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Introduction  

Background to the Study 
ass media is generally regarded as 

the means through which a large 

heterogeneous people can be 

reached at specific time for the purpose of 

information dissemination. There are various 

media of communication ranging from 

household electronics such as television and 

radio to print media like newspapers, 

magazines, journals, etc. Office and mobile 

equipment such as telephones, Internet and E-

mail, Fax machine, etc. are also categorized as 

media of communication. Since this study 

focuses on the impact of mass media on the 

cognitive development, attitude formation and 

ultimately upbringing of children, it would focus 

more on the television programmes that 

children devote their time to watch. Many 

parents rely on the television as a medium of 

engagement and education for children. Hence, 

it is easier for them to have access to this 

medium of communication than others already 

mentioned. 
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ABSTRACT 
The key aim of 

this paper was 

to examine the 

influence media 

exposure could 

have on the 

cognitive 

development 

and attitude 

formation of 

children. This 

research was 

carried out in St. 

Francis Primary 

School, Isale-

Aro, Osogbo and 

Ministry of 

Education, Osun 

State 

Secretariat, 

Abere, Osogbo, 

Osun State, in 

South-Western 

Nigeria. A 

sample size of 75 

staff members  
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Conventional media platforms (such as 

newspapers, magazines, comic books, radio, 

video games, movies, and especially 

television) present a very different form of 

socialization than any other, because they 

offer no opportunity for interaction. 

Television has an influence on children from a 

very young age and affects their cognitive and 

social development (Elkind, 2007; Wright et 

al., 2001). Television is the medium with the 

greatest socialization effect, surpassing all 

the other media by far in its influence on the 

young child. The very fact that television is not 

an interactive agent is greatly significant to 

the development of young children. While 

watching, children have the feeling that 

they’re interacting, but they’re not. Since the 

average child watches 3 to 4 hours of 

television a day, the time left for playing with 

others and learning social skills is drastically 

reduced.  

Of course, parents can control the time their 

children spend watching television, that is 

often not the case. They can monitor the 

selection of programs, but some allow their 

children to watch whatever happens to be on. 

Some parents do not consider how they can 

use television to teach decision making. They 

do not make children aware that when one 

program ends they can either weigh the 

various merits of the next offerings or turn 

the set off. Some children, especially those 

with a remote control in hand, flick through 

the channels periodically, randomly stopping 

at whatever catches their interest at the 

of the afore-

mentioned 

organizations was 

drawn from the study 

population. The data 

collection and 

analysis were done 

through survey 

method. Findings 

reveal that children’s 

exposure to various 

media platforms 

could have 

dichotomous 

impacts. On the one 

hand, it is capable of 

aiding positive 

learning and 

improving academic 

performance. On the 

other hand, such 

media exposure could 

be a source of 

negative learning, 

inadvertently 

contributing to a 

decline in academic 

performance.  
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moment. That’s very different from critically examining options and 

consciously deciding on one. This is where parent education could be 

effective. Some parents who grew up with television themselves haven’t 

given much thought to the effects of that medium, and how to decrease 

these effects. 

Children learn through watching television. Some of the things they learn 

are beneficial; others are not. They learn about the world and the ways 

of the society. They learn something about occupations, for example, 

getting an idea about what a nurse does, what a doctor does, and how 

the two relate to each other. They learn about the institutions of the 

society; what goes on in court, for example. They learn the language to 

go with these roles and settings and they also learn some things you 

would rather they didn’t know! Children also learn about current themes 

and issues, both from newscasts and drama; issues such as kidnapping, 

the homeless, and the spread of AIDS. Most of these issues and themes 

are not happy ones, and many are very frightening, especially when 

children watch programs that are intended for adults.  

What then is a television? A television is a piece of electrical equipment 

with a screen on which programmes with moving pictures and sounds 

can be watched (Oxford Advanced Learner’s Dictionary 2001). Prior to 

1965, film and television research tended to be simple media comparison 

studies which usually found no significant difference between the 

effectiveness of a conventionally-delivered lecture and the same 

instruction delivered via moving image (Wetzel et al., 1994). Since 1965, 

most television research, particularly that which examines the influence 

of television on attitudes and behaviors, has focused on incidental 

learning from mass media rather than on intentional effects from 

classroom presentation of instruction via visual media, and has 

particularly focused on children's television viewing. Much important 

work has been done on television's socializing effects on children, 

particularly the relationship between viewing violence and behaving 

violently. Other recent research has focused on the area of media 

literacy. This work looks into the influence of media exposure on 

children’s cognition and attitude formation. 
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Statement of the Problem 

Mass media, as generally known, is a means through which a large 

heterogeneous people can be reached for the purpose of information 

dissemination at a specific time. There are two sides to this; this means 

that as mass media has so many advantages, even so it does have its 

disadvantages too. People truly have access to important information 

through mass media even at the comfort of their homes, not only that, 

children also learn so many things from the educative programmes that 

are being transmitted on the television or radio or those that are 

published on the papers like magazines, newspapers, journals, etc. 

However, if children’s exposure to media contents are not properly 

monitored and controlled by parents and guardians, there may be 

negative implications.  

The focus of this study is the impact of mass media on children 

upbringing; whether the media contents, especially television 

programmes as the main focal point, have impact on Nigerian children 

upbringing. 

 

Research Questions 

• What impact can early exposure to mass media have on 

Nigerian children’s cognitive development and attitude 

formation in their upbringing stage? 

• What measures should be put in place to prevent Nigerian 

children from negative learning in their exposure to media 

contents? 

• What are the roles of Nigerian parents and guardians in how 

children are exposed to media contents? 

• To what extent are the National Broadcasting Commission and 

other regulatory agencies in Nigeria performing their duty of 

television programmes censuring? 

 

The Role of Mass Media in society: 

The mass media perform their functions in every society. As they perform 

their functions in society, they do not work in isolation or in a vacuum, 

but in conjunction with other social institutions such as family and 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
AUG., 2021 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJSSRA 5 

SOCIAL SCIENCE RES. & ANTHROPOLOGY VOL.6 

ISSN: 2977-5745 

kinship, educational, economic, internal and cultural social function of 

the mass media. 

According to Okunna (1999:116) “Mass Media as a socializing agency 

works closely with other socializing agencies like the family, the school, 

the church, and the peer group. Through the process of socialization, the 

individual is made aware of and internalizes the values, norms and 

acceptable behavior patterns of the society. To internalize means to 

learn something so well that it becomes a part of you. The mass media 

as a socializing agency provides a common knowledge, the 

internalization of which enables people to operate as effective members 

of their society.”  

Wilbur Schram (1991) used the simple and common terms such as 

Watchers (Watchdogs), informer, teacher and entertainer, which in the 

opinion of Folarin are no longer adequate to describe the mass media as 

a social institution. Harold Lasswell indentified the following functions 

some years ago. 

(a) Surveillance of the Environment: In every society, the Mass Media 

carefully watch what goes on and reports this in the news. In this way, 

the members of the society become aware of what is happening around 

them. This represents the way news stories or events about society are 

reported on the pages of the newspapers and magazines. Through 

exposure to the same information and the same interpretations of 

events, people learn to think along the same lines. They do not 

necessarily arrive at the same conclusions, although that may happen, 

but they focus on the same elements of an issue. This has been referred 

to as the agenda getting role of the mass media (Lang, and Lang, 1960). 

The Lands Conceptualized Mass Media as interacting with the public and 

with leaders on an issue, and in the process developing a consensus 

about that issue. They also know the threats and opportunities that 

abound in their societies. This is called the “Watchman” functions of 

communications. 

(b)  Correlation of parts of the society in relation to their 

environment. 

This function amounts to a critical analysis of the events or news items 

and the preparation of the minds of the public for a possible reaction to 
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such events going on around them. This is known as “Editorializing.” An 

editorial recommends a view points or proposes action on the part of the 

individual or government. 

(c) Transmission of culture from one generation to another. 

According to Harold Laswell (1993), this function is basically concerned 

with education and socialization. The society’s social heritage is passed 

from one generation to another. In primitive societies, one’s heritage 

and traditions were first passed along by word of mouth. Other functions 

of mass communication include entertainment, achieve, commerce, 

freedom of expression and self-actualization. The entertainment 

function involves provision of the messages to amuse the audience, help 

them to relax and ease their tension. Most programmes on FM radio are 

meant to entertain the audience. The Economic/Commerce function 

involves presentation of sales messages to the audience. Through media 

of mass communication advertisers (in this sense, anyone who has 

anything to sell) have opportunity to lay bare before their target 

audience that which they have to sell. 

Mass communication has made mass production of goods and services 

possible. This has helped to lower the cost of production, unlike before 

when manufacturers would be searching for buyers, all they have to do 

today is to place advertisements in the mass media to inform, convince 

and persuade the audience to their bidding.  

The freedom of expression: Mass communication gives individuals in the 

society opportunity to freely express themselves. This helps maintain 

harmonious relationships among individuals and groups in the society. In 

other words, mass communication promotes “free market place” for 

freedom of expression. As an individual, you are free to lay bare before 

the society “whatever” sentiment, opinion or ideal you hold. Other social 

functions of the mass media include motivation and mobilization. The 

mass media encourage and ginger people up to achieve the aims or goals 

of the society. These goals are promoted by the media which then 

stimulate and foster the aspirations and activities of individuals and 

communities to achieve such goals. This formed the bases for instituting 

various mobilization agencies such as Mass Mobilization for Social and 

Economic Recovery (MAMSER), National Economic Empowerment and 
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Development Strategy (NEEDS), national Orientation Agency, etc in 

Nigeria for effective grassroots mobilization towards the national 

objectives. None of these agencies could have impacted the society 

without media of communication. 

Integration is another function of mass media. This is of immense 

importance in our modern world in which ethnics; religious, political and 

other diversities divide people both nationally and internationally. The 

social control functions include motivation and mobilization to achieve 

societal goals; integration of ethnic, religious and political differences 

both nationally and internationally. 

 

Understanding How Children Develop Televisual Literacy 

Before discussing the impact of television on areas such as language 

development, for example, it is important to understand how children 

acquire the skills that enable them to understand television.  

Children do not perceive television in the same way that adults do, and 

develop televisual skills step by step in line with their cognitive 

development. Age and linguistic maturity determine how a child will 

respond to and engage with TV.  According to Piaget children experience 

four stages of cognitive development, which can be applied to television 

(Piaget, 1969; Lemish, 2007).  Children under two experiences a ‘sensory-

motor’ stage, where their senses and actions show them that objects on 

television feel differently to those experienced in real life (see Lemish, 

2007, p. 39).  During a ‘pre-operational’ stage between 2 and 7 when they 

are acquiring language, they develop representational thinking skills, 

which allow them to talk about their experience of television.  Between 

7 and 12 (the concrete operational stage), children begin to engage in 

abstract thought which allows them to understand the medium’s codes 

and conventions sufficiently to follow storylines. They develop levels of 

perception (televisual literacy), which allow them to understand the 

chunks and segments that constitute a television programme and how 

they are linked (Signorielli, 1991, p. 28). From the age of 12 children are 

assumed to understand television in a similar way to adults (See Lemish: 

2007, p. 39; also Hodge and Tripp, 1986, p. 80-81).  
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According to Davies, while all children are born with ‘an innate human 

capacity to learn’, televisual literacy requires some learned and taught 

skills (1997, p. 3).  She argues that ‘children need to understand the world 

in which they live, including the way that it is represented in different 

symbolic forms’ (1997, p. 3).  These representations will vary depending 

on a child’s home environment (the cultural, political and socio-economic 

background of the family) and where they live.   Literacy, therefore, is 

about giving children access to representations, which allow them to 

understand and use the systems that represent reality – including 

audiovisual representations of reality (ibid.: 4).  

Media literacy shifts the focus of study from television effects to what 

children can do with television and other media. Under Section 11 of the 

Communications Act 2003, regulatory authority Ofcom has a duty to 

encourage others to bring about a better public understanding of the 

nature and characteristics of electronic media content and the processes 

and systems by which it is delivered. Ofcom defines media literacy as ‘the 

ability to access, understand and create communications in a variety of 

contexts’ without which people’s ability to participate in society is greatly 

curtailed (Ofcom, 2006, p. 2).  Media literacy comprises 1) the ability to 

use a range of media and be able to understand the information 

received, 2) the ability to analyze the media contents/information 

critically, 3) the ability to create video and audio content, and 4) the 

ability to control and judge what kinds of content should be avoided. 

Viewed from this perspective children are perceived as ‘active’ rather 

than ‘passive’ media users, capable of developing media literacy skills 

just as well as the traditional literacy skills of reading and writing (Huston 

& Wright, 1997).  

Children develop different types of media literacy as they grow up. Today 

children start experiencing television almost from birth even if it is just 

on in the background, (see Rideout et al 2003, p. 12). As children mature, 

television viewing increases due to increased comprehensibility. 

Anderson and Pempek established that children aged 12 to 24 months 

paid higher levels of attention to Teletubbies, a programme specifically 

designed for them, than to Sesame Street, a programme targeted at 
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older children (2005: 510). This act of paying attention was part of the 

process of developing cognitive skills. They state that 

“It appears that videos and TV programs that are 

directed at infants and toddlers can gain high levels of 

sustained attention … In the case of infants and toddlers, 

if comprehension is minimal, attention to television by 

very young children may be purely reactive due to 

frequent elicitations of the orienting reaction by visual 

and auditory change. On the other hand, programmes 

that are directed at them may be comprehensible and, 

thus, reflect higher cognitive processing (Ibid: 509).” 

 

Teletubbies is a good example of a programme that attracts high levels 

of active attention ‘with singing, dancing, pointing, imitating behaviours, 

speaking back to the television and generally reacting enthusiastically 

with great joy’ (Lemish, 2007, p. 46 citing research that first appeared in 

Televizion, 1999, 12/2).  

Young children start to understand television from an early age. As they 

mature they learn to draw distinctions between their own world, what is 

shown on television and whether it is true to life.  In a three-year British 

study of five year olds in a large urban school, Gosling and Richards 

established that children could talk about what was real in television 

programmes, and some showed understanding of television’s basic 

technical processes.  These studies illustrate the extent to which children 

(from infants to preschoolers) gradually develop their televisual literacy.  

While younger children acquire basic skills, older children can become 

critical viewers, using television to construct identities for themselves 

and distinguishing themselves from other children. In a study of how 

children’s television tastes develop, Davies et al conducted interviews 

with children and found that the act of classifying programmes served as 

a means of social self-definition:  

“For example, when a group of Year 2 [6-7 year-old] boys 

collapsed into laughter at the mention of Teletubbies, 

they were clearly distancing themselves from the younger 

audience for whom the programme is designed - and from 
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the girls in their class who had appropriated its ‘cuter’ 

aspects. Similarly, when a group of Year 2 girls covered 

their ears every time football was mentioned, they were 

self-consciously constructing their own girlishness by 

rejecting the male world of football” (2000, p. 8). 

 

The description above shows how children aged 6-7 have already 

developed gender identities and are able to categorize programmes 

through their own distinctive tastes. In a similar vein, Buckingham points 

out that the ability of older children to exercise critical judgments on 

programmes serves particular social purposes connected with their 

developing media literacy:  

“They enable children to present themselves as 

sophisticated viewers, who are able to ‘see through’ the 

medium, and hence to differentiate themselves from 

those who (by implication) cannot. Critical discussions of 

the media therefore provide important opportunities for 

‘identity work’- for laying claim to more prestigious or 

powerful social identities” (2003, p. 109).  

 

In summary then, children gradually develop different types of skills 

through watching television.  Over time they learn how to understand 

television, but may not perceive it as adults do. Understanding what 

children can and cannot do with television and how they perceive it is 

therefore essential for examining how it impacts their lives. As children 

acquire more experience of television, their ability to comprehend its 

content and translate those meanings into learning increases.  

 

Why do Children watch TV and how do they watch?   

The previous sections have looked at what children, pre-dominantly pre-

school children, can learn from television in terms of academic 

achievement and pro-social skills, but many British studies use a more 

child-centred approach which examines why and how children use the 

media, and relate it to the development of their media literacy.  Reasons 

for watching usually revolve around passing time; for learning; for 
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companionship; for relaxation, escape and arousal (Gunter and McAleer, 

1997: 19). Studies in Britain have shown that children watch television 

when they get bored, and that they expect excitement and pleasure 

from television rather than education (c.f. Livingstone 2002, Buckingham 

1996). According to Hill, ‘For children, television is “good” when it is 

engaging, action packed, funny, and above all, entertaining’ (2004: 183). 

The reasons why children watch television are complex and, like adults, 

relate to their need to find information, to pass time, to be entertained 

and to find comfort, with some research suggesting that it can be a way 

of dealing with hostile social environments (Master, Ford, Arend, cit in 

Gunter and McAleer, 1997: 28). An ITC (Independent Television 

Commission) report on children and cartoons underlines the pleasure 

children get from watching television:  

“After school, television is seen as something which helps 
children to relax and unwind. It keeps them entertained 
without their having to make much of an effort. It is 
entertainment for children on weekend mornings, keeping 
them company while mum and dad are still in bed. 
Cartoons have a particular role within children’s (5-9 years) 
television viewing. They are short, easy to dip in and out of, 
fun, funny (they make children laugh), and exciting (the 
thrill of ‘scary good’) … Children find cartoons both 
stimulating (action, colour and music), and relaxing (they 
require little effort to watch). They have a simple content 
which is easy to follow (Chambers et al 1998: 39).”  

 
Younger children also use their experience of television in play, imitating 
Power Rangers or playing Dragon Ball Z games. In this way television 
content is used to construct make-believe worlds through imagined play 
(see Lemish, 2007: 63). Television in this sense acts as an important 
outlet to express feelings and fantasies. According to Huntemann and 
Morgan the media play an important role in the process of identity 
development, through the establishment of role models, and this shapes 
what children think about the world and how they perceive themselves 
in it (2001: 309). Children can develop a sense of themselves through the 
media, which offers a way of forging relationships with family members 
and peers (Marsh, 2005: 12).  As they get older this applies particularly to 
drama. They can learn about secondary school, for example, from 
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realistic soaps like Grange Hill (Davies 2001). Dramatic characterizations 
and plots can show children how to deal with other people, solve 
personal problems, make friends and get on in life (see Gunter & 
McAleer, 1997: 20). In this respect drama can be a major source of social 
learning where they learn about themselves and about life.  However, 
according to Buckingham, children’s involvement with drama is complex:  

“Children’s responses to melodrama and soap opera 
also involve a complex combination of ‘distress and 
delight’, in which the masochistic experience of pain and 
suffering is balanced by a utopian desire for the joy and 
pleasure that might have been. Furthermore, as in the 
case of horror, these emotional reactions depend upon 
complex forms of cognitive or intellectual judgment, in 
which children’s developing knowledge of the genre, 
and of the medium itself, plays a crucial role. And, here 
again, the social context of viewing and of talk about 
viewing significantly determines the ways in which 
children make meaning and pleasure from what they 
watch” (1996: 140). 

 
In watching television, older children also develop critical thinking, about 
what they like and do not like, becoming more sophisticated viewers in 
the process (Buckingham 1996:132; Hill, 2004).  According to Buckingham 
this process of engaging in critical viewing practices is part of the process 
in which they construct their own identities:  

“Children inevitably become aware of critical perspectives 
on the media as part of their everyday experience. 
Judgments about whether television is or is not ‘realistic’, 
for example, are part of the stock in trade of most viewers’ 
discussions of their favourite programmes. To some 
extent, this can be seen as a function of children’s general 
cognitive development … critical discussions of the media 
therefore provide important opportunities for ‘identity 
work’- for laying claim to more prestigious or powerful 
social identities” (2003: 109).  

 
In the case of school children, television programmes which are not 
specifically produced for ‘educational’ purposes can teach them about 
society and its values. In evaluating programmes they are developing 
their own identities and critical thinking skills.  
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Theoretical Review 
Hermeneutic Theory 
Many communication theorists do not want to explain, predict, and 
control social behaviour (they see this as unnecessarily reductionist). 
Their goal is to understand how and why that behavior occurs in the 
social world. This hermeneutic theory is “the study of understanding, 
especially by interpreting action and text” (Littlejohn, 1996, p. 208). 
There are different forms of hermeneutic theory. For example, social 
hermeneutics has as its goal the understanding of how those in observed 
social situation interpret their own lot in that situation. As ethnographer 
Michael Moerman (1992, p. 23) explained, social hermeneutic theory tries 
to explain how events “in the alien world make sense to the aliens, how 
their way of life coheres and had meaning and value for the people who 
live it.” Another branch of hermeneutics looks for hidden or deep 
meaning in people’s interpretation of different symbol systems, for 
example, in media texts. As you might have guessed from these 
descriptions, hermeneutic theory is sometimes referred to as 
interpretive theory. Another important idea embedded in these 
descriptions is that any text, any product of social interaction – a movie, 
the president’s State of the Union Address, a love letter, a conversation 
between soap opera hero and heroine, can aid cognition, being a source 
of understanding. 
 
RESEARCH METHODOLOGY 
Research Design 
Survey method was employed for this paper. The study population for 
this work is St. Francis Primary School, Isale-Aro and Love and Faith 
secondary school, Dada Estate, Osogbo. The researcher made use of 
Primary six, Junior Secondary Students three and Senior Secondary 
School three students; the total population of which is 78. Purposive 
sampling techniques was used for the mature minds among the students 
and pupils to be able to respond to the questions. The total number of 
seventy eight (78) students and pupils of the mentioned schools were 
chosen for the administration of questionnaire without bias for their sex 
or age. Seventy five (75) out of seventy eight (78) copies of 
questionnaires distributed were returned. 
 
DATA PRESENTATION AND ANALYSIS 
Table 1 
What possible impacts can mass media have on children upbringing? 
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Response No. of 
Respondents 

Percentage of 
Respondents 

Improvements in academic 
performance 

3 4% 

Decline in academic 
performance 

2 3% 

Learning of bad attitudes 4 5% 
Learning of good attitudes 0  
Improvement in academic 
performance and learning of bad 
attitudes 

0  

Decline in academic 
performance and learning of 
good attitudes 

0  

Improvement in academic 
performance and learning of 
moral attitudes 

0  

All of the above 66 88% 
Total 75 100% 

 
The table shows that mass media can perform wonderful in improving 
academic performance of children, declining academic performance of 
children, learning of bad attitude and good attitude, learning moral 
attitude and so on. The reason is that 88% of respondents agreed to this. 
Table 2 
What measures should be put in place to prevent children from learning 
bad things from media contents? 
Response No. of 

Respondents 
Percentage of 
Respondents 

Effective regulation and 
censuring of media 
contents by the 
regulatory authorities. 

42 56% 

Sanctions on media 
stations/houses that 
transmits adult 
programmes without 
appropriate censor. 

5 7% 

Parents and guardians 
proper monitoring and 

28 37% 
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control of children’s 
access to media 
contents 
Total 75 100% 

 
The table shows that effective regulation and censuring of media 
contents should be done to prevent children from learning bad things 
from media contents 
 
Table 3 
How well are the National Broadcasting Corporations and other 
regulatory agencies performing their duty of television programmes 
censuring? 
Response No. of Respondents Percentage of Respondents 
Excellently 0 0% 
Satisfactorily 6 8% 
Fairly 54 72% 
Poorly 15 20% 
Total 75 100% 

 
The table shows that performance of the National Broadcasting 
Corporations (NBC) and other regulatory agencies in performing their 
duty of television programmes censuring as being fairly satisfactory, this 
is as 72% of the respondents agreed and responded. 
 
Table 4 
Do you agree that children should not be allowed to spend a long time 
watching television programmes? 
Response No. of Respondents Percentage of Respondents 
Strongly Agree 20 27% 
Agree 45 60% 
Disagree 10 13 % 
Total 75 100% 

 
The table shows that majority of the respondents agreed that children 
should not be allowed to watch television for a long time. 
 
Table 5 
Apart from television, which other medium of communication can 
children learn bad habits from? 
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Response No. of 
Respondents 

Percentage of 
Respondents 

Video sharing on mobile devices 27 36% 
Books or magazines containing 
information that are meant for 
adults 

10 13% 

Spontaneous access to 
pornographic web pages 
(Internet) 

38 51 % 

Total 75 100% 

 
The table shows that children can also learn bad habits from 
spontaneous access to pornographic web pages (Internet) apart from 
television.  
Findings of the Study 
The followings are the findings made from the research: 

• The possible effects of media contents on children include 
both good and bad attitudes, and that it also both improves 
and causes decline in academic performance. 

• The following measures should be put in place to prevent 
children from learning bad things from media contents: 
a.  Effective regulation and censuring of media contents by 

the regulatory authorities. 
b. Sanctions on media stations/houses that transmits adult 

programmes without appropriate censor. 
c. Parents and guardians proper monitoring and control of 

children’s access to media contents. 

• The National Broadcasting Corporations (NBC) and other 
regulatory agencies are not performing their duty of television 
programmes censuring to the expectations of people. Their 
performance is only fairly good. 

• Children should not be allowed to spend a long time watching 
television programmes. 

• Apart from television, other media of communication through 
which children can learn bad habits are as follows: 
a. Video sharing on mobile devices. 
b. Books or magazines containing information that are meant 

for adults. 
c. Spontaneous access to pornographic web pages (Internet). 
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• The roles of parents and guardians towards how children are 
exposed to media contents are as given below: 
a. Parents and guardians should ensure that the exposure of 

children to media contents are properly monitored and 
controlled by restricting their access to the television, 
mobile phones, inappropriate magazines and other media 
of communication. 

b. Parents and guardians should ensure that that only 
educative television programmes are allowed to be viewed 
by the children, if they must watch the television. Books or 
magazines that contain information meant for adults alone 
should be kept away from children. 
 

Conclusion 
Contrary to the seemingly popular perception that mass media do not 
have positive effects on children, rather causing moral decadence, mass 
media is indeed a means of reaching out to heterogeneous people across 
all ages at a specific point in time to dissipate vital information that may 
be of great benefit to them. Children learn a lot of things from the mass 
media, especially from watching educative television programmes that 
can benefit them in various aspects of life and capable of contributing to 
their life development. Parents, guardians and media regulatory 
authorities only need to join hands together to make sure that children 
are not exposed to media contents that can have negative effects on 
their reasoning and attitudes. 
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