCIAL SCIENCE RES. & ANTHROPOLOGY VOL.7 

ISSN: 2977-5745 

function in modern society. That is, globalization, civilization, and 

technological advancement demand that individuals should possess at 

least basic literacy and numeracy skills as well as general social 

knowledge. For Meyer (2012), the multiple social and economic roles 

of lifelong learning cannot be understated considering the required 

knowledge and skills for personal development and occupational 

purposes of the 21st century. To this end, it is imperative to examine 

the language of instruction among adult learners in the northern 

Nigeria.  

 

Conceptual Clarifications: 

Meaning of Language  

There is no univocal definition of language, as language is usually 

defined from different perspectives depending on the author. 

However, language is largely conceived as a means of communication. 

For Victoria (1978), language is purely human and non-instructive 

method of communicating ideas, emotions and beliefs by means of a 

system of voluntarily produced symbols. Zubairu (1992) construes 

language as a system of arbitrary vocal symbols that human beings use 

to communicate with each other. Fafunwa (1990) as cited in Alkali and 

Lukman (2019), language is a tool that permits human beings to turn 

knowledge into imaginary picture so as to consider alternatives 

without being in the state of uncertainty. Similarly, Alikali (2008) 

conceives language as a manifestation of culture, a wealth of cognitive 

instrument at the service of thought, a critical instrument for the 

individual to regulate his own higher cognitive functions and above all, 

a coherent set of deep meaning towards problems.  

On the contrary, Richards (2010) sees language as the human vocal 

‘noise’ or arbitrary graphic representation of the ‘noise’ in writing used 

systematically and conventionally by a speech community for purpose 
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of communication. Simply put, language is the key instrument for 

shaping thoughts and contouring the mind. Of course, it is a major 

cultural component employed by a group of people to identify their 

members in the community. Hence, it is a medium of communicating 

ideas, emotions, attitudes and information. Little wonder, Alkali (2010) 

views language as a vehicle of thinking that helps a child to understand 

whatever knowledge is being imparted to him. So all thoughts, 

feelings, ideas etc are expressed through language. In fact, language 

is a mirror of the mind in a deep and significant sense; as people always 

live in the world of words in which we talk to our friends, children, 

teachers, students, etc.  

 

On Defining Hausa Language  

As we have said earlier, language is an important part of cultural 

identity of people. In other words, Hausa is the tribal name of people 

from the Northern part of Nigeria, and Hausa is also the language 

spoken by them, just the same way Igbo or Yoruba is the name of 

people from Eastern or Western part of Nigeria as well as their 

languages. Although, there are different tribes and dialects spoken by 

Hausas but Hausa language is the major language of everyone from 

the Northern Nigeria. Simply put, Hausa language is one of the major 

three languages spoken in Nigeria, which represents general language 

among the northern states and people. According to Alikali and 

Lukman (2019), the three major languages in Nigeria (Hausa, Igbo and 

Yoruba) are regarded as languages of literacy because each has a vast 

body of literature. Language of literacy for Olutoye (2010), it is the 

language(s) used to teach people how to read and write. This implies 

that Hausa language may be used where it is dominant to perform the 

roles that English is performing in Nigeria. For Henry (2009), Hausa 

language is the good medium of instruction since Nigeria desires to 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
NOV., 2021 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJSSRA 
72 

SOCIAL SCIENCE RES. & ANTHROPOLOGY VOL.7 

ISSN: 2977-5745 

use the languages to convey her national ideals, pride and aspirations. 

Hence, the recognition and encouragement of the functional rise 

reassures that Nigeria is not blind to her languages.  

 

Concept of Adult Education 

It is important to say that adult education is learner-centered in its 

operational process. Adult Education is a kind of education for persons 

in a school and or out of school, formal and informal, full time and part 

time, for persons who are not attending schools as well as for those 

who never attended school and so on (Deleon, 1970). This is more 

noticeable in Akinpelu’s conception of Adult Education, which is any 

kind of education for people who are old enough to work, vote, fight 

and marry, and who have completed the cycle of continuous 

education (if any) commenced in childhood (Akinpelu, 1980). That is, 

adult education is meant to make-up for limited schooling (or for no 

schooling at all); to pass examination or learn basic skills or trade or 

professions or to master new working processes. In other words, adult 

education makes provision for adults who want to understand 

themselves and their world better and to act in the light of their 

understanding or may go to classes for the pleasure associated with 

developing talents and skills, intellectual, aesthetic, physical or 

practical.  

Definitely, adult education is organized for adult learners on the basis 

of five major assumptions, such as; self-concept, experience, readiness 

to learn, orientation to learning and motivation to learning (Osam, 

2017). Similarly, Merriam (2017) reported that in the US, adult 

education is provided for nontraditional students, whom the National 

Center for Education Statistics defines as meeting at least one of the 

following seven criteria; delay enrollment (does not enter post-

secondary education in the same calendar year that he or she finished 
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high school), attends part time for at least part of the academic year, 

works full time (35 hours or more per week) while enrolled, financially 

independent for purposes of determining eligibility for financial aid, 

has dependent other than a spouse (usually children, but sometimes 

others), a single parent (either not married or married but separated 

and has dependents), and has no high school diploma. The author 

emphasized that nontraditional learners are regarded as adult learners 

on the basis of cultural, job, and educational backgrounds of these 

learners.  

The definitions above show that adult learners are adults with 

responsibilities but who needed additional knowledge or skill for 

personal development. Simply put, adults are the individuals, who are 

above 18 years of age. But, when understanding the concept of adult 

learner, it is not the age, which needs to be taken into consideration, 

but the social roles that define the person. There are number of 

meanings that define adult learners. Some of the definitions of adult 

learners put emphasis upon the age, whereas, other focus upon 

breaks in schooling or responsibilities and functions that adults are 

required to carry out in their lives (Myers, Conte, &Rubenson, 2014). 

The adult learners are required to carry out a number of 

responsibilities. In order to carry out their responsibilities in an 

appropriate manner, they are required to augment their knowledge, 

competencies and abilities. For this purpose, they need to acquire 

more education.  

Adult learners belong to various categories and backgrounds. They are 

engaged in various occupations. When adults, get enrolled in 

educational institutions to pursue their goals and objectives, they have 

an objective. For instance, when adults possess the viewpoint that 

acquisition of computer skills would be advantageous to them and 

help them to carry out their tasks and activities satisfactorily, they 
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would get enrolled in computer literacy classes. Hence, adult learners 

have an objective to fulfil. If emphasis is put upon prime working age 

of the adults, then adults, who are above the age of 65 should be 

excluded. If adults are taken into consideration, who are willing to 

pursue higher educational qualifications, then focus is put upon adults, 

who are experiencing problems within the course of their learning. If 

the focus is put upon adults, who primarily get engaged in learning for 

labour market reasons, then those adults would not be taken into 

consideration, who would participate in learning, mainly for personal 

interest or other non-labour market related reasons (Myers, Conte, 

&Rubenson, 2014). Hence, adult education programme could take 

form of formal, informal or non-formal with the aim of improving on 

the knowledge and skills of its participants  

 

Benefits of Adult Education 

Based on the objectives of Adult Education as enshrined in the 

National Policy on Education (2013), educational programmes 

regarded as Adult Education are being guided both in conception and 

implementation by a philosophy of continuing education or lifelong 

learning. Lifelong learning as a philosophy and a way of life emphasizes 

that learning should be ongoing throughout life. For Edward (2017), a 

responsive and comprehensive adult education programme is sought 

to institute and sustain a culture of learning that promotes the 

emergence of a learning society. However, since adult people in 

northern Nigeria are faced with the challenges of contributing to their 

personal lives, communal development and the larger society, then an 

effective adult education programme provides them the following 

benefits:- 

• Augmentation of Knowledge and Skills: It is important to say 

that the philosophy and underlying principle of adult education 
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is directed towards supporting and engaging learning and 

teaching environment (Bryson, 2013). Based on this philosophy 

and principle, training and skill-related programmes are 

organized for people in the circle of poverty, illiteracy, 

unemployment, homelessness and so forth to fine-tune the 

knowledge required of them for better personal development.  

• Entrepreneurial and Employable Skills: Again, a functional adult 

education is meant to address immediate problem that plague 

its local environment. For example, high unemployment rate is 

a major challenge in the northern states where NGOs and CBOs 

that render different services such as enlightenment, 

empowerment and training programmes focus on 

entrepreneurial and employability skills of adult clientele. For 

Suleiman (2013), adult education programmes help to address 

poor communication skills, less business idea, entrepreneurship 

quality and employability skills. 

• Alternative for Out-of-School Persons: There is no doubt that 

many people are droppedout or out-of-school because of 

financial problem, learning disabilities, lack of interest in studies, 

discriminatory treatment, prevalence of criminal and crises, 

especially in the north-eastern states of Nigeria. As observed by 

Johnson (2014), when the individuals drop out of schools 

prematurely, then adult education programmes help them to 

hone their academic skills and overcome various types of 

problems and challenges associated with illiteracy. That is, it 

gives training on reading and writing skills of its clienteles. 

• People with Disability: Unlike formal education, which limits 

disable people in acquiring an efficient understanding of the 

academic concepts. Adult education programmes help the 

individuals with disabilities to achieve their goals and objectives 
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in accordance to their priorities and needs by providing hearing 

aids and other devices for ease learning. 

• Women and Girl Child: It is a fact that cultural practice still 

prevents female children from participating in western 

education on the ground that educational knowledge and 

abilities are not useful for them in their marital homes. 

According to Garba (2012), the denial and discriminatory against 

western education experience by women and girls constraint 

their empowerment economically, politically and socially. Thus, 

adult education is the only hope to acquire empowerment 

opportunities and develop academic skills.   

• Retired Citizens: It must be reiterated that adult education does 

not only augment the knowledge and skills of adult learners, but 

boost their rational and logical thinking. These set of citizens are 

better informed to make wise decisions, in terms of 

implementation of various tasks and activities. Simply put, it has 

contributed significantly in bringing about improvements in the 

literacy rates of elderly people and help them to engage in civil 

activities and community participation. 

 

Underpinning Theory   

At this juncture, it is essential to lend voice to the underlying principle 

of Adult Education or Adult Learning Theory as popularly called. For 

the purpose of this write-up, Andragogy Theory developed by 

Malcolm Knowles (1968) will be analyzed and synthesized to decipher 

how language of instruction is important to adult’s learning style. 

Based on Knowles’ conception of Andragogy, it can be described as 

adult learning principle because of its workability for adult trainings, 

courses or programmes. At the heart of this theory is five basic 
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assumptions about adult learners and four principles of andragogy for 

adult clientele.The five key assumptions are; 

• Self-Concept: As learners grow older, there is a shift from being 

dependent to being more independent. Hence, how adult 

learners prefer to learn changes from being instructor-led to a 

more self-directed approach.  

• Adult Learner Experience: Adults have lots of experience from 

which they draw knowledge and references. Other learners can 

take from these experiences and learn from them.  

• Readiness to Learn: Adults are ready to learn when there is a 

reason, such as when it is directed towards growth and 

development related to their work. 

• Orientation of Learning: Adult learners want what they are 

learning to be actually applicable to daily situation instead of 

being general learning about a subject. Adult learners want to 

learn practical skills that help to solve problems and work better. 

• Motivation to Learn: Children learn because of external factors 

like parents and teachers but adults learn for personal reasons, 

such as to progress in work or boost self-esteem.  

 

Having discussed the key assumptions about adult learners, then four 

principles of andragogy are discussed as follows:- 

i. When it comes to learning, adults want or need to be 

involved in how their training is planned, delivered, and 

executed. They want to control what, when, and how they 

learn.  

ii. Adults gain more when they can pull past experiences into 

the learning process. That is, their ability to draw on what 

they previously know, add greater context to their learning. 
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iii. Memorizing facts and information is not the right way for 

adults to learn. They need to solve problems and use 

reasoning topartake in the information they are being 

presented with.  

iv. Adults want to know how to use the information obtained. 

That is, what they are learning needs to be applicable to their 

lives and be implemented immediately.  

 

These four principles of andragogy express the intent of many adult 

education programmes. In fact, it is the ambition of the organizers of 

adult education programmesto make learning as impactful and 

engaging as possible. It is therefore expected that any adult education 

programme should; 

i. Give direction that appreciates the theory in mind: That is, the 

programme should focus more on its participants and the 

kind of benefits inherent for them. In fact, the centrality of 

every training and empowerment programme evolve round 

the trainees to enable them apply the knowledge acquired 

into practical situation in real life. In this way, the real value 

and objective of programme is achieved.  

ii. Give room for collaboration on the learning being provided: 

That is, the programme should be organized in such a way 

that the participants would want to be involved in every 

stage as much as possible. In one hand, it is used assess their 

interest in the programme, on the other hand, it gives them 

the sense of ownership of the programme, and serve as 

feedback mechanism as the programme is ongoing. 

iii. Be flexible to enable self-directed learning: Again, every adult 

education programme must be developed to create self-

directed and independent learning environment for 
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participants. This will allow them to reverse when and where 

they want, offer them a selection of activities that they 

choose and enable them to have appropriate learning goals.  

iv. Use real-life learning examples: As the theory states, adults 

like to know how the training will have an immediate 

application and benefit for them. So, when designing the 

programme, one should infuse as many real-life examples as 

possible. Therefore, it is important to walk them step-by-step 

through a workflow they will be using and explicitly states 

how and why they would use it. This is done by stating how 

the training will help, and then use genuine examples during 

training. 

v. Allow the learners figure it out themselves: Again, adult 

education programme should be problem-solving, and it has 

to be designed to give room for creativity on the part of the 

learners. This can be done in a few simple ways, including 

adding assessments and simulations that outline specific 

problems a learner might actually encounter, and then 

getting learners to use their skills to overcome it.  

vi. Give room for experimentation by the learners: This is to say 

that the programme must be designed to allow the learners 

to experiment and test the knowledge and skill acquired 

during the course of the programme. This is necessary to 

point-out the difficult area(s) of the programme and what to 

be done to achieve expected results.  

 

Having said that, it must be emphasized that it is generally difficult for 

adult to learn a new skill, trade, or sometimes maybe even a language, 

because adult’s brain cannot absorb much information at a time. 

However, andragogy theory gives a direct insight on how to probe and 
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play on an adult’s strengths when acquiring new skill or knowledge. 

This is easier when Hausa language is adopted as a medium of 

instruction for adult learners in the northern Nigeria.  

 

Nexus between Hausa Language and Adult Education Programme 

It must be reiterated that the use of native languages as language of 

instruction can be dated back to the pre-colonial era. In other words, 

right from the days of pre-colonial Nigeria, there have been efforts to 

promote literacy in Hausa. For instance, the Northern Publishing 

Company had been publishing a lot of reading materials for the 

purposes of information, education and entertainment (Suleiman, 

2013). Notable amongst the publications are the newspaper titled 

Gaskiya ta fi kwabo, including literary books such as the Magana JariCe 

and Illiya Dan Maikarfi. In addendum, the British Broadcasting 

Corporation (BBC) airs a news programme as well as other 

programmes in Hausa language. The existence of all these literacy 

piece makes it appealing for a Hausa man in the Northern part of 

Nigeria to seek to read works prepared in the language so that s/he 

could understand the content put into such literacy piece. Perhaps this 

explains further why Hausa language is a viable medium of instruction 

in adult education programmes for adult learners across board.  

Therefore, as adult learners in the northern Nigeria see reasons for 

participating in various adult education programmes, it is expected 

that Hausa language would help in the following ways:- 

i. Provision of incentives for adult participation: It is important 

to communicate the intent of such programme and what the 

participants stand to get at the end of the programme. For 

better understating of community people and likely 

participants, local language is desirous. For instance, some 

training programmes that are organized come with 
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distribution of equipment for doing the programme. The 

participants would be well-informed in Hausa language than 

official language in the provision of career and personal 

guidance services.  

ii. Coherence of programmes: It is essential to say that 

language of instruction could facilitate its coherency for 

correlation among the programmes, and to ensure that each 

programme at once, addresses the needs of targeted adults, 

as well as the needs of society. In this wise, Hausa language 

play a unifying mission, as well as organizational structural 

mechanisms for coordinating programmes and activities. 

This will regulate the framework and guidelines for the 

participation of non-governmental organizations, the private 

sector and international organizations in adult education in 

northern Nigeria. 

iii. Personal development and family management: There is no 

doubt that effective and responsive adult education 

programme aimed at helping adult learners to make 

informed choices in managing their personal and familial 

concerns. Then using Hausa language for participants of such 

programme will go in long way to achieve the laudable 

objective. Obviously, Hausa language could be used for 

participants’ guidance on how to access information 

regarding issues, such as health, nutrition, family planning, 

education and career opportunities, etc. 

iv. Civic and peace education:Also, Hausa language could be 

used to sensitize adults about government function and their 

own responsibilities and rights. As observed by Gartforth 

(2010) that local language is a viable tool for bringing about a 

more politically aware citizenry. Similarly, UNESCO 
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acknowledged education as a means to culture of peace, that 

special attention be paid to improving curriculum, the 

content of text books, and other educational materials 

including new technologies, with a view to educating caring 

and responsible citizens, open to other cultures, able to 

appreciate the value of freedom, respectful of human dignity 

and differences, and able to prevent conflicts or resolve them 

by nonviolent means (UNESCO, 2004). Simply put, Hausa 

language could be used to propagate political participation 

of members of the society and ensure their peaceful 

coexistence. 

v. Community development education: Another important area 

covered by adult education is community development 

based on the fact that majority of northerners reside in the 

interior and suburban area. Therefore, Hausa language is a 

good mode of communication to raise people’s 

consciousness and make them aware of their circumstances 

and opportunities. In fact, Freire (1973) had once advocated 

a consciousness-raising process designed to help individuals 

to become aware of the fundamental problems in their lives 

to the extent that they are motivated to take action to 

improve their circumstances. Community development 

education programme may be developed around theme, 

such as leadership, stewardship and accountability, self-help, 

teamwork, basic economic and health issues, as well as social 

change process. 

vi. Entrepreneurship education: Moreover, Hausa language 

could be employed to convey the objectives of 

entrepreneurial-related programme so as to equip adult 

learners with skills, knowledge and dispositions which may 
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help them develop or implement innovative social or 

business plans. Such programme will help to reduce the high 

rate of unemployment by equipping its participants with the 

knowledge and skills for setting up and running small 

businesses effectively, as well as problem-solving skills that 

could be used in addressing personal and social challenges. 

In adult education programme, learners ought to be 

prepared not only to overcome dependence but also 

stimulate the emergence of an enterprising culture that 

values creativity, flexibility, self-efficacy, self-employment, 

and self-sufficiency.  

vii. Literacy: Finally, it is expected that adult education 

programme aimed at reducing the rate of illiterate adults in 

the Nigerian society with a view to putting a limitation to the 

number of illiterate people. This will go in long way to 

increase the participation of adult Nigerians in national 

discourse and in meaningful sundry social and economic 

transactions. 

 

From the foregoing, it is obvious that Hausa language is a needful tool 

for imparting adult education programme among northern adults. 

Needless to say Hausa language being the native language of northern 

people, could be integrated and employed as a medium of instruction 

in various programmes designed for adult people by the NGOs, CBOs, 

and Government at various levels. As observed by Ornstein and 

Hunkins (2014) that a responsive and systematic adult education 

requires continual review of both content and method of delivery of 

programmes in order to ensure their currency, appropriateness and 

effectiveness. The relevance of content to both the needs of learners 
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and the community or society is significant in judging quality of 

content, especially in personal, social and occupational programmes.  

 

Suggestion and Conclusion  

From the foregoing, it is evident that issues surrounding adoption of 

Nigerian languages, Hausa in this context cannot be exhaustive in a 

single discussion. However, the paper has established the fact that 

Hausa language could be effectively utilized for achieving objectives 

of adult education programme in the northern Nigeria. In the same 

vein, the principles of andragogy can be used to enhance on the quality 

of our adult education programme. In this wise, the organizer and 

resource persons should endeavor to infuse and apply the 

assumptions and principles of andragogy theory in their training. In 

conclusion, all hands must be on deck to promulgate adult education 

among adult Nigerians across nook cranny of the nation. In an effort 

to develop our nation, the role of education in general and adult 

education in particular cannot be underestimated, if the talents and 

abilities of the adult population are to be developed, mobilized and 

optimally utilized in national development. 
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