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INTRODUCTION 

s the world advanced technologically, the 

need for adequate educational 

preparation became paramount. Due to 

the competitive nature of society, a focus on 

educational success has permeated societal 

consciousness. With this drive to achieve, many 

psychological aspects became apparent. The 

more that is known about why one succeeds or 

fails in academic situations, the better one can 

change cognitively or behaviorally to achieve 

optimum individual success. This study attempted 

to investigate in order to support or oppose the 

theory that men and women do not differ with 

regard to general test anxiety. The literature 

indicated a slight difference in the areas of 

mathematics and science. However, this study is 

focused solely on general test anxiety. The 

implications for this study are to open the doors 

for curriculum design and instructional styles to be 

better defined were there to be a gender 

difference discovered. If there truly is a 

significance between the genders with regard to  
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test anxiety, then 

accommod ations should 

be made to alleviate this 

discomfort. With an equal 

and stable baseline of test 

anxiety for both genders, 

an exam will test the 

student’s actual 

knowledge on the subject 

without regard to test 

anxiety manifested simply 

by gender and the coping 

ability of the student. 

The rationale for 

investigating test anxiety 

and gender difference is to 

explore the possibility of 

gender-biased testing due 

to increased test anxiety 

experienced. There was a 

dichotomy found within 

the literature with a large 

body of evidence 

supporting the theory of 

test anxiety and gender 

difference and an equally 

large body of literature 

refuting the theory that 

there is a significant 

difference between the 

genders with regard to 

general test anxiety 

Kagan and Havermann 

(2002) defined anxiety as 

vague, unpleasant feeling 

hundred students of School of Vocational 

and Technical Education of 2019/2020 

session comprising of 1070 students. From 

the population, 220 students were 

sampled. and Test Anxiety Scale (TAS) 

was used as an instrument for data 

collection. The instrument was developed 

by Sarason and Spielberger. It has internal 

consistency reliability estimates (test-

retest) of 0.88 and a temporal stability 

coefficient of 0.75. Students CGPA of the 

sampled students were collected and 

analyzed using Analysis of Variance 

(ANOVA) and T-test independent sample 

by using SPSS. The findings of the study 

revealed that there is significant influence 

of  anxiety in the test performance of 

SRCEK students and there is no significant 

gender difference in the influence of 

anxiety on test performance of  SRCEK 

students. Among the recommendations 

of the study are: lectures should simplify 

their teaching by using good methods of 

teaching and use of good examples and 

illustrations, this will reduce the level of 

test anxiety of the students. Students 

should work hard, be committed to their 

study and prepare well for the test as a 

mechanism of reducing anxiety in a test. 

 

Keywords: Gender difference,   Test 

Anxiety, Sa’adatu Rimi, College of 

Education. 
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accompanied by a premonition that something undesirable is about to 

happen. Fear and anxiety are considered closely related to each other 

and thus it is very difficult to draw any sharp line between the two words. 

However psychologist suggest that fear is a reaction to a specific 

stimulus, while anxiety is vague and its cause is not always apparent. 

Horney (2010) saw anxiety as a reaction an anticipated danger; it is signal 

a threat to whatever is experienced as having some rational or irrational 

value. He explained anxiety as an integral function of an organization, it 

may act as a creative force, leading an individual toward innovative 

responses, but when tension in the organism becomes excessive, 

anxiety may have disorganizing effects.   

Anxiety refers to emotional state arising in situation of worry, 

nervousness and manifested in expectation for unfavorable events. It 

could also be defined as the psychological reaction to an expected 

danger whether real or imagined. (Ringim, 2016). Anxiety disorders are 

classified into phobic disorder, panic disorder, general anxiety disorder, 

obsessive compulsive disorder and stress disorder. Phobic disorder 

which means simple fear is the most common of all the anxiety related 

disorders, it also refers to persistent excessive or irrational fear of a 

particular object or situation. To be diagnosed as phobic disorder, the 

fear must lead to avoidance behavior that interferes with affected 

person’s normal life example zoophobia: fear of animals, acrophobia: 

fear of heights, night acrophobia: fear of darkness etc. (Ringim,2016). 

Panic disorder people with panic disorder have recurring and 

unexpected panic attacks. A panic attack is a relatively short period of 

intense fear or discomfort, characterized by shortness of breath, 

dizziness, rapid heart rate, trembling or shaking, sweating, choking, 

nausea and/or other distressing physical symptoms. It may last from a 

few minutes to a few hours. People having panic attack may believe they 

are dying or going crazy. Not surprisingly, they usually have persistent 

fears of another attack. For most people who suffer panic disorder, 

attacks have no apparent cause. However, many people with panic 

disorder also have acrophobia. (American Psychiatric Association, 1994). 

General Anxiety Disorder is an excessive or unrealistic worry about life 

circumstances that lasts for at least six months. The worries must be 
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present during most of that time in order to warrant a diagnosis of GAD. 

Typically, the worries focus on finances, work, interpersonal problems, 

accidents or illness. GAD is one of the most common anxiety disorders, 

yet few people seek psychological treatment for it because it does not 

differ, except in intensity and duration from the normal anxiety of 

everyday life. It’s difficult to distinguish GAD from other anxiety 

disorders as well, most often phobic disorder. (Barlow, Adler, Craske and 

Kirshenbaum, 1989). Obsessive Compulsive Disorder it’s the most acute 

disorder. Obsessions are unwanted thought, ideas or mental images that 

occur over and over again. They are often senseless or repulsive, and 

most people with obsessions try to ignore or suppress them. The 

majority of people with obsession also practice compulsions, which may 

reduce the anxiety their obsessions produce. Compulsions are repetitive 

ritual behaviors, often involving checking or cleaning. (Davison and Neal, 

1990). Stress disorders include post-traumatic stress disorder (PTSD) and 

acute stress disorder. The two disorders have similar symptoms but they 

differ in how quickly they occur after the traumatic events that triggers 

disorder. They also differ in how long they last. PTSD refers to intense, 

persistent feelings of anxiety that are caused by an experience so 

traumatic that it will produce stress in almost anyone. Experiences that 

produce PTSD include rape, severe child abuse, assault, severe accident, 

etc. it appears to be common syndrome in people who have experienced 

extensive trauma. (Ironson, 1993). Some of its symptoms includes; 

flashbacks, nightmares, numbness of feelings, increased tension etc. 

(American Psychiatric Association,1993)  

Statistically, it has been determined that many students in elementary 

and secondary school perform poorly on examinations due to test 

anxiety (Hill, 1984). This translates to approximately 20% of school 

children and 25% of college students having performance debilitating test 

anxiety, without regard to gender (Wilson & Rotter, 1986). Test anxiety 

is defined as consisting of two components: worry and emotionality 

(Liebert & Morris, 1967). Nausea, elevated heart rate, and increased body 

temperature are associated with the emotionality component of test 

anxiety. The worry component consists of internal expectations of 

failure based upon past performance. This aspect of test anxiety can 
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interfere with cognitive activity at the time of evaluation, such as 

memory recall, distractibility, and deficits in general concentration. 

Though worry and emotionality are separate components, they are 

positively correlated in relation to each other (Deffenbacher, 1980). 

Although most relaxation  strategies address the emotionality 

component, it has been indicated that the worry components of test 

anxiety are the aspects that most adversely affect academic 

achievement (Gross, 1990). Research has established that people with 

high levels of test anxiety are associated with low academic 

achievement. These people perform poorly not only in the regular 

classroom setting but also on achievement and aptitude tests. Even 

though the researchers did not examine the construct of gender, anxiety 

may be seen as a potential threat to test validity, even without the 

construct of gender examined (Payne, Smith, & Payne, 1983). Students 

who suffer from test anxiety do not necessarily lack in intellect or drive. 

Test anxiety, and other deficits related to test anxiety, interfere with 

academic performance (Everson & Millsap, 1991). Test anxiety may also 

affect test performance by interfering with in-class learning, 

development of adequate study skills, and homework achievement. 

These students do not recognize relevant information, are unable to 

integrate this knowledge into their long-term memory, and do not 

possess the skills to self-evaluate their learning state (Gross, 1990). 

Tobias’ Cognitive Attentional Model (1980) describes this process in 

terms of deficits in all the stages necessary to retain and recall 

information. There seems to be a correlation between increased test 

anxiety and lower performance, which can be associated at both the high 

school and university level (Gaudry & Spielberger, 1971). According to 

their research, there are breakdowns in the following areas of learning: 

the preprocessing stage (the initial introduction of information), the 

processing stage (the cognition of information), and the production 

stage (the reproduction of information). As researched, if there are 

deficits in any of the stages, then there will be a breakdown of skills and, 

thus, cause test anxiety. The student becomes highly anxious because of 

this lack of background knowledge and fails to perform as well due to 

breakdowns in concentration.  Individuals with low levels of anxiety 
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maintain their focus throughout information processing and retrieval. 

Because there are few to no cognitive breakdowns, these individuals 

stay on task and perform well on exams and achievement tests (Wigfield 

& Eccles, 1989). These individuals process information as it is presented 

and develop adequate study habits. With this confidence in their 

knowledge, low-anxious individuals are less likely to have disruptive 

thoughts while completing the examination or studying for the exam 

initially. Their focus is not on the task or material to be learned, but on 

disruptive thoughts of failure. In contrast, individuals with high levels of 

anxiety generally have poorer study skills, and these poor study skills 

result in poor test performance. These students are then conditioned to 

expect failure when in a testing situation. This conditioning is achieved 

when the results of the poorer study skills inevitably result in lower test 

scores. Low-anxious individuals have not been reinforced to be 

conditioned to expect failure. Unlike low-anxious individuals, high-

anxious individuals have this conditioning. They believe that no matter 

how long they study, they are doomed to fail. This expectation of failure 

is akin to learned helplessness and attribution theory (Seligman, 1975). 

These psychological theories state that the individual cognitively thinks 

that no matter what happens, a certain event is destine to occur. In this 

case, it is failure with regard to academic testing. In addition to 

attribution theory and learned helplessness (Maier & Seligman, 1976; 

Seligman (1975), these thoughts of certain failure disrupt the encoding 

of material as well as the retrieval of information. This repeated cycle of 

poor test scores reinforces the student’s expectations of failure when 

placed in a testing situation. The anxiety mounts, and the exam scores 

remain poor. They experience physiologic al changes as well as cognitive 

thoughts of failure while attempting to succeed on the examination. This 

learned helplessness, as well as 8 the interference with information 

retrieval due to additional psychological and physiological changes, 

results in academic failure. All these factors cycle back and create even 

more test anxiety (Gierl & Rogers, 1996; Gross, 1990; Williams, 1991; 1994; 

1996; Wilson & Rotter, 1986). An interesting finding by Rouxel (2000) 

indicates that it is not only the level of preparation, but also the subject 

matter studied that may lead to different levels of test anxiety. This 
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research indicates that people experienced higher levels of anxiety the 

more they prepared for verbally based exams, but they experienced 

decreased levels of anxiety the more they prepared for math-based 

exams. The level of anxiety had no significant effect on achievement in 

either area (Rouxel, 2000). Mwamwenda (1994) supported previous 

research that found that students perform more poorly on academic 

tests when experiencing test anxiety with his study on South African 

University graduate students. This study found that test preparation had 

no effect on the level of test anxiety and that highly test-anxious 

students performed poorly regardless of the amount of exam 

preparation. Regardless of gender, the students who reported 

experiencing higher levels of test anxiety had lowered academic 

performance. Interestingly, the test on which the students reported the 

anxiety levels and measured performance was an educational 

psychology exam. The researcher stated that this type of exam was used 

due to convenience sampling, as well as the possibility of another 

potentially confounding variable of mathematical/scientific test anxiety. 

Generally, it is believed that females have a greater likelihood of 

experiencing test anxiety. Some theorize that this is because society has 

different expectations for the genders. Many children are reared 

according to societal norms and mores that determine which roles are 

appropriate for which gender (Silvestri, 1986). Due to this biased 

upbringing, children perceive activities to be either masculine or 

feminine in nature. Excelling in an area that is not gender-appropriate 

often 9 leads to punishment (Silvestri, 1986). This early conditioning 

encodes certain gender-specific behaviors and activities, as well as 

gender-specific expectations. Generally, males are expected to achieve 

in math, science, and technology, whereas females are reared to be 

interested in the arts and humanities (Silvestri, 1986). The expected 

success of females in a given scientific task is generally lower than that 

of their male counterparts, even if they are equally competent. This 

societal belief has led to the theory that females are more highly test 

anxious than male has been some research to support the assertion that 

females are more test anxious with regard to math studies and have 

lower levels of test anxiety with regard to verbal exams than their male 
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counterparts (Benson & Bandalos, 1989; Dew & Galassi, 1983; Meece, 

Eccles, & Wigfield, 1990; Richardson & Suinn, 1972; Rouxel, 2000; 

Wolters, Yu, & Pintrich, 1996); however, in other research, these 

differences have been nonsignificant and slight (Fan, Chen, & 

Matsumoto, 1997; Hyde, Fennema, & Lamon, 1990; Pajares & Graham, 

1999). It can be comfortably asserted that more research must be 

conducted to determine whether this is a result of genderbased 

differences in test anxiety or if the etiology is rooted in the different 

types of academic disciplines (Furst, Gershon, & Weingarten, 1985). This 

societal belief has not been overwhelmingly supported in the research 

community with regard to the published literature. Many studies support 

the notion that males and females experience no significant differences 

in general test anxiety (D’Ailly & Bergering, 1992; Everson & Millsap, 1991; 

Mwamwenda, 1993; Payne, 1984; Rhone, 1986; Sowa & LaFleur, 1986; 

Zoller & Ben-Chaim, 1990). These studies used a variety of testing tools, 

such as the Test Anxiety Inventory (Spielberger, Gonzalez, Taylor, Anton, 

Algaze, Ross, & Westberry, 1980), the Test Anxiety Scale for Children 

(Sarason, Lighthall, Davidson, Waite, & Ruebush, 1960), 10 and the Test 

Anxiety Profile (Oetting & Deffenbacher, 1980). All these assessment 

tools utilized a Likert-type scale for self-evaluation. However, several 

studies have found significant differences with regard to general as well 

as specific test anxiety. This ambiguity in the literature has led to further 

research to define if test anxiety is an overall general difference or if 

there is another variable such as subject matter that indicates significant 

gender differences. 

Furthermore, test anxiety is an experience face by students during 

testing situations, albeit at different levels. It can be defined as feelings 

of tension and anxiety that interfere with the ability to communicate 

what one knows in a test situation (Austin & Wadlington 2005). Swetnam 

(2003) opined that test anxiety affects all students regardless of their 

achievement levels, for both high and low achievers are affected in the 

same way. It almost leads to poor achievement in tests. Test anxiety is a 

learned condition which begins to appear in third grade, finally affecting 

about fifty percent of all students. It can lead to school failure, poor 

esteem and stress related physical ailments (Craig, 1988). Anxiety such 
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as wrong and cognitive self-concern interferes with information 

processing in the particularly loop of the working memory system 

(Aluede, 2006). While a reasonable level of anxiety is useful in motivating 

students to perform better in a tests, a high level of test anxiety may 

interfere with how students perform (Strnad,2003).   

High achieving students with high test anxiety are consumed with 

doubts about their own perceived inadequacies: deficient intelligence, 

poor memory, inept problem solving abilities. They hold unrealistic 

parental, peer or self-imposed expectations to excel in all academic 

areas. 

These students can’t cope with the pressure of evaluation which might 

show their performance doesn’t meet their high expectations of 

themselves (Swetman, 2003). Gronlund (1981) further adds that in some 

instances, invalid test interpretations are due to personal factors 

influencing the student’s personal response to the test situation rather 

than to any shortcomings in the test instrument. Students may be 

hampered by emotional disturbances that interfere with the test 

performance. Some students are frightened by the test situation. Most 

of them are highly anxious students. 

 Among studies confirming the detrimental effects of high test anxiety 

include that of Faber and Spence (2013), who classified their subject as 

high anxiety and low anxiety, and concluded that students with high test 

anxiety learn simple tasks more quickly but have trouble with more 

complicated learning. In another study Ganther (2008) reported that 

people who are high in test anxiety perform poorly at learning tasks 

when they are being watched, subjects that low in anxiety actually 

perform better when they had an observer. Spielberger compared high 

and low college students’ grades, and found that the students who were 

low anxiety made significantly better grades than high anxious students.    

 

Objectives of the Study 

For the purpose of this research the following objectives were raised: 

1. To find out the influence of anxiety on test performance among 

students of different departments in SRCEK Kano State. 
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2. To find out the gender difference in the test anxiety on test 

performance among students of SRCEK Kano State. 

 

Research Questions 

In order to achieve the above objectives, the following research 

questions were raised: 

1. Is there any difference in the influence of anxiety on test 

performance among students of different departments in SRCEK 

Kano State. 

2. Is there any gender difference in the test anxiety on test 

performance among students of SRCEK Kano State? 

 

Research Hypotheses 

In order to answer the above research questions, the following 

hypotheses were formulated: 

1. There is no significance difference in the influence of anxiety on test 

performance among students of different departments SRCEK Kano 

State. 

2. There is no significance gender difference in the test anxiety on test 

performance among students of SRCEK Kano State. 

 

Methodology 

The research design employed was ex-post-facto survey design. The 
population of the study was level two hundred students of Sa’adatu Rimi 
College of Education Kumbotso Kano State 2019/2020 session 
comprising of 1070 students. From the population, 220 students were 
sampled, and Test Anxiety Scale (TAS) was used as an instrument for 
data collection. The instrument was developed by Sarason and 
Spielberger. It has internal consistency reliability estimates (test-retest) 
of 0.88 and a temporal stability coefficient of 0.75. Students CGPA of the 
sampled students were collected and analyzed using Analysis of Variance 
(ANOVA) and T-test independent sample.  
 

Results 

RQ1. There is no significance difference in the influence of anxiety on test 

performance among students of different departmentss in  SRCEK Kano 

State. 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
AUG., 2021 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJERLS 111 

EDUCATIONAL RSEARCH & LIBRARY SCI. VOL.6 

ISSN: 1942-6754 

Table 1: There is no significance difference in the test anxiety on test 

performance among students of different departments in SRCEK Kano 

State. 

  Departments                          N                               Mean                           SD      

  Agric Science                        50                               78.47                         10.06        

  Business Education               70                              77.17                         8.13  

 Home Economics                    40                              75.00                          10.25 

 Fine and Applied Arts            30                               75.05                         10.09 

  Technical Educ.                      30                               77.50                         8.18                                                                 

 

The descriptive statistics tables above answered the research question 

number one. The research question number one was on differences 

between programs, Agric Science which were 50  students had the mean 

score of 78.47 and standard deviation of 10.06, Business Education were 

70  students had the mean of 77.17  with standard deviation of 8.13, while 

Home Economics which were 40 students had the mean of 75.00 with 

standard deviation of 10.25,  Fine and Applied Arts which were 30 with 

mean of 75.05 with standard deviationof 10.09, and lastly Technical 

Education were 25 students had the mean of 77.50 with standard 

deviation of 8.18. This indicated that there is no significant mean 

difference between mean of the four departments. 

 

RQ2. 2. Is there any gender difference in the  test anxiety on test 

performance among  students of SRCEK Kano State? 

Table 2: Descriptive Statistical Table of gender Diff. in the test of 

Anxiety. 

Gender Differences                 N                        Mean                         SD                                              

     In Anxiety 

       Male                                   125                             77.77                        8.51                                                                                                                                                                                                                                    

    Female                                    95                  78.80                       10.36                                       

 

The research question two which was on gender differences, male were 

125 with mean of 77.77 and standard deviation of 8.51, while females 

were 95 with mean of 78.80 and standard deviation of 10.36. 
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Test of Hypothesis One 

There is no significant difference in the influence of anxiety  on test 

performance among students of different departments in SRCEK Kano 

State. 

 

Table 3. Analysis of Variance (ANOVA) 

                                Sum of Square        df            Mean Square           F            Sig 

Between Groups        165.819                4             55.273                .723        .441 

Within Groups         7343.181              215          76.491 

Total                          7509.000               219 

 

In order to test the null hypothesis that there is no significant difference 

in the influence of anxiety on test performance among students of 

different departments in SRCEK Kano State, a one way analysis of 

variance (ANOVA) was performed. From table 1, the mean scores were 

(M=78.47, SD=10.06) for Agric Science students, (M=77.17, SD=7.13) for 

Business Education  students, (M=75.00, SD=10.25) for Home Economics 

students, (M=75.05, S=10.09) for Fine and Applied Arts students and 

(M=77.50.50, SD=8.18) for Technical Education students. 

 Result from the Analysis of Variance table above shows that there was 
no significant mean difference across the mean scores on the influence 
of anxiety on test performance among students of different 
departmentss in SRCEK Kano State. This was based on the obtained F 
statistics value of .723 at P=.441 level of significance. Thus obtained p 
value is > 0.05. Based on the obtained p value of .441, no significant 
differences exist in the mean scores of influence of anxiety on test 
performance among students in different departments.  Based on the 
obtained result, the null hypothesis that there is no significant difference 
in the influence of anxiety among students of different programs in 
SRCEK Kano State was upheld. The finding revealed that no statistically 
significant difference exist in the influence of anxiety on test 
performance among students of different depatrments in SRCEK Kano 
State. 
 

Test of Hypothesis two 

Hypothesis: This state that there is no significant gender difference in the 

test anxiety on test performance  among students in SRCEK Kano State . 
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Table 4. Gender Difference in the influence of anxiety among students 

of SLU. 

Gender                         N                Mean              S D            t-value       df            p-value 

Male                              125             97.77              9.51            .709          118             .715 

Female                            95             96.80              12.36 

 

In order to test the null hypothesis that there is no significant difference 

in the test anxiety by male and female students of SRCEK Kano State, an 

independent t-test sample was performed. From table the mean on test 

anxiety for each group was M=97.77 for male students and M=96.80 for 

female students.  The results revealed that the mean score  of male 

students  (M =97.77, SD= 7.51) is not significantly different from that of 

the mean score of  female students (M=66.80, SD=10.36) at t-value 

(t=.709, df=118, p=.715). Thus, our P value .715 is > .05.  

Based on the obtained result, the stated null hypothesis that there is no 

significant difference in the test anxiety by male and female students of 

SRCEK Kano State was upheld. The result revealed that no statistically 

significant difference exist in the test anxiety on test performance due 

to gender among students of SRCEK Kano State. 

 

Discussion of findings 

This section discussed the finding of two hypotheses. As predicted that 

there is no significance difference in the influence anxiety on test 

performance among students of Sa,adatu Rimi College of Education 

Kumbotso, Kano State. In testing these hypotheses, students CGPA and 

the TAS score were used to compute the difference, Analysis of Variance 

(ANOVA) and t-test independent sample were used as tools for analysis, 

and the entire two null hypothesis were upheld. This indicated that there 

is no significant difference in the influence of anxiety among students of 

SRCEK Kano State. This finding  is not corroborates with other studies 

confirming the detrimental effects of high test anxiety include that of 

Faber and Spence (2013), who classified their subject as high anxiety and 

low anxiety, and concluded that students with high test anxiety learn 

simple tasks more quickly but have trouble with more complicated 

learning. In another study Ganther (2008) reported that people who are 
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high in test anxiety perform poorly at learning tasks when they are being 

watched, subjects that low in anxiety actually perform better when they 

had an observer. Spielberger compared high and low college students’ 

grades, and found that the students who were low anxiety made 

significantly better grades than high anxious students.    

Furthermore, other findings supported that test anxiety is an experience 

face by students during testing situations, albeit at different levels. It can 

be defined as feelings of tension and anxiety that interfere with the 

ability to communicate what one knows in a test situation (Austin & 

Wadlington 2005). Swetnam (2003) opined that test anxiety affects all 

students regardless of their achievement levels, for both high and low 

achievers are affected in the same way. It almost leads to poor 

achievement in tests. Test anxiety is a learned condition which begins to 

appear in third grade, finally affecting about fifty percent of all students. 

It can lead to school failure, poor esteem and stress related physical 

ailments (Craig (1988). Anxiety such as wrong and cognitive self-concern 

interferes with information processing in the particularly loop of the 

working memory system (Aluede, 2006). While a reasonable level of 

anxiety is useful in motivating students to perform better in a tests, a 

high level of test anxiety may interfere with how students perform 

(Strnad,2003).   

High achieving students with high test anxiety are consumed with 

doubts about their own perceived inadequacies: deficient intelligence, 

poor memory, inept problem solving abilities. They hold unrealistic 

parental, peer or self-imposed expectations to excel in all academic 

areas. 

These students can’t cope with the pressure of evaluation which might 

show their performance doesn’t meet their high expectations of 

themselves (Swetman, 2003). Gronlund (1981) further adds that in some 

instances, invalid test interpretations are due to personal factors 

influencing the student’s personal response to the test situation rather 

than to any shortcomings in the test instrument. Students may be 

hampered by emotional disturbances that interfere with the test 

performance. Some students are frightened by the test situation. Most 

of them are highly anxious students. 
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Conclusion 

Based on the result generated from the analysis of the data, it was 

concluded that there is no significant difference in the influence of 

anxiety among students of different departments in Sa’adatu Rimi 

College of Education Kumbotso, Kano State .  The result also found that 

there is no significant gender difference in the test anxiety on test 

performance among students of Sa’adatu Rimi College of Education 

Kumbotso, Kano State.  

 

Recommendations 

In the light of the research findings, the researcher has made some 

recommendations as follows: 1. Lecturers should simplify their teaching 

by using good methods of teaching, use of good examples and 

illustrations, this will reduce the level of test anxiety among students.  

Students should work hard, be committed to their study and prepare 

well for the test as a mechanism of reducing test anxiety.  

 

REFERENCES: 

American Psychiatric Association (1994) Diagnostic and Statistical Manuals of Mental 
Disorders (4th Ed) Washington DC Author 

Barlow, D.H., Adler, C.M., Craske, M. 6, & Kirshenbaum, S. (1989) “Fear of Panic” an 
Investigation of its role in Panic Occurrence, Phobic Avoidance and Treatment 
Outcome. Behavour, Research and Theraphy, 27 (4), 391-396. 

Benson, J., & Bandalos, D. (1989). Structural model of statistical test anxiety in adults. 
In: H. Van der ploeg & Schwarzer (eds) Advances in test anxiety research, volume 
6(pp 137-   

             128). Hillsdale, NJ; Erlbaum.   
Craig, C. (1988). Determining the relationship ot test scores and test anxiety levels before 

and after test test-taking strategy Seminar. Eric Document Reproduction Service. 
No. ED 3184980  

D’Ailly, H., & Bergering, A. (1992). Mathematics anxiety and mathematics avoidance 
behavior: A validation study of the two MARS factor derived scales. Educational 
and Psychological Measurement,52 369-378.  

Davison, G & Neale, J. (1990). Abnormal Psychology (5th Ed). New York: Wiley 
Deffenbacher, J. (1980). Worry and emotionality in test anxiety. In I.G. Sarason (Ed.). 

Test Anxiety: Theory, Research, & Application (pp. 111-128). Hillside, NJ; Erlbaum. 
Everson, H., & Millsap, R. (1991). Isolating gender differences in test anxiety: A 

confirmatory Factor analysis of the Test Anxiety Inventory. Educational & 
Psychological Measurement, 51, 243-251 

Furst, D., Gershon, T., Weingarten, G. (1985). Test anxiety, sex, and exam type. 
Psychological Reports, 56, 663-668. 



 

TIMBOU-AFRICA ACADEMIC PUBLICATIONS 
AUG., 2021 EDITIONS, INTERNATIONAL JOURNAL OF: 

 

TIJERLS 116 

EDUCATIONAL RSEARCH & LIBRARY SCI. VOL.6 

ISSN: 1942-6754 

Gaudry, E., & Spielberger, C. (1971). Anxiety and educational achievement. New York: 
Wiley. 

Gierl, M., & Rogers, W. (1996). A confirmatory factor analysis of the Test Anxiety 
Inventory Using Canadian high school students. Educational and Psychoogical 
Measurement, 56, 315-324 

Granlund, N., E. (1981). Measurement and Evaluation in teaching (Rev. Ed.) London: 
Macmillan Pub. Company 

Gross, Thomas, F. (1990). General test and state test anxiety examinations: state is not 
test anxiety. Educational Research Quaterly, 14, 11-20.  

Hill, K., (1984). Delibitating motivation and testing. A major educational problem, 
possible solutions and policy applications. Volume I (pp. 245-274). New 
York:Plenium, 245-274. 

Ironson G (1993), Men and Women Affected by Stress but Differently. APA Monitor, 
24(7) 8-9 

Kagan, J. P., & Harvermann, E. (2002). An introduction to Psychology. New York: 
Norton 

Libert, R., & Morris, L. (2007). Cognitive and emotional components of test anxiety: A 
distinction and some initial data. Psychological Reports, 20 975-978. 

Mwamwenda, T. (1993). Gender differences in test anxiety among South African 
University students. South African Journal of Psychology, 24, 228-231. 

Oetting, E., & Deffenbacher, J. (1980). The Test Anxiety Profile (TAP) Manual. Fort 
Collins, CO: Rocky Mountains Behavioral Sciences Institute. 32 

Rathus, A. S. (1998), Psychology Principles in Practice. New York, Harcourt Brace & 
Company 

Ringim N. M. (2016) Educational Psychology and its Practical Application to Education 
Students. Zaria; Ahmadu Bello University Press Ltd. 

Strnard, K. (2003). Coping with College Series: Handling test anxiety. Retrieve May 27, 
2021 from http:www.counselling.ilstu.edu/files/downloads /articles/copintest-
anxiety.pdf 

Swetnam, K. R. (2003). Test-taking anxiety and student achievement. Retrieve May 16, 
2021, htpp://www.cloquet.k12.mm.us/chu/class/fourth/ks/ anxiety.htm   

  


