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Abstract 

Existential realism as educational philosophy for 

Vocational and Technical Education (VTE) in 

contemporary Nigeria is aimed at inculcating in the 

basic vocational technical education (BVTE) 

learner the spirit of self-reliance, self-realisation, 

self-sufficiency, self-employment, creativity, 

rationality, and above all towards becoming an 

independent-thinking-feeling being with the ability 

to provide alternative measures to happenings in 

his environment. The adoption of existential realism 

in contemporary Nigeria is to discourage 

stereotype, dogmatism, unquestionable attitude, 

inferiority complex as attributes of the natural mind 

and encourage critical thinking with the capacity to 

conceptualize the self as being-in-the-world. It is 

also an attempt to discourage the much emphasis 

on scientific, naturalistic and technological 

principles as the most authentic way of discovering 

nature or reality in the contemporary world. The 

purpose of this paper and major importance we can 

derive from existential realism as a philosophy of 

education lies in the belief that a search for new 

vision of the individual and a country’s destiny must 
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be guided by what the people considered as reality, 

knowledge and values. And, what education can 

help them to achieve as a people. In realizing this 

goal and other educational goals, the authors 

employed the phenomenological approach in 

analyzing vocational technical education as agency 

of development, philosophy of existential realism, 

and building VTE upon a philosophy. From this 

viewpoint, it was inferred that building an 

educational system on a given philosophy, within 

the context of social standards and social reality, is 

to provide the learner with a roadmap on how he 

could provide workable solutions to the challenges 

that confront him in his environment. 

 

 

Introduction 

Vocational technical education (VTE) is as old as man. VTE started when 

consciousness became conscious of the need to have a community; when men 

realized that the power to conquer his environment lied within the existential 

self. Curiosity, deep reflection, contemplation and common sense aided them to 

develop survival skills and capacities to conquer their harsh environment 

(AKpan, Usoro & Ibiritam, 2015). Through the power of ratiocination, men 

evolve and develop civilization, tools, culture, and way of doing things. 

Occupations that would serve the immediate needs, desires, wants, aspirations 

and expectations of the community were derived from their understanding of 

the environment. The evolution of community provided basis for corporate 

existence and development. So, individual development was the ground for 

corporate existence; specialised and professional persons made their skills and 

knowledge available for others to learn. For instance, the activities that took 

place in medieval workshops of these professionals became the ground for 

industrial revolution in Europe (Green, 1964).  

In traditional African experience, vocational and technical education was the 

basis for survival. The African learner acquired knowledge and skills first and 

foremost from the parents, relations or move out of his community to acquire 
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more knowledge and skills from professionals in neighbouring communities. 

Indigenous education is occupationally and socially oriented towards the 

promotion of moral values and social etiquette. The survival of the community 

presupposes the survival of the individual. Hence indigenous education could 

not alienate the African learner from his people, culture, environment and 

community (Ireyefoju, 2014). Because the community was the pride of her 

people, the people engaged in meaningful and realistic occupations which 

helped in the development of the community, through contributions. 

The advent of colonialism and western education gave rise to formal education 

which was anchored on theoretical epistemology. The Missionaries started 

formal education which only met their needs, aspirations and expectations. This 

was also the situation when the colonial government took over education 

(Momodu & Ireyefoju, 2019). Thanks to the Phelp-Stoke Commission of 1925 

who saw the need for relevance in African education. Both the Missionaries and 

Colonial Government did not show much interest in vocational technical 

education. After sixty seven years of formal education in Nigeria, the first VTE 

School established in 1909 was the Nasarawa School (Akpan, Usoro & Ibiritam, 

2015). This revealed that VTE was very much unpopular during the Missionary 

activities and colonial government. However, the spirit of nationalism and 

patriotism which provided basis for constitutional reforms led to some level of 

improvement in VTE towards the tail end of colonial administration in Nigeria 

(Ibiritam & Bassey, 2003). 

Towards the disengagement of colonial rule in Nigeria, so many policy reforms 

were initiated and implemented, which gave birth to the Ashby Commission 

Report and the need for manpower development that would take over from the 

colonial government. This reorganisation gave birth to the Nigerian College of 

Arts, Sciences and Technology which later formed the platform for more 

Universities and introduction of technical streams in secondary schools 

(Ibiritam & Bassey, 2003). After independence, the 1969 national curriculum 

conference gave birth to the first national policy on education which gave 

special recognition to the development and vocational education (Fafunwa, 

1967). Since then various editions of the national policy on education placed so 

much emphasis on technological education, most especially the creation of 

National Board for Technical Education and National Commission for Colleges 

of education and National Universities Commission (NUC) to provide 
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minimum standards and quality assurance for their programmes (Akpan et al, 

2015). Furthermore, a nine-year basic education programme encouraged the 

basic education learner to pursue scientific and technological education beyond 

the basic education level because of the positive impact of vocational and 

technical education on individual national development. 

However, this great impact leads so many people to doubt the place of VTE in 

individual and national development because there are a lot of challenges 

confronting VTE, and the graduates of VTE are not self-reliant or have the 

capacity for self-employment in contemporary Nigeria. Even with our 

understanding of the evolutionary trend of VTE, government, in not too long a 

distant past, has revealed that they have shown so much commitment for science 

and technology. The trend of science and technological education in 

contemporary Nigeria revealed that something went wrong with our focus and 

there is need for refocusing VTE for it to retain its place in the committee of 

other subjects at the basic education level. In doing this, these authors believe 

that VTE needs a new direction founded on a philosophy, particularly the 

existential realism, for direction, clarification and understanding. What, then, is 

existential realism as an educational philosophy?    

 

Philosophy of Existential Realism 

Man’s attempt to gain knowledge of himself and the good life (happiness), in 

relation to his being-in-the-world, has been continually hindered by ignorance 

and subjectivity. This is because the search for a convincing self-

conceptualization of what man really is or aimed to be has become a critical 

issue in his existence (Instauration, 1979). However, to some extent man cannot 

do without scientific cum naturalistic outlook because so much data were made 

available at the disposal of man which enabled him to obtain a better 

understanding of nature’s order and means of gaining deeper insights into the 

human phenomenon (Instauration, 1979). Having being equipped with this aid, 

man somehow reinforces his frame of mind on existential matters that are 

uncompromisingly realistic, with the view to fearlessly confronting human 

predicaments, problems of identity, purpose and being (Instauration, 1979). The 

existence of the individual, on existential realist point of view, has no objective 

purpose than does the existence of any other physical construct. So, man must 

abandon all philosophies, be it theistic or humanistic, which attempts to explain 
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reality by reference to imminent purposes, ultimate causes or predetermined 

ends (Instauration, 1979).  

Existential realism is a power/survival ethic, a mental and spiritual toughening 

which frees its adherents from the devitalizing influence of sickly, false ideas, 

values and institution. Its method, inspired by Nietzsche, is to “philosophize 

with a hammer,” and its aim is to prepare learners and educators for the 

impending future as forecasted by Spengler (in Kalusi, 2014):  

“The time will come, if it is not already here, when there will 

be no more room for gentle souls and weak ideals. Age-old 

barbarism, hidden and fettered for centuries beneath the 

formal strength of high culture, will reawaken…that warlike, 

sound joy in one’s own strength…the will of the strong, the 

sound instincts, the folk, the will to own and to control.” 

In the Nigerian social, cultural, economic and political context, it is time the 

individual learner looks inward for inner strength in order to assert himself in 

the theatre of life. This is because both government and religious leaders have 

failed the people and the more they continue to rely on them the more their 

frustration and disappointment. The only way that seemed open to the basic 

vocational technical education (BVTE) learner and average person on the street 

is to believe in himself as an invaluable contributor to the economy like every 

other persons. 

 

Vocational Technical Education as Agency for Development 

Vocational and Technical Education (VTE) takes place in informal, non-formal 

and formal education setting which is linked to the world of work (Momodu & 

Ireyefoju, 2019). The preference of this study is the activities which take place 

in the formal education setting, particularly at the upper basic education level. 

Vocational Technical Education develops knowledge, skills and values from 

basic education to the most advanced in a wide range of institutional and labour 

market settings, and different economic contexts. VTE is essentially part of 

national development strategies of most societies because of its impact on 

human resource development, productivity and economic development, which 

is geared towards occupations requiring manipulative and technical skills 

application (Kehinde & Adewuyi, 2015). 
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Fundamentally, VTE as an aspect of education at all levels is designed to 

prepare the learner for industry, agriculture, commerce, home economics 

among others. It is usually provided at basic, secondary and lower tertiary 

education level (Kehinde & Adewuyi, 2015). Okorocha (2012) sees VTE as that 

part of education that leads to the acquisition of practical and applied skills as 

well as basic scientific skills and knowledge. It is also that part of education 

designed to prepare the individual learner for gainful employment as semi-

skilled or skilled worker or technicians or sub-professional in recognized 

occupations and in new and emerging occupations or to prepare the individual 

for enrolment in advanced technical education programmes (Kehinde & 

Adewuyi, 2015; Okorocha, 2012). 

FRN (2014) describes technical Education as that part of education which is 

concerned with qualitative technological human resources development 

directed towards a national pool of skilled and self-reliant craftsmen, 

technicians, and technologists in technical and vocational fields. Underneath are 

some of the objectives of VTE as outlined in the National Policy on Education: 

1. Provide trained manpower in applied science, technology and commerce 

particularly at sub-professional levels, 

2. Provide technical knowledge and vocational skills necessary for 

agricultural, industrial, commerce and economic development, 

3. Provide people who can apply specific skills to the improvement and 

solution of environmental problems for the use of convenience of man, 

4. Give an introduction of professional studies in engineering and other 

technologies, 

5. Give training and impact skills leading to the production of craftsmen, 

technicians and other skilled personnels who would be enterprising and 

self-reliant, and 

6. Enable our youngmen and women to have an intelligent understanding 

of the increasing complexity of technology. 

The National Policy on Education went ahead to list the curriculum that would 

help in realizing these objectives. They include pre-vocational and vocational 

subjects which are elective and the learner is expected to choose one out of the 

lot. Pre-vocational subjects at the Upper Basic Education Level are: 

Agricultural Science, Business Studies, Home economics, Local Crafts, 

Computer Education, Fine Arts (Cultural and Creative Arts), Music, and 
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Introductory Technology. Vocational subjects at the Upper Basic Education 

Level are: Agricultural Science, Applied Electricity, Book-keeping and 

Accounting, Building Construction, Auto Mechanics, Commerce, Electronics, 

Computer Education, Clothing and Textiles, Music, Fine Arts, Typewriting, 

Shorthand, Wood Work, Technical Drawing, Metal Work, Home Management, 

and Food and Nutrition. 

Technical educators are professionals who are expected to meet their students’ 

needs of career development, technical and academic achievement, and 

technology skills. They also encourage their students to demonstrate higher 

order skills in reasoning, problem solving and collaborative work. VTE 

educators are basically holders of NCE, HND (with PGDTE), bachelor’s degree 

and master’s degree at the basic education and secondary school levels. They 

also have work experience in their subject areas. They also instruct their 

students in technical and vocational subjects. In technical and academic content, 

they provide students with the skills and knowledge necessary to enter an 

occupation. They explore and prepare their students to enter a specific 

occupation such as the subjects listed above (Osokoya, 2017).  

 

Building Vocational Technical Education upon a Philosophy 

The belief that no one is indispensable and everyone is capable of contributing 

to the well-being of himself and welfare of others and community make 

Vocational Technical Education a strong factor in the social and economic 

development of the individual and community. Unfortunately, Vocational 

Technical Education in contemporary Nigeria seemed to be for those who could 

not secure white-collar job after formal education or people with disability 

(Fafunwa, 1967). It is also meant for those who deliberately refused to depend 

on government. These categories of persons may likely succeed because they 

have better understanding of their identity, purpose and being. However, there 

are persons who are socially, economically, political deprived, and physically 

challenged. As last resort, they engaged in vocational training for the purpose 

of economic survival. Such persons are sarcastic about how life has treated 

them. Through observation and experience, at every opportunity they always 

want to give account of their social and economic deprivation and neglect. 

Society sometimes mocks such persons by regarding their labour as cheap and 

something anyone can engage in with little or no stress (Fafunwa, 1967). Hence 
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the desire to make meaningful commitment in their area of trade is confronted 

by a lot of setbacks. 

Vocational Technical Education has no noticeable philosophy in the Nigerian 

educational experience (Okoh, 2005). Education is aimed at extrinsic values, 

what can be immediately derived from the education one acquired. Such 

education is geared towards what Whitehead (1947) referred to as “inert 

knowledge” which does not give room for critical thinking, derivative analysis, 

and experience. For education to go beyond inert knowledge, curriculum 

content, its philosophy ought to be based on a people’s belief, understanding of 

reality, truth and values (Knight, 1997). It is when this is done the basic 

education learner, perhaps, gives consideration to both intrinsic and extrinsic 

value of education.  

From this picture painted of the learner, existential realism seems to be the ideal 

philosophy for vocational technical education. This is because existential 

realism frees the mind of the learner from dogma and poor self-concept, in order 

to see himself as an actor in the theatre of life. The learner would be able to 

shake off natural attitude which the learner, ignorantly, abides to (Owolabi, 

1996). To the learner, he believes that the world is an ordered universe where 

things are caused to be by divine, or scientific, or naturalistic machination. The 

task of existential realism here would be to offer opportunities to the basic 

vocational technical education learner to look beyond his natural attitude, 

characterized by stereotype, uncritical nature of the mind, dogmatism, narrow 

minded and traditional beliefs (Natanson, 1972).  

It would also provide the learner with sufficient grounds that there are things 

which can be resolved scientifically and naturalistically and there are things 

celestial which demand faith. This is against the background that scientific 

proof is the ultimate and anything that cannot be proved by science ought to be 

discarded, or anything that has no divine implication is not authentic. Human 

existence and what reality is are beyond scienticism, naturalistic tendency and 

divine reaction. Human existence and its predicaments can be looked at or 

approached from different dimensions. Science, nature and divine revelations 

are approaches to life they are not ends in themselves (Ozumba, 2000). So, the 

basic vocational technical education learner (BVTE), in his own right, is a 

rational, moral, social and free being capable of seeing his existence from a 

given construct which cannot be determined by laid down principles or 
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traditions but by himself because man is also a product of his consciousness and 

he cannot think above and over his consciousness (Unah, 2002). 

However, it is good for the BVTE learner to take into consideration too that 

being-in-itself is an isolated being which cannot live life on its own. In other 

words, man’s sociality is determined by the presence of other beings which 

constitutes beings-in-the-world (Natanson, 1972). The search for a valid self-

conceptualization of the self, therefore, is to be done within the context of a 

social group. The BVTE learner is basically unique because of his nature, 

pattern of operation and contributions to the wealth of the Nigerian economy 

(Ezele, 2013). He must see herself as an independent-thinking-feeling being 

whose future can only be determined by his thoughts, conducts, actions, 

reactions and interrelationship, even though the BVTE learner is a being-in-the-

world, because that is the only way he can be himself, productive, efficient, self-

reliant and independent.         

 

Conclusion 

From this viewpoint, it could be inferred that building an educational system on 

a given philosophy, within the context of social relevance, reality, truth and 

value, is to enable the BVTE learner provide workable solutions to the 

challenges that confront him and his environment. The challenges of the BVTE 

learner are enormous and he needs a philosophical direction or platform to 

operate upon because life without a philosophy is bad and a philosophy without 

a life is a waste. Philosophy guides, directs the flow of thoughts, actions, how 

best people can conduct themselves, and the most convincing means of heading 

home at the end of all human activities here on earth. Man’s desire to always be 

in every market, even when he knows he is not for all markets, drives him to 

look towards the future. It is this future-driven orientation that would always 

make the BVTE learner to search for a valid self-conceptualization of the self 

within the framework of a social group. Therefore, the VTE practitioner needs 

to be guided by a philosophy. 

 

Suggestions 

It was therefore suggested that vocational technical education should be 

established on a given educational philosophy which takes into cognizance the 

being of the BVTE learner, what the people considered as reality, truth and 
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values. The training of the learner should be aimed at developing self-reliance, 

self-employment, self-worth, self-efficiency, self-accomplishment, self-

actualization, and the capacity to always look inward for inner strength so that 

he could conveniently look ahead into the future as a being-in-the-world. Such 

training should inspire the learner to become a better consumer in the Nigerian 

economy. BVTE programmes in contemporary Nigeria and of the future need 

to be governed, managed and financed by government because of their 

invaluable contributions to the economy, the cost of procuring equipment and 

providing infrastructure cannot be handled by the individual. The private sector 

should do more by supplementing and supporting the State through bold and 

comprehensive educational partnership at all levels of society. Every 

stakeholder in the education industry should be involved and committed to all 

forms or kinds of education, for the benefit of the BVTE learner and 

community. 
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