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ABSTRACT 

In English-as-a-second-language contexts, 

learning and using English to perform various 

communicative tasks become a problem over the 

years. Poor performance of learners in English is 

often attributed to some factors: lack of learning 

materials, teachers’ incompetence, lack of 

instructional resources, poor attitude of students to 

second language learning etc. The current paper 

takes a different approach. This paper investigates 

the subtle characteristics inherent in the English 

language. The deviation and inaccurate realization 

of such items in written and spoken English are 

considered fundamental impediments to 

communicative competence acquisition among 

learners of English as a second language. Errors in 

the formation, conjugation and realization of 

surface features, which communicate the meaning 

of language, are a confirmation to the existence of 

linguistic complexities in English and their capacity 

to impede communication. Specifically, the paper 

studies the crazy characteristics of English spelling 

and pronunciation system, subtle nature of the 

English sound system, complexities associated with 

stress as well as intonation in English and subtlety 

in the structure of English adjectives etc. Others are 
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complexities inherent in the English case system 

involving pronouns and auxiliaries, diversity of 

English register system and conjugation of verbs, 

nouns and adverbs. The paper recommends the use 

of effective reading instructions to acquaint 

learners with both spelling and pronunciation, 

teaching the English adjectives using real-life text 

and passages, teaching the correct use of stress in 

words and intonation in utterances for effective 

communication, teaching the register system of 

English and English conjugation processes. 

 

 

Introduction 

In the twenty-first century, kissing the glamour of the new down calls for 

efficient use of human language. Use of language varies from one domain of 

socio-cultural context to another. For example, the English language has 

become the world’s dominant instrument of communication. It enjoys the pride 

of place than any of its prominent counterparts of the twenty-first century. Some 

of these are French, Chinese, German, and Arabic etc. Attainment of education 

in the 21th century depends on how one understands and uses the language 

proficiently. Since the choice of an indigenous Nigerian language as a lingua 

franca could not have been easy (John 2009), English became the alternative 

official and national language in the country.  

This problem may be connected to prejudices arising from sectionalism, 

tribalism or ethnicity. It is observed that considerations were not made with 

respect to complexities that characterize the language and how they could be 

confronted through sound teaching and learning. These considerations, 

according to James (2002), are fundamental. They will for an integral part of 

the instructional package. Learners’ poor competence and performance is a 

pointer to how the complexities influence communication/performance. For this 

reason, the learners refer to the language as “difficult”, “tough”, “hard to learn” 

etc. Olukpe (2009), Adesida et al (2011), note that there is poor communicative 

competence among students of English at both lower and advanced levels of 

education in Nigeria. Part of this problem may be the inherent complexities in 

the language (John 2009).  

Theoretical Framework 
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Self-actualization and Communicative Competence 

The American psychologist: Maslow attempts a vivid description of the concept 

of self-actualisation in Web Master (1998). He considers the term “self-

actualization” as the most fundamental human needs. It is seen as the desire for 

satisfaction and self-fulfilment. Relating this to communication will mean that 

any time a speaker or writer communicates fluently and accurately, his/her 

communicative goals will be achieved. Consequently, this means that the 

person is a bona fide member of the speech community. When however, a 

speaker is fluent but inaccurate, his inaccuracies could seriously mar 

communication and will make other users of the language underrate his 

personality. Hence, the learners’ difficulties emanating from intricacies of the 

language need to be examined to enable them communicative fluently and 

accurately.  

Chomsky (1965) relates communicative competence to the capability for 

language acquisition. Duranti (1997) illustrates and maintains this position. 

Hence, communicative competence is a combination of all conventions and 

characteristics that guide the use and interpretation of a given language. Hymes 

(1972) debunks the Chomskyan notion of competence by restricting the concept 

to the amount of knowledge required by users of a given language for 

communicative purposes. This means leaner’s of English need sound 

knowledge of the intricacies associated with the form for effective usage.  

Malmjiaer (2002) asserts that Hyme’s notion of competence comprises 

grammatical and pragmatic competences.  

James (2002), posits that grammatical as well as linguistic competences are part 

of the complex characteristics of the language making written and spoken 

communication difficult to learners. James (ibid) and Wilkins (2002) believe 

that using the second language places great expectations on learners, as they 

need to use both written and spoken language to communicate 

extemporaneously. Therefore, this indicates that for effective communication to 

flow, the learners need to internalize as much as possible the conventions as 

well as complexities of the language. The major intricacies are illustrated 

below:      

Craziness of the English Spellings and Pronunciation                              

Adegbite (2012) and Murana (2004) posit that both American and British 

English differ considerably in the area of lexis, grammar and vocabulary as well 
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as spelling. According to Eyisi (2004), in spite of these differences, the entire 

spelling system of the language is deceptive. Eyisi (ibid) argues that there is 

hardly any phonic correspondence between word spellings and pronunciations. 

For example, the realization of “ough” in “tough” and “through” does not give 

clue to their pronunciation. The former is pronounced “t^f” while the latter is 

pronounced “   ru:” In the two words: “tough” and “through”, the last four letters 

have the same spelling, but different pronunciation. This poses grave difficulties 

in both spelling and pronunciation to learners. Lack of one to one 

correspondence between spelling and pronunciation in English is responsible 

for the perennial spelling difficulties among Nigerian learners of English, whose 

mother tongues are usually spelt as they are pronounced (Eyisi 2004:323). 

Adegbite (2012) presents a short list of the differences between the American 

spelling system and its British counterpart. Some of them include the following: 

American Spelling  British Spelling 

Center 

theater 

color 

honor 

program 

traveler 

relialization 

Centre 

Theatre 

Colour 

Honour 

Programme 

Traveller 

realisation 

 

The truth is that for each of the two varieties, there is a conventional spelling 

system. The differences may actually be the sources of learning difficulty 

(James 2002). While consistency in one is encouraged, mixture of the two is 

vehemently discouraged. Although both American and British spellings are 

acceptable (Adegbite 2012), the British variety was and is still adopted and 

encouraged for writers of English in Nigerian and accepted by examination 

bodies such as WAEC, NECO etc. With the prevalence of English language 

texts written in American English, mixing of the varieties become rampant over 

years. Okwor (2002) confirms that apart from the conventional differences in 

the two major spellings, certain English words are just inherently difficult to 

spell. The following are examples of such words with the difficult parts written 

in capital for consideration: 

manoEUveR onomatopOeia  maintAIn  cHaos 
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silhouette aCcoMmodation maintEnance bizaRre 

The capitalized items in the above cannot be justified in each of the letters 

above. This craziness in the spelling of English causes many problems in written 

English. If the elite will need to make recourse to the dictionary for correct 

spelling, then the young leaners under examination tension and phobia are likely 

to have difficulty spelling correctly all the vocabulary items they need in their 

writing. Eyisi (2004), Okwor (2002), Faleke and Sidi (2011), Adegbite (2012) 

and Godwin (1996) have strongly emphasized the need for a good dictionary 

whenever writers are not sure of word spellings or their pronunciation. It is not 

known whether examination bodies like WAEC, NECO etc. will allow 

candidates to use the dictionary under examination circumstances?” The next is 

subtleness of sound system. 

Subtleness of the English Sound System 

Murana (2004) posits that no two languages have similar sound systems. The 

English sound system is not only subtle but also exceptional. Atoye and 

Adejuwon (2012) confirm that English, like any other language, has two major 

divisions of sounds i.e. vowels and consonants. Like the spelling system, the 

sound system of English is not equally devoid of some irregularities. English 

sounds are usually represented by different phonemic symbols. For example, 

the short-vowel sound: /i/, is represented differently by various phonemes in 

some words. Some of the words include /bit/, /pretty/, /postage/, /village/, 

/women/, etc. In all, the sound /i/ is represented by /i/, /e/, /a, /a/, /e/, etc.             

The consonant /f/ is a voiceless labiodental fricative. It is not only represented 

by /f/ but also by other different sounds/consonants. For instance, the first 

consonant of the words: “film” and “phone”, and the last segment of “rough” 

etc. are not different in pronunciation. The sounds are different realizations of 

/f/ sound. In many English words, the sound behaves crazily and foolishly 

causing confusion to learners. Again, this evidence confirms that there is no one 

to one correspondence between spelling and pronunciation in English. In Hausa, 

for instance, “na sayo akuya” will be accepted by a Hausa-speaking person that 

both vowel and consonant sounds are pronounced the way they are written. In 

fact, the spelling of a word gives a clue to its pronunciation in Hausa. However, 

in the English language, the phonic correspondence does not exist.  It is because 

of pronunciation difficulties Godwin (1976), asserts that: 
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the elite in second language contexts and undergraduate’s pronunciation of 

English is not better than that of secondary school students. The typology of 

mistakes in pronunciation is made by people from all works of life including 

regrettably professors.       

Complexities Associated with Stress and Intonation 

Stress and intonation are equally essential in this study. For speakers of English 

as second language to communicate effectively, they need to use words and 

sentences and understand how the pitch of their voice greatly influence the 

meaning of their utterances. It is possible to predict the pronunciation of some 

two-syllabic words from a given utterance when they are pronounced as nouns 

(where the stress is on the first syllable) or verbs (where the stress is on the 

second syllable). Some of these words include “convert”, “protest”, etc. The 

position of stress on other categories such as three-syllabic words, four-syllabic 

words etc, is not predictable. The learner must always consult the dictionary or 

overgeneralize/predict. The problem associated with rise and fall in the pitch of 

the voice hinders communication especially with the English native speakers. 

A great number of learners do not know the typologies of rise and fall that 

influence meaning of utterances (Godwin 1976). The next linguistic reality that 

makes acquisition of communicative competence difficult is the subtlety of the 

structure of English adjectives.    

Subtlety in the Structure of English Adjectives  

An adjective is defined as a word that describes a noun or pronoun. (Eyisi: 

2004:172). The English adjectives differ considerably from their counterparts 

in the Hausa language. Fitikedes (1963), Akinwale and Famakinwa (2012) Eyisi 

(2004) and Elizabeth (2011) give special treatment to the concept of adjective. 

For example, Eyisi (ibid) has depicted certain adjectives that are wrongly used 

in the written English by both young and educated Nigeria. Some of them 

include “plump” used wrongly as “plumpy”, “tricky” rendered as “trikish”, 

“mature” rendered as “matured”. Other problematic forms are “runny” used 

often as “running”, “lucky” used wrongly as “opportuned”, “close” used often 

as “tight” etc. These anomalies in the use of adjectives are prevalent in the 

essays, articles and projects usually submitted to academic supervisors. 

Akinwale and Famakinwa (2012), posit that adjectives can be formed from 

other words by: 
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• Adding “ing” participle to a verb form like promise/promising, 

interest/interesting, bore/boring, alarm/alarming, produce/producing etc: 

• Adding “ed” participle to a verb form such as complicate/complicated, 

oppress/oppressed, damage/damaged, advance/advanced, allege/ 

alleged, depress/ depressed etc: 

• Adding derivational suffixes such as “less”, “ous”, “ful”, “able”, “ible”, 

“ish”, etc. as in “careless,” “famous”, “helpful”, “capable”, “credible”, 

“childish” etc. 

Some adjectives, however, take the gradable symbol “more” in the comparative 

and “most” in their superlative forms to show the degree of comparison. The 

adjective ‘beautiful’ becomes ‘more beautiful when used in the comparative, 

but ‘most beautiful in the superlative form respectively. Others like “great” need 

only the addition of ‘er’ in their comparative. Here, many Nigerians and of 

course Africans largely commit errors adding “more” to the base. Hence, the 

use of “more greater” in both speech and in writing (Fitikedes 2004). In contrast 

to the above, other adjectives remain unique. On certain occasions, the positive, 

comparative and superlative forms are different. Banjo (2001) gives a concise 

table describing one of the different forms as well as the degree of comparison 

at positive, comparative and superlative levels as follows: 

POSITIVE COMPARATIVE SUPERLATIVE 

Good Better Best 

Bad Worse Worst 

Well Better Best 

Much More Most 

Many More Most 

Little Less Least 

Another difficulty associated with the adjective is the difficulty in the use of 

more than one adjective in a sentence. Writers choose to use more than one 

adjective in order to give glowing and vivid description to persons, situations 

or certain phenomena. This description may include abstract realities. This need 

calls for the knowledge of the conventional order in the use of adjectives. Banjo 

(2001:125) states that: 

• Any adjective in the form of a noun or gerund (such as smoking, 

deceiving etc.) comes next to the noun it modifies. Examples of these 
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include: an interesting book, clean drinking water, a boring teacher, 

organizing committee etc.: 

• Before the adjectives above, come adjectives of colour. There are also 

numerous examples of such which may include: a red marking pen, a 

tall dark French girl, some new blue washing powder, etc.: 

• Next come adjectives of sizes, shapes, weight which are also available 

in English. Some of their examples include: an old square brown 

wooden box, a good looking tall bench etc.  

Banjo, et al (2001) explains that in practical communicative contexts, speakers 

of English do not seem interested in using many adjectives to qualify nouns or 

pronouns. However, writers seem to use more than one adjective especially 

when they are engaged in descriptive and fictional writings (James 2002). For 

instance, in the Hausa nominal phrase (NP structure), the head of the NP is 

qualified by pre and post qualifiers. In the sentence “wani baki dogon mutum 

ya a sayi littafin”. In the sentence “wani” is an indefinite pronoun functioning 

as an adjective. While “baki” is for complexion, “dogon” is an adjective 

describing the height of the person. The three adjectives occupy the pre-head 

position in the sentence. They all qualify the noun “mutum”. The above 

sentence may be translated into English as “a tall-dark person bought a book”. 

Here, the adjectives are “a’, ‘tall’ and ‘dark’. However, in the sentence, “mutum 

mai ilimi ya a bar duniya”, the head of the noun phrase is “mai ilimi” which 

functions as a post modifier. It is preceded by the noun “mutum” which it 

qualifies.  

In the Hausa language, many other adjectives could be used to expand the 

structure of the NP. The head of the group may be qualified in the pre-head or 

post-head position or, both depending on the intention of the speaker or writer. 

Galadanci (1970) illustrates this practically. This little comparative analysis of 

adjectives in Hausa and English demystifies the similarity in use of adjective in 

both languages. The next area is complexities associated with the case system.   

Complexities Associated with the English Case System 

The case system here refers to various forms of a particular linguistic item in 

various grammatical positions. This area poses a great difficulty to learners. 

Consider the list of the auxiliaries below: 

am is was Can could 

my might ought to Shall should 
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has have had Will would 

be been being Are were 

The same applies to the pronouns of English the use of which become 

problematic over the years. Consider the following English pronouns:  

 

I Me my Mine myself 

He Him his His himself 

She Her her’s  herself 

You You your’s Yourself yourselves 

They Them their their’s themselves 

it  It its  itself 

We Us our Ours ourselves 

 

The above are different forms of pronouns in the English language. Eyisi (2004) 

and Fitikedes (1964) point to some of the problematic uses of pronouns among 

Nigerians. The subject part of the expression, ‘Musa and myself were here 

yesterday” is a common grammatical aberration across Nigerians. Experience 

has shown that such anomaly is highly lamentable as some Nigerian teachers of 

English use the erroneous form even in formal contexts. Hence, ‘Musa and I 

were here yesterday” is grammatically correct. The first three words: ‘Musa’, 

‘and’, and ‘I’ are the nominal phrase used as the subject of the sentence above. 

Hence, ‘myself’ is a type of reflexive pronoun used only in the position of the 

object, while the subject slot/position is occupied by all personal pronouns 

including ‘I’. the next is the register system in English.         

Peculiarities and Complexities Associated with the Registers of English  

Latilo and Olooku (2001) Banjo (2001) and Ayeomoni (2012) have 

demonstrated the need for conscious mastery of the English registers to 

communicate effectively with members of the fields. Ayeomoni (ibid) confirms 

that students of English are expected to be conversant with the unique concepts 

and distinctive word forms of each institution of human endeavours such as the 

sciences, the military, journalism, judiciary, etc. The vocabulary needed in 

describing a scientific experiment will be different from the one used in the 

mass media and that of the legal documents. This fact shows that differences in 

vocabulary forms are not usually unconnected to the ideals and activities of the 

institutions.  
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Latilo and Olooku (ibid) have tapped a comprehensive list of various 

professions from WAEC/NECO syllabus and demonstrated their unique 

linguistic items. Their list contains twenty institutions: photography, book 

publishing, journalism, building, advertising, the library, insurance, fishing, 

mineral exploration, banking, stock exchange, transport and communication, 

military, government and politics, education, power production, religion, sports, 

entertainment and finally, manufacturing industries. Examining bodies such as 

WAEC, NECO, etc. seem rotating their questions year in year out between these 

areas of human activity. Unfortunately, the bodies generally assume that 

teachers of English across the federation have covered all the areas. This is not 

so. Experience has shown that even half of such areas are hardly covered by 

teachers. Consequently, the students find it difficult to use vocabularies of 

various fields in filling in the gaps provided for test on lexis and structures. Lack 

of this knowledge may be caused by following: 

a- Learners’ Limited Experience with English Lexis 

The Learners’ exposure to English vocabulary in areas such as education, 

religion, government and politics play a vital role in learning both lexis and 

structures of common fields, though this is so limited. Since the learners are part 

of a modern, scientific society, they need profound acquaintance with some 

terminologies of other fields such as aviation technology, medicine, stock 

exchange etc. This will go a long way in reinforcing their vocabulary in other 

diverse fields for effective communication.                           

b- Teachers’ Reluctance in the Teaching of Vocabulary of other Fields 

In the teaching of English lexis and structures in areas such as the Medical 

Sciences, Military, Aviation etc., a great percentage of teachers of English seem 

reluctant. Some complain of inadequate materials that may be used in the 

teaching of vocabulary/registers of other fields. For example, passages in the 

vocabulary of Aviation Technology require the teaching of lexical items such 

as ‘sweep along’, ‘gangway’, ‘thatch’ etc. Terms  such as ‘pundit’, 

‘constabulary’, ‘justice of the peace’, ‘legal luminary’ etc. which belong to the 

legal document/the judiciary are fundamental and are not supposed to be kept 

aside in the teaching of the English lexis. Overlooking such registers is part of 

what compounds limited vocabulary acquisition at WAEC/NECO level.  

c- Limited Exposure to the Actual Fields      
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In education, excursions contribute greatly in enhancing the learners’ 

familiarity with terms used in various fields. It is an established fact that contact 

with realities outside the four corners of the classroom does not only increase 

the passion for learning but also increases experiences, promotes language 

learning and builds vocabulary. Excursions create permanent insights into 

objects, people and their activities. The learners are given the opportunity to 

interact with realities and the ability to describe how the phenomena exist. 

Unfortunately, this rarely obtains in especially rural schools in Nigeria. 

Irregularity in the Conjugation of English Verbs, Nouns and Adverbs 

Banjo et al (2001) illustrates the importance of the verb and classifies it into 

regular and irregular verbs. Their peculiar forms and characteristics regarding 

tense and person often differentiate the two major categories. The English 

regular verbs take an ‘s’ in the third person singular, ‘ing’ in the present 

participle, ‘ed’ in the simple past tense and the past participle form of the verb. 

This is demonstrated in the table below:  

SIMPLE 

PRESENT 

3RD 

PERSON 

SINGULAR 

PRESENT 

PARTICIPLE 

SIMPLE 

PAST 

PAST 

PARTICIPLE 

Save 

talk 

work 

receive 

believe 

establish 

move 

Saves 

talks 

works 

receives 

believes 

establishes 

moves 

Saving 

talking 

working 

receiving 

believing 

establishing 

moving 

Saved 

talked 

worked 

received 

believed 

established 

moved 

Saved 

talked 

worked 

received 

believed 

established 

moved 

 

Unlike the regular verbs, the irregular verb have different forms. In this section, 

one of the major five forms of the English irregular verbs is presented. The table 

below presents differences in the form of the irregular verb selected for 

illustration: 

SIMPLE 

PRESENT 

3RD 

PERSON 

SINGULAR 

PRESENT 

PARTICIPLE 

SIMPLE 

PAST 

PAST 

PARTICIPLE 

Begin 

Take 

Begins 

Takes 

Beginning 

Taking 

Began 

Took 

Begun 

Taken 
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Eat 

Break 

See 

Eats 

Breaks 

Sees 

Eating 

Breaking 

Seeing 

Ate 

Broke 

Saw 

Eaten 

Broken 

seen 

 

    

Expressions such as ‘I have began’ though faulty, is common in both spoken 

and written English of learners in Nigeria. Others such as ‘took’ and taken’, 

‘broke and broken’ are also not skilfully differentiated by learners. Some 

irregular verbs such as ‘cost’ and ‘burst’ maintain their root forms in simple 

past and past participle tense. Some users of English usually hesitate on the 

correct irregular verbs whenever communicative situations call for their use. 

Using the verbs in their correct forms become difficult as a result. 

Banjo (2001) posits that two major features of nouns are identifiable in the 

English language. Some nouns have plural forms, which are differentiated from 

the singular forms. For instance, the plural of ‘boy’ is ‘boys’. The letter ‘s’ is 

regarded as a plural marker. English plural nouns vary with respect to the 

grammatical considerations governing their plural formation. This also depends 

on whether the noun is regular or irregular. The regular formation rules for 

plurality is marked by ‘s’ or ‘es’. Consider the following examples 

Regular 

formation 

Irregular 

formation 

Book books Foot feet 

Pen pens Goose geese 

Class classes Tooth teeth 

Box boxes Louse lice 

                

In English, there are certain nouns that do not show any change in their singular 

and plural forms. Some of them are: sheep, aircraft, deer, etc. There is another 

category of nouns that are however unique in their plural formation. They are 

called’ foreign plurals’. The singular forms are given before the plural forms as 

follows: radius-radii, stimulus-stimuli, fungus-fungi, medium-media, 

curriculum-curricular etc. Other English nouns change their base forms with 

‘ves’ to make plural. The compound nouns form their plurals by adding an ‘s’. 

its addition depends on the nucleus of the compounds. Consider the following: 

Singular Formation Plural Formation 
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Brother-in-law Brothers-in-law 

Director-general Directors-general 

Head of department Heads of 

departments 

Woman doctor Women doctors 

Man-servant Men-servant 

 

The position of the ‘s’ plural marker is determined by the position of the nucleus 

of the compound noun. The mystery coupled with irregularity in the plurality 

of nouns generally and compound plural formation in particular creates a 

number of problems to Nigerians. Apart from this, there is question of subtlety 

regarding English adverbs. Some adverbs are used to express manner and are 

formed from adjectives. They end in the suffix ‘ly’ as in ‘quick-quickly’; sure-

surely’ etc. Some adverbs end in ‘wards’ as in ‘backwards’, ‘forwards’ etc to 

denote a direction. Some never lend themselves to ‘ly’ or ‘wise’ ending as 

above. Others include ‘here’, ‘fast’, ‘early’, ‘late’, ‘when’, ‘how’, ‘very’ etc. 

Some prepositional phrases behave like adverbs in English, performing the 

same function. Some of them include: in the afternoon, at the market, to the 

shopping complex etc. The English adverbial clauses functions as adverbs.  

Many learners of English could tell what an adverb is but could hardly identify 

accurately the following: various forms of adverbs, adverbial phrases, and 

adverbial clauses. Despite the different classes of adverbs, their use in practical 

communicative contexts is a major problem. With this, evidence could be 

established that complexities associated with the conjugation of verbs, nouns 

and adverbs are other possible sources of learning difficulty to learners of 

English as a second language. In the light of the irregularity and problems of 

usage highlighted above, the study gives the following recommendations.              

Recommendations 

Having studied the various categories of irregularities and mysteries associated 

with the system of the English language, the following recommendations are 

hereby made: 

a- There is need for sound reading instruction in junior classes to guide 

learners on both spelling and pronunciation. Learners should be able to 

pronounce words correctly and represent them in writing. Absence of 
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phonic correspondence between spelling and pronunciation should be 

made clear to learners: 

b- Stress and intonation need to be given attention from such level. Learners 

should be able to pronounce words correctly. They should be able to 

make statements, ask question and express requests/commands through 

copious utterances: 

c- Through reading, teachers need to identify English adjectives, their 

categories, system/order, formation rules and usage. Another aspect is 

the use of auxiliaries and pronouns in written and spoken English to 

avoid wrong formation: 

d- Teaching the registers of English from the junior and senior classes 

through the provision of learning materials, educational trip and 

exposure could contribute in increasing vocabulary. This includes 

teaching at least the necessary areas that will help learners not only in 

exams but also in day-to-day interaction: 

e- There is need for effective class interactions through which conjugation 

of verbs, nouns and adverbs will be practically shown. For instance, from 

reading instructions, relevant verbs, nouns and adverbs may be 

nominated to illustrate conjugation processes. The conjugation processes 

should be demonstrated to learners as clearly as possible.        

Conclusion  

This study exposes the craziness associated with the system of the English 

language. It could help in reducing learners’ problems as it enables them to 

produce and interpret effective written English where form and content are 

considered fundamental in text interpretation. It will also reduce the failure of 

students at WAEC/NECO level since students will be exposed to the delicate 

forms/aspects of the English language from the lower level of education to the 

higher one. 
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